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Introduction

This study was conducted in a effort to try and identify

the ,rien4ttion procedures perceived to'be effective in helping

students become acqUainted with the educational opportunities at

the Vocational-echnical Institutes (VTIs) of Maine. A previous

study of students attending the VTIs (1975) included personal in-

terviews with approximately five percent of the student popula-
, 4 ,

tion and it was found that most students learned about the VTIs

through their high school counselor and through their friends.

While this.is an important obdervation, the present study was
k

developed to iaenty more specific detail oa the orientation.
,)

i
-

process from'a larger portion of the vTa po lition as well as

VTI personnel.

,

from high sch 1 students, school counselors sin

- Ths.PrOble4 end the Need for.the,Study

If high schoC1 students are to take full adVantage of _the

.Vsucational programi offered by the Vocational-Technical Insti-
,

tutes (VTIs) in Maine, it is essehtial they-be idorovided adequate

Orientation tO, the progkams. This study was designed to deter!r.
.. .

mine the present'status of orientatioh procedures and to. pro-

I.
.vide suggestionsVhich schools and VTIs mi9ht consider for in-

..
.

creasing'the effectilreness oi orientation.procedures.
.

. e(
Thwiabove statement was.provide0 in the project-proposal in

establishing 4tionale for this siudy. To be informed is_part
, .

of the proces
11 involved in decision-making. illess one is suf-

ficiently-trare of self.id the various available alternatives
v4

4
0
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and options, the decision-making process can.be thwarted, or at

least not fully realized.

It must be pointed out that orientation is not conceived of

in this study as merely providing information,.per se.... While in-

formation is.a vital aspect of the orientatton process, career and

'and educational orientation is a dynamic and developmental process
4

which utilizes afi action-oriented, multi=faceted approaa.and

volves many individuals in the implehention of it. It is a "per-.

-son-oriented" experience.

With the development of career education in America there has

been an increased awareness of the need to provide all students

with an opportunity.to become aware of the worid.of work and the

opportunities for them *in that world. Demandare being placed up.

.on educators at all levels to help stIlents through career aware-
.

,

ness, career exploration d career preparation to learn about

a)
,

themselves.and the world o work.

-Many 'peOpleare-POiAth4 Ont. the need for helping student

gain increased career awareness and 14ve identified the respon-

Sibilities of educators to help in this processl part of which

involves-helping to provide increased orientation experiences for

students. In the Chapter? on Related Literature a number of these

citations 01 need are pointed out.
, , \

NO- 4 the Sixth Annual Report of the Maine Advisory Council on'
1

Vocational Education are several recommendations which directly

relate to the study-under consideration. .A summary of those

recommendations is found in the '75 MACVE Digest and'include:

5. The State Board,Of Education hould adopt a policy
w ich supportarthe develgpm t'and implementation

8
.
t

4
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of a statewide effort aimed at effective career
.awareness-for all levels of public education, and

6. Hand in hand with the above recommendation MACVE
further calls for the 'State Board to undertake a
similar effort to reorient guidance counseling and
teaching toward the.career information needs of sia=-
dents and toward a greater awareness of the world
of work itself. Such an effort should pay par-
ticular attention to those revisions of guidance,
counselor and teaching certification standards and
training programs which may be necessary to effect
this reorientation

The two recommendations above are excerpts.from the state-

ments. A complete statement of all the recommendations found in

the Sixth Annual Report may be obtained from the Maine advisory

Council on Vocational Education.

Ray Humphrey, President of the Maine Personnel and Guidance

Association, had an opportunity during 1975-76 to Meet with the

Maine Advisory Council ss a rePresentative of the counLielors in

the state. 1-0.s comments-dn the recommendations may be found in

the Maine Personnel and Guidance Association News and Views for ,

March, 1976:

A review of -ihe present literature relative to research con-
,

cerned with the effectiveness of various orientation procedures

is sparse. In preparing to conduct and report on this study many

sources were utilized in an effort to ascertain the present status

of research concerned with this issue. The 'written material fre-

quently provides statements About various approachei3, or research

related to the degree of cognitive knowledge learned About vari-

ous concepts, rather than an evaluation of various delivery

m

sys-

ii

tes from the.standpoint of the recipient of the inrf ation (stu.--

dents). However, numerous sources were found to bei lpful in

9_
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sifting out applicable studies. Some of the materials surveyed

in preparing this report included:

Publications of the Center for Vocational Education,
January, 1976 The Center for Vocational Education,
The Ohio State University

Catalog cPublications, 1975, Sue J. King, Editor, Center
for Occup ional Education, North Carolina State Uni-
versity ae Raleigh

Applied Research projects Supported in FY 1974 Under
Part C of the Vocational Education Amendments of 1968,
U.S. Department of Health, Education and Welfare

Abstracts of Instructional and Research Materials in
Vocatiqhal and Technical Education, Annual Index, 1974

\ The Cen er for Vocational Education, The Ohio State
\.4\ Univers ty

AbstraCts of Instructional and Research Materials in/
'vocational and Technical Education, 1975. Volume 8. No. 1,
Ihe Center for Vocational Education; The Ohio State
University

\

This laift irlication was particularly useful in thataiit prvideQ

short tbStracts of thervarious reseajch studies. 'There were a

number in 'this issue which had a dir ct bearing on this study

and aided In deVel4ing and implementing"the project.

One does not need to seek far t9 realit, that there is con-
\

cern relative to the role of education in America today and the
A

responsibilitises it has to'both students and society. In a ,recent
1

issue of The Shool Administrator (February, 1976) is an article

entitled, "SchOpls.Failing to Prepare Youngsters for Adult Roles,
,

National Study Athows." This article reports the comments of ten

eXperts in the/field of education after they conduCted interviews

with 4000 (100 shjects each) individuals who had participated

in Project TALENTi. The interviews determined a number of posi

tive responies relitive to education and life since.the sanple

(from the original400,000) Were first tested in 1960 as 15 year

olds., On the Otherhand there are some critical comments which

10
4
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the interviewers report which need to be given serious conaidera-

tion. The experts identified five problem areas.* The firbt of

these five problem areas was "Vocational information and guimillece:"

According to the interviewers,"vocational information and quid-

nce, the most prevalent limitation, was ju be seri,ously

inadequate for 88 pedcent of the boys and 7 ercent of the

girls." "...Each of the reviewers reported instances where

students felt the lack of knowledge of their own interests and

abilities, and how these might relate to various educational

programs or careersc resulted in much wasted tiMe and personal

frustration."

Samnel Osipow.wrote an *article entitled "What Do We Really

Know about Career elopment" in which he points out-the need

which eXists for tUdy of ihe orientation delivery system to

determine what is'most effective. An excerpt from his article

states:

'...What we know_about the career development of young
people-illustrates clearly that more is needed in the
school program than an,occupattonal library and a dis-
penser of career information. In fact, most of the
time honored vocational guidance practices may be called
into question. The.value Of occupational information
pamphlets, career days, and nominal test interpreta-
tion interviews has never been proiren. Questioning the
usefulness of these practices does not necessarily
mean the practices should be discarded. What it means
is that they should be assessed, and perhaps the use of
counselor time reapportioned accordingly. Maybe coun-
selors should spend more time in counseling, in creating
work-study possibilities, .9r in having a voice in cur-
ricular planning than in running a library or arrang-
ing a career day. Possibly counselors Should try to
teach younsters about waygmfhey may promote their own'
distinctiVe career patterns which recognize the individ-
ual's distinctive nature...

An attempt has been made in this section'to develop a
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1

rationale for the study, of orientation procedurds. In the re-'

mainder of this chapter are discussed the Objectives of the

Study and the Organization of the Report.

Objectives of the Study

In the process of determining th present status Of Orien-

tation procedures a number of specific objectives for the study

were stablished.i These inclUded:

1. A determination of the orientation procedures used
to acquaint high school students with Vocational-
Technical Institut. programs, as indicated by the re-
sults of a tudent survey. .*

2. An identification of those procedures high school
students feel are most effecti in helping them be-
come acquainted with the Icocati -Technical Insti-
tute programs.

3. A determination from a survey of students presently
enrolled in Vocational-Technical InstitUtes the .
orientation procedures they felt high school coun-
selors used which were 'lost effective when they re
in school.

4. An identification of the orientation procedures re-
commended by the students presently enrollid in Voce-
tional-TecRhical Institutes in Maine.

5. An identification of the orientation procedures the
school'counselors indicate they use in their guid-
ance program and the tie. devoted to this activity.

6. An 1dentificatiOn of recommended orientation procedures
as indicated by Vocational-Technical Iniqitute birectors.

7. The sharing of the results of the study with school
counselors and the Vocational-Technical Institute
Administrativestaff at a one-day workshop.
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,r

+4,

Organization Of the Remyrt ..,

464r-

The neXt Section of the report is devoted to kreview'of '14"

iiterature relative to career and educational orientation as

well-asthe,.roles.educaiorS may perform in helping tO provide
\

effective orientation procedures.
,

Will ihen be explained, inCluding.

.

,

The methodology,of'the

the procedures utilized

order to achieve the objectives of the study. .

The results of-the study report on the survey with students

at the high school and the Vocational-Technical Institutes, a

well asthe interviews conducted with the school counselors and

the VTI personnel. Growing out of the surveys with the four

populations noted above, -the following section of the report
4

will provide a series of:suggeStions':which,school counselors

and those it the,posthigh-school level may wish to minder in

relation to Orientation prodedures as they work cooperatively

.4Dgether.

JAr

a
'011,11L,

Stddit

in

alOrmmary statement with some conclusions is pro-

vided Which attempts to pull together the key'aspeOts of.the

-study. 'There is also a Bibliography included with the report
-

.which others may find is valuable as the project director did.

Appfndices include the survey forms as well as other items

which may be of interest t4ithe reader:

13
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'
Related Literature

In this section of the report an attempt has been made to re-
,

view.literature related to.orientation procedures and.the ro,le and
A \

.responsibilities of various individuals and institutions for pro-

viding it. The first section is concerned with career amd educe-

tiorialorientation-and the second part'rth'the role of the school .

counselor and other eaucators in the orientation prdcess.

Providing information to students is one aspect of carger

education and certainly a part of helping to provide an orienta-

tion relative to post high.i400l educational opportu ities.

There have been numerous articles and books presenting different

ways to provide information but little in the way of research to

support one approach over another.

In the process of evaluating two career education projects

in Southern Arizona (Pima and Cochise Counties, 1974) researchers

conducted a study to determine the "Relative Effectiveness of

Career Education Activities for Delivering Knowledge of the World

of Work" to two different student populations. One of the pula-

tions consisted of students in the el4mentary and intermediate

levels while the othg.consisted of students at the high school

level. The study demonstrated that 88.2% of the activities

planned to deliver knowledge of the world of work to students

at the elementary and intermediate levels had a positive influ-

ence while there was an 7.5% positive influence on students at

the high school level resting aspect of this study con-

cerned the degrees of nfluence which different activities had on

the various students in e different grade levels. According to
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..
the researchers: 6

...the activities were not equally effective at each
geade leve1.3,, Generally intermediate grade students
*ere influenced positively by actiVIties in which

, they are given maximum opportunity for physical par-
//ticipatiom, such as career education games an191 ac-

/i
cupational tours. At this level the overall effect
of rebqurce speakers 6 negative. Conversely, the

li
career education act ity with the most positive in-
fluence among second y grade students is exposure .

to community resource speakers ...
.

.e-
. ..

On the followin4'two pages are the charts from Aiizona show-.

. ing, the Abletive Influence of ta- different actIvitieii in terms

of de4vering knowledge of the voild of work. There-were a num-

.,ber of interesting findings in this research study among which

was this observation: "...student goals in the area of ,education-*

al andQoccupational achievement are most influenced by parental

expectations." This may*well'be a factor which.needs to be ex-

plored and capitalized on in developing orientation ,prOgrams.

, Support Aor orientating stuaents to educational opportunitiep

comes from a number of sources. The Oklahoma State Department of

Education developed goals of vocational awareness in grade? 10

to 12 (1968). While not all of.these refer directly to'orienta-

tion, they have a bearing on the career.development of students

and are listed below. The goals of vocational development are:
cr.

1. To prepare youth to cope with the continued change in
the world of work

2. To,acquaint students with major occupitional fields
3.(To develop underBtanding of the need for continuing

eduCation or training,In the.various career areas
4. To acquaint students with informition concerning schools,

colleges and other traihing programs
5. To deVelop a real4stiC attitude toward the dignity of'

all Work-and workers ,

6. To deVelop attitudes and respect for cooperation with
employers and fellow Workers

.7. To develop a realistic understanding c one's self re-
garding decision-quaking relative to career.choice

15 6
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lelative Effectiveness bf Career Education Activities for

)elivering Knowledge of The World of Work (High SchoOl Level)
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Relative Effectivenpss of Cgreer Educafion Activities .For

Delivering' Knowledge of T e World of Work

(Elepentiryland Intqrmedi te Levels)

.

Proportiop of Activitie.
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To poin1 out the relationship between cific high
school ourses and the joblpfor which tjhey prepare
the stu ent
To prov de information to students regarding employment1

j Further s ppoft for a strong orientation ilogram'has beep

4 i

pointed out in the publication, Career Education and Maine: Gen-

eral InformatiLn- -(1973). In this br ,Ailp, the goals of
# i 4

i A . i

"Career Awareless" and "Career Explor tion" are outlined .and

bUild a cassf for a total career education gram that includes
\

a "Careeriiieparation" phase fo i l : 4 high sc el/students. The

"Career Próparatime phase 1

I ,

.4rovides an opportunity for all-high S6hool-students
to continue career awareness and carler exidOration
epperiences and' to:

.1

a) continue in-depth explorAtion Of one or two
: .career clusters - I h

b) identify abilities, aptitudes, and interests-
Aii needed lor succeis Jr: specific/careers

C 101 participate in simulated or rel work experiences
.d) tailor his/her course work to career opportunities

and interest
. e) visit a variety oi schools, c011eges'and other

institutions offering post high school train-
ing opportunities

f) receive specific preparation for a career in
the world of work.upon leaving school or after
fUrther education

g) develop a transition plan to facilitate the
move from high school to advanced education
or work

h) obtain a placement after leaving School or help
in entering a post-high school educational in-
stitution )

One.' of t ost comprehensive discussions on the presenta-
.

ion oi,occuOational and educational information maY be found in

a book by Perrone, gyan and Zeran (1070). They point out that

rovidihg the stu'dent with educational and vocational informa-

on is,one of the primary.responsibilities of the counselor."

(p, 193) Theipalso state:

'2 0
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The emerging adolescent should become knowledgeable
about all types of post-high school preparation..
InAbrmation about preapprenticeship and apprentict-
ship; technical trade; Community and junior colleges,
four-year colleges and universities_and othecainsti-
tttions of a vocational.nature. The spekifiC kinds
of training available in each instance should be high-
lighted as well as,any information relative to
achievement by former studentd,from their school.
Information relative to scholarships, loans, grants-
in-aid, work-study programs and other financial as-

<21
sistance should also be common knowledge available to
all emerging adolescents. Frequently the issue is.
less one of altering aspirations and more'one of
namT5i-opportunities available and of making knowledge
available.about the opp0rtunities,and how to take ad-
vantage of them. (p. 99)

M

In their book they report on a study conducted by Perrone

(1968) in Which he surveyed cciunselOrs, vocational teachers and

librariani from ovek 4,400 public schools. FollowIng are some

brief4excerpts from the findings and'some of his observations,

as a, result of the study:

a) Vwelfth grade boys made the greatest use of informa-
tion material

b) Ninth and tenth gra e boys-make the .least use'of these
materials

c) 44 percent ot the ôyè and 30 percent of the girls in
high school never seek info ation

d) Five areas of desCriptive"in ion (from materials)
were absent for those enttring work directly or.going
io vocational schodAs but'only one area was cited in-
adequate for thosefentering college

\erCalege bound students seek more information than other
\ students
f) Tim-thirds of students sought information-,through

, counseling activities and reading
.g) Counselors recommended 1) more frequent publication,

2) more infOrmation; and.3) better writing for improving
the content of occupational materials

h) Approaches reported:by counielors that students used
to obtain information included 1)4assigned-and self-.

referrea reading - 50 percent, 2) through counseling -
20 percent, 3) group guidance approaches - 6 percent,
4) bulletin boards - 6. percent, 5) career day - 1 per-
cent, and 6) miscellaneous approOches - 10 to 20 p.rcent

i) Information was presented largelt,through printe
material with little Use made ot resource peop/e

21
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)

k)

side the school or modes of presentaiion other than
pr4ited material
Grdup activities were ones which met irregularly with
little in the way of follow-up
Information must be made available.in i'form 'that will
attract as)well as inform students ?

1) New modes_Of collating and disseminating information
mustbe developed, and more accurate and,inclusive'in-
formation must be made available

In the'remainder of the chapter devo

the authors,discuss various innovative ap oaches utilized to'

Aorganize -end sseminate inform
A

Among those cited were'

Pr ject VOGUE, Project VIEW, P SION, ISVD, Project PLAN,

ind ers. It has been six-years since is book was first pub-
. -

liehed and many other approaches are now vailable, particularly-

those using the advances trhnology ad& incomputer retrie

val sylems.:

T4 enrollment growth in"vocational educati9p in Maine has

'Apeen draatic in recent years and.predictions for continued

grewt0 would appear to be accurate. In planning comprehensive

orientation .programs for prospective students it might appeait
gur

desirable to determine the perceptions of students to' such pre-

7
paration end the factors which are important in t ir selection

(,)

1.1
of a post high school education.. Part,. the pu pose of educe-

.

tional orientation is to help student well as the public be-

come aware of the goals and purposes of the varidus institutions

providing post high school educational oppOrtunities. As they--

bécgn e aware of the goals and purposes they may, begin to apre-

ciate the unique contributions each has to make.

The image of various post-secondary educational settings

has come under discussion with the vast increase in community

22
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collegeS, technical schools and other institutiOns designed to

serve ihe student who may not plan to enroll in a four year.

college.. Kiefer (1972) conducted a study of The Perceptions of

Selected Male Public High School Seniors Concerning Specialized

and Comprehensive Post-Secondary School ilf-Minnesota. .A study

similar to this might be desirable in other states as post-

secondary programs expand and procedutes are developed to orient

students and'the public to the roles of these institutions.

.Dugger,set.al. (1976)-discusses tile implications ADf the
J.-.

, , ,

passage of the legislation by the Virginia Géneral Assembly per-
,

J1
.

taining to the development of an across the board-vocational
(

orientation program. The exciting aspect of this program is that

it addesses itself to ofientatiOn as an 'experience which begins
...

early in school.. i vari ty of experiences are provided the stu-

---4%

including an.emph101s on the "who, what, where and how". dur-

(7 ,in the programt
Tr

2'EdUcationaf assessment is becoming more prevalent on the

educational scene at every level. In addition to the assessment

-of cognitive skills such as mathematics, reading, etc., tlhere is

noW concern for an assessment of the career development, of the

student. Career and Ocvpational Development Objectives have

been established by the National Assessment of Educational t),E..

gress. These materials present majdr objectives, plus sub-ob-

jectives which are related to this study on'orientation. Par-

ticularly appropriate is Objective 1: prepare for making Career

Decisions. The sub-ObjéctiVes for this one are: A) Know o

characteristics relevant to career decisions, B) Know the char-

acteristics and requirements of different careers and occuPa-
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'...

tions, Relate own pes4njI characteristics to occupational re-

,

quirements'and D) Plan for areer deve opment,or change. Eatl of
,

1

the sub-objectives has bee4assigned 1 ,vels of attainment based
l'

,

on ages.9, 13, or 17. (A 5nmary. of the C reer and Occupational
. ,

DevelopMent Objectives listed in'Appe ix 11.)
.

1

,

The "Mission and Go 1.s of the Bureau of Vocational Education..

L,have been spelled out in. L.rie publication, The Maine State P

for Vocational Education4;1976, Part II. Among,the missions which

.have been identified in the Plan which rekate direCtly to this

study are the following:
I

Maine is commtttdd to providing vocational and tech-
nical education'opportunities for:

1. high school youth who are available for full-
time study

2. high school graduart,e--and school dropouts who
are available for ull-time study

3. employed adults who need and are interested
in upgrading themselves vocationally in their
present jobb or retraining for a diffeient
job, and

4. persons who need remedial or special education
as a prerequisi6 to the pursuit of rdgular
.vocational training .

Among the specific activities 'planned by the various vTIs

are the following which relate to this project:

1. Develop attractive and meaningful descriptive
literature

2. Conduct a well-organizd plan for school fisita-
tions

3. Provide for in-house informatio4 programs for 'visit-

ing high scheol students . .

4. Develop testing procedures to permit advanced place-
ment of students where feasible

5. Assist students in applying for BEOG grant
6. grovide State Scholarship Funds to needy s ents
7. Assist students in seeking other forms of ancial

aid
8. Improve techniques of admissions recruitment and

community service
9. Conduct orientation ptrgram for students

24
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ireit disadvantaged persons. Provide a testing pro-
.

gr for tlay and June for incoming freshmen
11. Continue to facilitate student entry at times other

than September

The above pilblication is a fine resource and Would be-a

tvaluable additlon to_a scho/ ol counselor's library.. .

A 1

In th next section of this chapter, the role of the coun

seloi and other edIviors,in, providing Opportunities for career

awareness and career and educational orientatipn.is explored.
/ a,

The Role of the Counselor and Other Educators in Carft-er ahd

Educational Orientation

;The development of 'school counseling is relatiyely recent on

the American educational scene, 'Ten though early career orien-

tation ef orts may be traced back tojthe early part of this den-
ts/

tury and tb e work of Parsons: The major impact of counseling in

AL American scI1pols has occurred since the enactment of NPEA in

1958. Since that time the has been continual growth in the
Ili

number of,school counlelori cross the country. Because'school

counseling is such a relat vely new profession it has 'gone

through an extensive period of "role defining". Recently efforts
r?n,

have been made to define' the role more explAcitly and one.such

pOsition hai-been reported in an, article elltitled "The Role of
Th

the Secondary School Counselor", from,the.May,.1974 issue of

The School Counselor. Inc4uded among the recommendations in

this article are the following which relate directly to

study on orientation procedures:

The Counselor's Aelationship with the Student

Through the counseling relationship, the counselor

25.
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The
iari

seeks to help'each student to understand himself
in relation to the world in which he lives. He
helps the'student to know himself and to recog-
nizeihis strengths and weaknesses. The counselor
helps the student to establish values and to know.
how to make realistic and positive decisions. To
accomplish these goals in the high school environ-
me" thee: secondary counselor:

/ al Sees *the student as an.individual.and acknow-
ledges his right to acceptance aW a person

b) Recognizes that each student!.s behavior is mean-
ingful and represents his attempt to devekop
Within his environment as he perceives it

c) Is avkilable to all students and works with
them in relation to their eddcational,yoca- "

tional and perspnal needs
d) Creates an atmosphere in which mutual confidence,

understanding, and respe .result in a helping
relationship

(excrptr
Counselor's Relationship with-the Pailent or Guard-.

e

The School counselor serves as cons t to parents
or guardians regarding the growth ational and'
career planning, and development o Counselee.
To accomplish.this the secondary s tccmoselor:

a) Respects the basic rights and responsibility
of parents to assist their children in
decision-making

* ,

The Counselor's RelationShip with the:. eschlr (excerpts4

The counselor assists the teachers to better under-
stand the plan for the educational, career, and per-
sonal-social development of the students. To. accom-
plish this goal, the school cOunselor:

a) Views the teacher as a member of the guidance
team

b) Assists in theciplanning of lassroom guidance
activities.and, acts as a r source person for
obtaining appropriate u o-date materials
and information

c) Makes current information available to the'
teacher about the myriad of careers and job
opportunities during and beyond high school ,

There are two additional relationships discussed in,this

article, one of which is to the administration and the other is

with significant others. In terms of the latter, the article

indicates the counselor "Maintains a close and cooperative

2 6
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relationship with admission counselors of post-high school in-

stitutipns."

The Association for'Counselor Education and Supervision has

been working on role statements4,regarding the preparation of

school counselors. , In 1973 the ACES Commission on Standards and

Accreditation submitted a document to ACES members on the adop-

tion of "Standards for the Preparation of Counselors and Other

Personnel Service Specialists." Among the recommended program

taa of studies are some areas directly appliliple to this study.

Included with the commun core of "General area conatdered to be

necessary for the preparation of all counselors and other per-

sonnel service specialists" is the following: -

e)j.ife style and Career Development: Includes such
areas as vocational choice theory, relationship
between career choice and'life style, sources of
occupational and educational infornotion, ap
proaches to career decision-making processes,
and career development exploration techniques

In,Maine the preparation of school coUnselors hasalso been

-under consideration forsome time and in 1975 Counselor Education

Program Approval Standards were'recOmmended to the Department-of

-Educational and dEltural Services. Standard VIII relates.direCt-
.,

ly to'thia study in terms of the background and experiences of

prospective school counselors and is stated as follows:

Standard VIII:

The counselor trainee shall provide evidence of at'
least one calendar year of wage-earning experience,
other than teaching or coMnitiling, -which may be cumula-
tive. In addition, the Counselor,Education program
shall provide supervised experienee in business/in,-
dustrial settings as a portion of the tr.aining program.
Such experience should aim at strengtheningthe coun-
s-elor's ability to interpret the world of work to stu-
dents, interpret manpower trends, provide information
about apprenticeship or on-the-job training opportun-

2 7
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ities, provide.information About changing values or life
atyles in the world of work, and interpret the needs of

the business/industrial community to school personnel
as these needs relate to curriculum devel9pment

At the state level a recent document has had considerablt

impact on the role of counselors in Maine. In 1974, through the

efforts of a Task Force on Guidance and Counseling, created by

the Maine State Department of Educational and Cultural Servicps,

a publication was doveldped entitled Guidelines for Maine Scho94:

Counselors. It has just been revised and released as the Guide-
,

lines for Maine Counselors (1976). The new Guidelines include

goils, performance objectives and self-evaluation procedures:

Many of the goals have a direct bearing on this study and the en-

tire procesikof working with young people as they experience the

process of career development in their lives.

Maine is not the only State in the process of identifying

counselor roles and responsibilities. Jackson was director of

an extensiveproject in Texas tntitled, The Identification ana

Validation of Competencies Requisite to Effective Functioning

of Secondary Counielors/ Vocational Counselors. Elementary Coun-
,

selors. Special Education Counselors and Other GUidance Person-
.

nel. The study was conducted with the cooperation of over 50

percent of all counselors in Texas, as well as some post high

school coUnselors and counselor -educators.' The "list of 157

co6ton counselor competencies" were then grouped according to

the following categories:

Staff Consulting
Pupil Appraisal
Public Relations
EduCational and Occupational Planning
Planning and Development of the Guidance Program

28
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Placement
Parent Help
CoUnseling
Local Research
Referral Work ".

The 'Counselor as a Person

Many of the categories identified above inclmde.refeience to

serviceS related to the Orientation Project here in Maine.

Among the'19 "competencies listed under wBducational and Oc-

cupational Planning", the followin4 relate directly to this pro-

jeCt:

The c

the vocational programs/fAvailable to student*
Know the "World of work" .concept and be able to

deScribe it to students
Be able to help parents and students make wise

decisions regarding the studentus futUre
Be able to assist students in evaluatincitheir own

need* and abilities alithey relate tcOrodation-
al Choice .

Be able to apply biz knowledge of humandevelopment-
,- and career development in ways Which wilI:,consider

tbd#wholefpersenHin eduCational and occupatiOnal .

planning
Be able-to assist studen#Z.:in:temaining flekible in

their vocational planning
Halm a thetough underata00004bat*Oen:Ca.teek Plan.

, ning and-OUrriCuluM4Uning
Be abletode*elop4pegrethe:;0,02400inCetudentsi,

to the worl&oriterk.
HaVee gtbd-knOwledge-:offinanCjal aiti'*"SOUrces...

Eli Ginmberci(19* identified'a:nuebar of methodicoun-

selors might.:cOnsider. to furthek the4MPact:ef their guidance pro,

grail in the school. Sate of these have been taken out of con-
,

text and-are listed be,lows

1. More group work
2: More_parent involvement
3: Use peer grqups more ("youngsters guide each other")
4.1Mo teachers more effectivelY
,5. Use the community More.("guidance specialists can-

not do the whole job's)
"Material in the guidance ,field leaves a. gosixl deal
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to be desired."

(For a complete discussion of all his recommendations see

the February, 1973 issue of the Phi Delta Kappan, pp4381-3/34

in the article, "The Interface Between EducatiOn and quidance.").

Odbert and tter,(1974) conduCted in extensive study to

identify the conpe encies needed by teachers, counselors and ad-

ministiators who participate in the planning and implementation

of career education programs. They utilized four hundred and

thirty-six educational personnel from seven Michigan towns and\

cities in the final validation(of the competencies. (It is high-

ly recommended that cOunselors obtain a copy this

-of the forty competency statements provided by Odbert

is accompanied by a series of performance criteria.)

This study considered the procedures for providing high-

model. Each

and Trotter

40

school students with an orientation to opportunities at Vocational-

Technical Institutes. The responsibility for this orientation is

not centered in any one office, or institution, but involves many

people in a variety of settings and programs.

Support fOr the post-secondary counselors to be an integral

part of the orientation procedure comes from a-position paper

adopted by American School Counselors Association in 1973. =4he

paper is entitled, "Role and Function Statement - Post Secondary

Counseling." While this paper is addressed to counselors in a.

variety of post-secondary settings, there are a number of recom-

mendations which are directly related to,this project. Among

those recommendations are the following:

II Post secondary counselors work with students in educa-
tional, career and personal-social counseling. They

3 0
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also play a role in trientation to post secondary edu-
cation and in prov4.ding testing services...

(Functions, sic)
A. Orientation is that process which assists both

new and potential students to experience a 'suc-
cessful entrance into post secondary education.
The counseling staff should play a leadership
role in the planning and implementation of this
program.

B. Individual Student Counseling
C. Group Procedures
D. Testing
E. Articulation with other institutions, agencies,

businesses, industries, labor and government

III Posi secondary-counselors serve -as consultants,to members
of the faculty ind administration

IV Post secondary counselors become involved in inptitu-
tional and professional research in order tp,.make cer-
tain 'that valid information is provided !"0')thitAmsti-
tution

V Post secondary counselors should strive'tp,iirow person-
ally andlDrofessionally through actiwitieS,!H

40'
in Post secondary counselors should.provide an effective

communication program regarding the nature of counsel-
ing-and'guidance services for students, facUlty,- adMin-
istrators and other interesied,individuals

The section on Related Literature has attempted. tO lOok at

various aspects and-rOies related to_the orientation process.

In the chapter which follows is noted the 'Methodology which

provided the basis for conducting this study.'

*
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Methodology

The purpose of this study' was to conduct a "Review of ef-

fective counseling procedures Utilized to orient secondary

school -students with the Vocational-Teghnical Institute programs

in Maine." As pointed out in the proposal, the ,study was to be

largely descriptive in nature, although some percentage-type

analysis of the data would be provided. It was also noted that

the study was not designed to evaluate school counseling programs,

but rather to identify prOcedures which appear to be'effective in
:74

providing students an orientation to the VTIs. The study was a

"one-sh9p-rvey without additional research plans Proposed by

the project director. It was suggested in the proposal, hoWever,

that future studies should be considered whiCh would be on-going'

and test out the findings of the study. In the remainder of this

section of the report are discussed the procedures utilized in .

conducting the study, the population sample, the questionnaire,

and the treatment of the survey data.

Procedurese

The procedures followed in conducting this study included:

1) A survey of the literature on the topic of orientations
2) The identification of a-selected-sample of secondary

school guidance programs
3) Gaining the cooperation of the Vocational-Technical In-

stitute Directors In ilupporting.the program
4) The development of a survey instrument.to be used with

a random saffiple of tenth, eleventh and tvielfth grade
students in the participating schools

5) The development of a survey instrument to be uSed with
students enrolled in the VTIs

6) The development of a structured survey instrument to be
used during the interview,with tchool counselors

7) The development of a structured survey instrument to be
used during the interview with VTI personnel

.02
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8) A survey of a random sample of the tenth, eleventh and
twelfth grade,students in each of the participating
schools

9) A sOrveys of the VTI students at the six VTIs *
10) A compilation of the data from high school and VTI stu-

dents
11) A compilation of the data from interviews v4th the school

. counselors and the VTI personnel
12) Inviting school and VT1 personnel who participated in the

study to a one-day orientation workshop
13) A compilation of a report of the study for the'State De-

partment of Vocational Education
14) Prov ng an abstract of the results of the project to

hig sc ool counselors in Maine (stial to be accomplish-
ed at s time)

In addition to the procedures noted above, the following

ones were established for purposes of conducting an evaluation of

the' proposal and the report:

1) Professional colleagues were requested to review the pro-
posal and survey forms

2) A reading professor reviewed the survey instruments to
determine reading level

3) Two school counselors read and critiqtied the proposal
and the survey forms

4) A vocational educator from out of state has been asked
-to review the study and file a report

5) One staff member from the advisory committee will be re-
quested to evaluate the report when completed

6) The R.C.U. Director on March 18 suggested it would not
be necessary to submit the final report to the school
and VTI personnel for evaluation as proposed in the
grant application.

Population Sample:

The population included in this study consisted of fofir

groups. Two of the groups were, professional personnel at the
,/

school (1) and Vocational-Technical Institutes (2), while the

other tlwo groups were the,students at the schools (3) and at

the VTIs (4). The school counselors in nineteen high schools

participated'in the study. Most of them were interviewed

separately but in a few cases, because of the distance involVtd,

.3 3
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116

two or three counselors met with the proj4ct director at t1y14ame

time. Personnel in all of the six VTIs mere interviewed. Irtmostr

cases thiS seeting includbd the director and members of hi staff.

/
Originally it.was intended to sample.hree small high chools

(less than four hundred students in grades nine through twel)0e).,

three ,medium sized high.schools (enrollments between 400 and 800)

and three large high schools (with'e,prollm4ES over eight hundred).

In conducting the study it became possible o meet with a larger

number of Schools and eventually nintsen were included in the sam

ple. The number of students actuallyurvex,d in each school de-
li',

pended upon the counselor. Counselord'werel.equested to make an
\-

effort to provide a representative sak51e b :the student popula-
,-

tion. Where nintg graders were included ast(part of the high

school population, this sub-group wag .elscAur eyed, hut for the
, -,

purpose of this study their responses .are not.included. Enll-
N. 4

ment 'figures were derived from the Maine Educational Directory

(1975-76) for each school and as the:surve Arms arrived, i sam-

ple equal to ten percent of the pop4lation was selected for the

study.

The VTI student population consigad of all those students

who were contacted and voluntarily completed the questionnaire.

Since some of the VTI programs are of varying lengthS, students

in a few programs were,not in session at the'time and could not

be contacted.

3.1
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Questionnaire:

Questionnaires were developed for this study in order to bet-

,/

ter uaterstand the status of orientation procedures presently used
(!o.

to help Acquaint students with the educational opportunities at

the VTIs. Using the VTI students in the sample, as well'as high

school student*, provided an opportunity to get an appraisal of

the effect of orientltion as viewed by the products of the

schools. Hansen and Herr in Research Guidelines for School 1

Counselors (1967) support the use of the follow-up procedure as a

valuable aid to better understanding educational practices. The

goal with both school and VTI students was to get their percep-

tion of the orientation procedures they have experienced. The

questionnaire to both groups of students provided on it an op-

portunity for the participants to make suggestions regarding pro-
,

Iacedures for increasing the effectiveness of orientation pract esr. .4

The questionnaires used in the orientation study,are actually

the produkt of many sources. Initially the survty questionnaire

represented the'thinking and ideas of the researcher emanating

from his experiences as a teacher and cpunsillor at both the school
A

and university levels. In preparing the nstruments a search of

the literature was conducted in an attem to identify instruments

already published which could be adopted for the study, avoiding

the necessity to, build one. When it became obvious there were

no readily available materials, the initial questionnaire was

modified to reflect aspects of the professional literature. One

of the sources used as an aid in developing the questionnaire was

the publication, The Minnesota Vocational Follow-Up System:

3 5
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Rationale and Methods (1973).

Another source which proved ?helpful in designing the tnstru-
.

ments, particularly the personal intervi!0, was the study, An

Exploratory Study of Programming for Occupational Education in the

pamlico Education System. (1973). The personal interview was one

of the major procedures utilized in this study and the authors

. provide a rationale for using such a procedure as well as provid-

ing * copy of their interview instrument in the document.

The State.of Maryland conducted an extensive study of 1970

graduates of that state. In the Preface" to the report this

caution is given in terms of reading the report "....it is'neces=

sary that the reader exercise caution'in interpretation, prudence

in the formulation of hypotheses, but above all temperance in the

formulation of judgement." The same caution is registered in

terms of reading the data provided in this orientation study.

Among important parameters of the Maryland study awhich were adopt-

ed for the present study are the following:

_6. Construction and administration of the questionnaire
should occur with the highest possible degree of coop-
eration among the various local agencies concerned

8. Anonymity of all students, schools, and local agencies
should be preserved

9. No attempt should be made at "among schools" or "betwten
agencies" comparisons

The questionnaires developed for school and VTI personnel

were not designed to gather data, per se, in the same manner as

was the case with the students. Instead, they were developed to -eAvtak'

use as a basis for a.discussion on orientation procedures. No

'Ai00attempt,was made to take the information from the interviews with

36,
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schoOl and VTI personnel and treat it in any manner other than a

summary of the suggestions from the school and VTI professionals

*
for increasing orientation processes.

N,

The school surveys were submitted to various groups for their

appraisal prior to administration. Two school counselors revievi-

ed them and provided valuable feed-back. A professor of research

at UMO invited the project director to visit his ciliss several

times as the graduate students in it wtme studying survey method-

ology. The students provided many good suggestions after review-

ing the proposed questionnaire. While this was going on, the pro-
,

ject director formed an advisory board and this group provided

further feed-back in terms of the survey forms, as well as the

procedures to use in the study. Finally, before administering

the questionnaires, a professor of reading at UMO was contacted

who reviewed the lnstruients for reading level.

Treatment of the Survey Data:

The study, as has'previously been pointed out, was not in-

tended as a statistical study but rather was developed to gather

descriptive information on orientation procedures which could

later be used as base line data if someone wished to conduct an

experimental studi. Therefore, while computer equipment was util-

ized, because of the large number of forms included in the study,

most of the information was treated as descriPtive information

with percentages applied to -those ,aspecis of the study where it

appeared this approach would contribu o better understanding

thi impact of'various orientatiOn'pro ur44
v
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Survey of the VTI Population Participatira in the Study

The VTI population participating in the orientation study in-

cluded 1449 studenEs attending he'six VTIs. Approximately seven-
,

ty-eight percent of Tap who prticipatad in the study were males

and twenty-two percent were females. A little over sixty-six per-

cent of the males were between eighteen and twenty-tWo years of

age, while about sixty-four percent of the' female population were

in this age group. Slightly over nineteen percent of the males

were between tWenty-two and twenty-six years old, while ten and a'

half percent of the female population were in this age groug.

Males twenty-six years old and older accounted for fourteen per-

cent of the male popUlation. Slightly over twenty-four percent of

the'femaaildepulation were twenty-six years of age or older.

In the questionnaire, information was requested to determine .

when the present VTI students first learned about the VTIs, and

when during their life they decided they wanted ths-education a-

Vailable at a VTI. The responses to this question vaAed by the

age group of the students. Over ninety percent of the students

betweeh eighteen and twenty7two indicated they first learned

about the VTIs while in school, with the largest percentage learn-

.,

ing about them in the eleventh grade. Fifty-five percent of those

students between twentytwo an nty-six also reported learning

abdut the VTIs while in high school, while the majority of the

students twenty-six years of age or older reported learning about

the VTIs after high school.

In reference to the time they decided they wanted the educa-

tion available at a VTI, approximately fifty-five percent of all

.38
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the males decided aoon it while in high school. Slightly less

than half of tho females indicated aSsimilar response. Again age

becomes a factor when this aspect is studied further. Nearly

seventy-nine percent of the VTI male students between the ages of

eighteen and twenty-two mAde the decisiOn they wanted the educa-

tion available from a VTI while in school, with the 1argeatper-

centag&of this group making the decision in the twelfth grade.

Among females in the same age group, about seventy-fourpercent

made their decision while in school, again with the largest per-

cent making the decision at tile twelfth grade. With those stu-

dents twenty-two years of age or older, about ninety percent of

both males and females reported making their decision about a VTI

education after leaving high school.
4

The study attempted to determine what programa the students

took while in high school. About fifty percent of the students be-

ween eighteen and twenty-two, and fifty-nine percent of those be-

t oen twenty-two and twenty-six indXcsted they took the college pre-

pazatory course while in high school. About a thIrd Of the students

twenty-six years of age and older report taking a similar course of

study while in high school. The second most frequently taken

course reported by the students between eighteen and twenty-two was

the' voCational course for males and the business course for females.

For male studen's twenty-two years of age and older the second most

frequently taken course in high school was.the general course,

while again for females it was

The largest percentage of

the business education/eOurse.

males enrolled in the/VTIs gradukt-

ed from high school since 1473, about sixty-seven percent, with

3 9
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nearly fourteen percent graduating between 1970 and 1972 and,.the

remainder graduating from high school priOr to that time. About
*

the same percentage of females as males graduated from high school

since 1973. The-next largest group of females, however, graduated

between 1960 and 1969. A small percentage of atudenti did not

respond to the question regarding year of graduation.

Over fifty percent of both males and females between eighteen

and twenty-two reported having visited their high school since

graduation. Fewer in the twenty-two and older age group reported

such visits.. V* students were asked, "If the.opportunity were

provided would you be willing to talk with students at your for-

mer high school about your VTI program?" Over fifty-seven per-

cent of the total male population and nearly sixty-one percent of

.the females reported a willingness to talk with students at their

former high school about their VTI program of studies. The high-

est percentage was among females between eighteen and twenty-two

with over sixtysix percent of them indicating such a willingness.

Sixty-one percent of the males in the same age group also indicated

a willingness. This factor on the questionnaire was not affected

to a great extent by the age groups since a positive response to

this item was expressed by a large number of students.

On theylast part of the questionnaire the VT/ students were

requested to indicate the sources related to their learning about

the VTI programs. The most frequently identified source by VTI

_students as related to their learning about the VTIs was the fac-

tor of "VTI catalogues and brochures." The next five sources in

order of priority of the source which contributed to their becom-

4 0
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ing acquainted with i'he VTIs were: "Information from friends at-

tending a VTI", "Individual discussions with the high school quid-

ance counselor about the VTIs", "Information About the VT1s in the

high school library or guidance office", "Group or class Career

meetings With the high school guidance aunselor to discuss VTIs7,

and "Information About VTIs from parents or guardian's.'"

Most, of the VTI student population responded to items asking_

them to indli.cate sources which were used in learning about *he

VTIs. While this is not a statistical study, it iS felt that with

such a large percentage responding tO the items, it may be assumed

the responses are fairly rep sentative of the population. There-

fore, listed in Table 1 is,an indication of the usethe, ,VTI stu-

dents reportedly made of the various sources. Caution Is urged

in dFawing conclusions from this dat'atecause the "sources used"

category represents a summary of the ratings of "very, helpful",
-

"some help", and "little help." It was assumed in this study that

if a student serked one of these three categories in'relation to

the source, then that source was used to the degree indicate$

the source was "Not Used", or no response was made to the item,

that information is so indicated on the Table F o llowing 'Table 1

some of the sources are discussed in terms of the value the stu-
tv

dents assigned to them concerning how ,they felt they.contributed

to their learning about the VTIs.

41
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Table 1

J- Sources of Information Used in Learning about the VTI Programs

As Reported by the VTI Students

Source of Information
about VTIs*

a) Group or class career
meetings

b) Individual discussions
with H.S. counselor

c) High school teacher

d) Career Day-College Night

e) Visit, VTI representative

f) Visit/Field Trip to VTI

g) Information, H.S. library
or guidance office

h) VTI films or filmstrips

i) Posters about VTI

j) VTI catalogues & brochures

k) Information from parents
or guardiansebout VTIs

1) Information from brother
or dister about VTIs

m) Information from friends
attending a VTI

n) Radio or T.V.

o) Newspaper

p) VTI Open House

) Veterans Affairs Officer

Sources Used Sources Not Sources Not

% N

Used Marked

76- N.

37.6 545 59.1 856 3.3 48

58.6 848 38.4 557 3.0 44

33.4 484 62.5 906 4.1 59

15.6 226 80.3 1163 4.1 60

23.0 333 72.8 1055 4.2 61
-

32.8 477 63.3 917 3.8 55

47.1 683 48..8 707 4.1 59

6.4 92 88.4 1281 5.2 76-

19.3 279 75.4 1092 5.^4 78

65.6 941 29.7 430 5.4 78

35.7 517 59.6 863 4.8 69 -.,-

22.0 318 73.6 1066 4.g 65

63.7 923 32.9 476 3.5 50

18.0 262 77.6 1125 4.3 62

26.3 381 69.2 1002 4.6 66

29.9 432 66.1 958 4.1 59

12.2 177 83.4 1209 4.3 63

*A complete description of the categories is noted in the Questionnaires
found in the Appendix.

4 2
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When the information on the previous page' is analyzed accord-

ing to the value students assign to the sources then it clarifies

the "Sources, Used" terminology. For.example, note below the

source, "VTI catalogues and brochures", and the values as iden-

tified by the students.

Very Helpful Some.Help Little Help Not Used Item Not Marked

% 'N % N- % N % N % . N .

22.5 326 29.0 420 13.5 195 29.7. 430 5.4 .78 .

Nine hundred and forty-one students indicated they "used

'this source" (the coMbinations of the first three categories) and

over twenty-two percent Of the population found it "very helpful",

twenty-nine percent found it to be of "somehelp" and thirteen and

one half percent,found it to be."little help." Combining the firit-

two categories it'will be noted that over fifty percent of the stu-

dents found the VTI catalogues and brochures to be "very, helpful's.' r

or of "some help" in becoming acquainted with VTI programs. When

this same data is analyzed by values according to the year of

graduation from high school there is only a slight difference,

suggesting the source was apparently valuable for those who used

it without age becomini a major factor.

A similarsituation exists for the source, "Information from

friends attending a VTI." Note the summary of the résponses ac-

cording to the values assigned to the source.

Very Helpful Some Help Little Help Not Used Item Not Marked

% N % N N % N N.

26.7, .387 25.5 370 21.5 166 32.9 476 3.5 50

Over fifty percent of the total group reportedly using this

source indicated it was "very helpful" or of "some help.", There
4

4 3
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was a strong positive response to this lource and4t was apparent-

ly not heavily influenced by an age factor.

When the remainder of the six sources, in order of priority;

are treated in the same manner there appears to be a riationship

between the year of graduation and the amount of value assigned

to 'the source. The third most frequently identified source was

"Individual discussions with the high school guidance counselor

about the VTIs." NOted below is an analysis of the values as-

signed to it by year of graduation

Graduation Very_
Date Helpful

% N

Some .

Help

N

from high school.

1975 36.7 175 32.1 153 15.9 76

1973-q4 24.0 116 26.9 130 15.7: 76

1970-72 10.9 20 13.7 25 9.8 18

1960-69 6.1 12 4.5 9 8.1 16

1959 and
earlier 3.3 2 OMOMMI. 1.7 1

ribt Item
Used Not Marked

% N, % N

*13.0 62 2.3 11

31.4 152 ,2.1 10

63.4 11,6 1.2 4

77.3 153 4.0 8

86.7 52 8.3 5

N . 1402 (47 did not indicate year of graduation and are not included)

The information above indicates that

of the recent graduates found this source

another thirty-two percent found it to be

over thirty-six percent

to be "verY helpful". and

"some help." Therefore

over sixtr-eight,percent of recent graduates found it to be "very

helpful" or of "aome Only thirteen percent of recent

\ graduates indicate the source was "not used." Likewise, over

fifiy percent of the 1973-74 high school graduates found this

source to be 'Very helpful" or of "some help." The percentage

of the students assigning it this value decreases each graduation

year thereafter.

4 4
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A similar pattern is in evidence in relation to the fourth

Imost frequently mentioned source used,. "Information abOut.the VTIs

in the school library and guidance office." Almost fifty percent

of the 1-e4nt gkaduates identify this source as "very helpful" or

of "some help", and over thirtY-eight Icercent of those who gradu-

ated in 1973 or 1974 identified the source as "very helpful" or

of "some help." The percentage identifying it,in this manner de-

creases,for those graduating from high school prior to 1973.

Slightlyless than.twenty-five percent of the total studenis

group identified "Group or class meetings with the high school

'guidance counselor to discuss VTI" is "very helpful" ox. of'"some:

help." However, when this source is analyzed by year of graduation

as will-be noted below, ne thirty-seven percept of the recent

graduates identiiied this source'as "veryhelpful" orlOf some ,

help", while\nearly thirty percent of those graduating in 1973 or

1974 indicated it in a similar manner.'

Graduation Very Some Little Not Item
Date Helpful Help -Tau- Used Not Marked

-1,----
% N % N % N % N

1975 12.6 60 24.1 115 17.2 82 43.6 208 2.5 12

1973-74 11.4 55 18.2 88 14.3 69 53.7 260 2.5 12

A smaller percentage of

it in this manner.

The sixth category in order of priority by VTI students was

"Information about VTIs from parents or guardians." Similar to the

preceding source, this or14 is also related to the year of gradua-

tion with considerably more of the graduates since 1973 marking it

as "very helpful" or of "some help", than students graduating

graduates from 1972 and earlier identified

prior to that time. 4 5
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The year of graduation from 19.gh school as a source,for age

data works in reverse order on some sources. For example, while

the perCentage:of the total stuaent population was small which iden-

tified wrhrough a Veterans Officer" as a source they used in

learning about the VTIs, it was most frequently menti ned as

"very helpful" or of "some help" by those students w o had graa-

uated from high school prior to 1970.

It needs to be pointed out that in looking at these figures

in terms of year-of graduation, that one factor was operating that

may have influenced the percentages somewhat. Forty-seven of-the

1449 students did not indicate a year of graduation and yet for

purposes of total percentales their responses are included.

While this is only three percent,of the total population, it tkay

have influenced some of the responses slightly. There were also
(

a few older students who indicated a recent year of graduation

and t is possible this nUmber might have had an influence, but,

the number of-this grouf was quite small.

at,

4 6
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Summary ofThhe Results.of the VTI SurveV

The survey of the VTI students was designed to gather infor-
.

mation relative to when they first learned about the VTIs and When

they decided they wanted the education available at'a VTI, as well

as information on/Whether they.had visited their high school, since

graduation and whether they would be willing to talk with students

at their former high school About their VTI programs. Finally, in-

formation was gathered on which sources they identified as related

to having learned About the VTI programs, and an estimate of the

values of these sourcet:in becoming acquainted' with the VT7 pro-.

grams.

The population from which thiS information was requested in-
/

cluded 1.49 students,approximately seventy-eight percent Of which

were males and the rest females. Sixty-six.percent of the male'

populatibn and sixty-four percent of ,the female population were

between/eighteen and tWenty-two years of age. Most of the stu-
,

dents/between eighteen and twenty-two report having learned about

:the VTIs while in high school With, the.largest percentage in the

eleenth grade. While over fifty percent of those between" twenty-

twO and twenty-six also report they learned about the VTIs in high

,s6hool, the majority of the students twenty-six years Of age and

,a4der learned about the VTIs after-high 4hool. OVer fifty per-

/
4 /cent of the males decided they wanted the education offered by a

A

/ VTI while in.high school, while slightlxLless than fifty percent

of the females indicated this responpe. ,Age wis a factor in this

decision, howevei, with nearly seventy-nine percent of the male

students between eighteen and tWenty-two making the deciaion while

4 7
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in high school is did seventy-four percent of the female popula-

tion respondinTto this question. Over ninety percent of those

students twenty-two years of age and older made the decision
0

About a VTI education after leaving high school.

While in high school a large percentage of the students took

the college preparatory'course. This was true of dbout fifty per--il

1
cent of the students 1;etUeen eighteen and twenty-two and fifty=,

nine percent of those twenty-two to twenty-six. Ihe second most

frequently taken course in high schOol of those between eighteen

and twenty-tut was the vocational coursee while the genera/ couks

was,identified as the secoihd most frequently selected Course after,
-/-

the college preparatory course by students twenty-two years of age

and older. The largest perce dge Of both males and females grad-

uated from high school since 973.

Most of the students who reported visiting their high schocii

'since graduation were in the eighteen to twenty-two age categor

with fewer of the older students reporting a similar experience4

Over fifty-seven percent of the total population eXpressed a w9.1H

inis to talk with students at their former high school- if the

opportunity were provided. This factor was not appreciably in-

fluenced by age as a large number of students expressed a similar

willingness.

On the final part of the questionnaire the students identi-

fied the sources which

VTIs and the help they

the first six were:

were related ty their learning about the_

found these sources. In orderof priority

1. VTI catdlogues and brochures
2. Information from friends attending a VTI

4 8
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3. Individual discussions with the high school counselor
.about the VTIs

4. Information about the VTIs in t9<lligh school library
or guidance office

4
5. Group or class career, meetings with the high school

guidance counselor to discuss VTIs
6. Information about VTIs from parents or guardian

When the information in Table 1 wasanalyzed according to the

value associated with the sources there was some relation between

year of graduation among a 'few of the items. This was not the case

in the first source noted Above, however, aS a large number In

each graduating age group found this source to be either "very'

helpful" or of "some help" (VTI catalogues and brochures).

Basically this same response was noted in terms of those who iden-

tified the second source above (Information from friends attend

ing a VTI). The third source (school co4selor) and the fourth'

(information in school library or guidance office) were of more

help to those who graduated since 1973 than prior to that time.

The relationship between year of graduation and both the fifth
%

and sixth sources was also evident in terms of how helpful the

VTI students indicated these sources were in helping them to

become acquainted with the VTI programs.

4 9
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Suggestions of Vocational-Technical Institute Students for t

Helping High School Students Become Acquainted

with Vii Opportunities *

The Vocational-TechnicaA Institute students who completed

the Orientation Questionnaire were also invited to respond to

this question: "What recommendations or suggestions do you have

for helping hig school students become acquainted with the oppor-

tunities at the Is?" Over forty-eight percent of the 1449 stu-

dents responded to this invitation and provided a variety of sug-
i

gestions and recommendations. This researcher was amazed wi,th the

large response since he did not arAcipate it because of the open-

ended nature of the questidn. It is felt that thib aspect of

'the study may well be one of the most important contributions of

the report.

The responses have been summarized and'grouped to provide an

idea of the general theme expressed by the VTI students. The

girps inclUde references to 1) high school visits to the VTIs

2) VTI visits to the high school, 3) role-of the.high school

counselor and other school personnel, and.4) a category of other

comments relative to VTI orientation.

High ichool Visits to the VTIs (61

Many of the comments by the Vocational-Technical Institute

students referred to the benefits which high school students could

expect from visiting one or more of the VTIs. Some of the most,

frequent which related to this theme are listed below (these are

not in any order cif priority).

0 high school students should plan to visit the VTI during

.5 0the Open House

94-
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b)

c)

d)

high school students should plan to visit the VTIs
regular,days when classes are ln session
high 'school students should be provided more field
to VTIs
when high school students visit the VTIs they shou
a VTI student explain courses and responsibilitiei!t

during

triA;'

1.haVe
d

accompany the tours
e) special tours of the VTI should be provided te,ted

high school students
f) while visiting a VTI the.high,school studen ihouid

have an opportunity to.talk with the instructors (also
added here were words-such.as "deanS", "heads of depart-
ments", "students", "representatives" of the VTI, etc.)

g) When visits are arranged th, students should havq an op-
portunity for a miestion and answer session with "Stiff",
"students", etc.

h) high school students should have an opportunity to spend
,a day at a-VTI

i) high school students should feel:free to visit anytime,
not just on field trips or at Open House tiies

j) high school students should have the opportunity to at-
tend classes with VTI students While on tour

k) more than one visit should be made by high:school students
to a VTI I ,

1) high school students should .be- nvited to attend VTI ac-
tivities .

m) visits'should be arranged fo s earlier-than the
junior or senior year ih high sahool

n):more Open House opportunities should be provided
.o)-lore public1ty about Open House
p) "college prep"-students should have an opportunity to

tour 'the. VTIs

VTI Nlsits to High School

Another group of respdhses which were frequently expressed

by the VTI students related to the relationship of the VTI to the

high school and the value of regular contacts between the VTIawl,

and the high schools.to better acquaint high school students

with the opportunities. The following.conihents are not in any

order of priority but are representative of the general comments

around this thethe:

a) VTI representatives should talk individually with
students when they vi the high schools

b) VTI representatives sh uld have a chance to meet with
all students when they isit the high school

'Nook51
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c) VTI students should have an opportunity to-talk with
high school students about the programs

d) there should be more visits to high schools by VTI
representatives

e) VTI representatives should talk with students in junior
high school, freshmen and sophomores as well as juniors

seniors.
Vf/ instructors should visit the high schools to talk
about their courses
nvolve VTI graduates who,are working in their field
of preparation to.talk with school students

The Role of the Counselor and Other High School Personnel in

Relation to VTI Orientation

The VTI students expressed a number of suggestions and re-

commendations relative to the part the school counselor and others

in the high school have to play in helping students become ac-
'

quainted with the edUcational opportunities at the VTIs. Some of

these tend to duplicate comments in the previous two categories.

They are not arranged in any Oider of priority.

a) more brochures, pamphlets and catalogues about the
VTIs should be available in the high school .

b) high school students should talk to.their counselors
about the VTIs

c) the high school should announce widely when the VT!
Open Houses are to be held

d) more career days should be held which the VTIs should
. attend
e) more brochures, pamphlets, etc...should be distributed

ta high school students
fi the counselors should have more opportunities to visit

the various VTIs
g) the VTIs should keep the counselors informed About $

developments at the VTIs
h) the high schools should have displays in school about

the VTIs
i) all students should be informed about the VTIs
j) more field trips to the VTIs should be arranged for

high,school students
k) VTI students and. VTI graduates should be invited to

talk with high school students
1) an assembly About the VTIs should be held in high school
m) summer meetings should be held for counselors with

viSits, to the VTIs
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n) high school teachers should talk about the VTIs
o) bulletin boards could be used to publicize the VTIs
p) two or three career days could be held instead of just

one
q) information about all the VTIs should be available in

the high school
r) when talking about VTIs, school personnel should point

out job opportunities, pay upon graduation, short term
of preparatieql, small classes, personal contact with
students, low tuition, etc.

Other Comments Relative to VTI Orientation

The comments which follow were less frequently mentioned

than those in the previous three catagories, and occasionally

tend to duplicate some of the earlier cominents. However, they

are reported here, if for n

varlety of responses of VTI students to providing h 0 school stu-

dente with an orientation o the VTIs. They are not listed in any

order of priority.

a) more liublicity should be afforded the VTIs. These com-
t ments were directed toward both the in-sChool and out-

of-school population. Suggestions included T.V., news-
paper, films, etc.

b) students should start to hear about the VTIs earlier
than-junior or senior year in high school

c) brochures and other forms of information should pro-
vide more details aboUt the VTIs, programs, etc.

d) career planning shOuld.start earlier
e) others in the community need to hear dbout the VTIs

as well as school students
f) high school students and the general population need to

know about'the students who attend the VTIs as well as
the programs'offered at the institutions

g) more opportunities should be provided for the public
to visit the VTIs

h) more time should be spent on the tours
i) involve employers.of VTI graduates to talk about the

VTIs
j) pl'ace brochures, pamphlets, etc. about the VTIs in

various public places for people to take, i.e., library,
etc.

other reason, to note the wide

5 3
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Other Sources Identified by VTI Students

As Related to-Vearning About the VTIs

The Orientation Questionnaire listed many possible sourceg
;...

which might, be tsed by student's to become. acquainted with thell

VTIs. Provision was also made on the questionnaire for VTI .

dents to Iist "Other factors" (item r) as sources which helped

them to become acquainted with the VTis: There were ay:umber p.

responses listed under this source but the most common resporthes

included:
0"

a) a friend (but not necessarily a VTI student)
b) another institution or school
c) various government adencies, MESC, CETX, etc.
d) military and/or VA
e) employer
f) VTI graduate
g) through night courses and adult educatiOn
h) newspaper accounts
i) business person
j) T.V. ad
k) library
1) relative (other than.those li:qed in "k" and "1"

4
on

Questionnaire)
m) comments related to personal search for program

5 4
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Survey of the High school Population PartiCiPatina in the

Orientation Study,

The high school population participating in the orientation

study includeci 1178 student6 representing approximately ten per-
t

centof the tenth, eleventh, and twelfth grade .Students in nine-

teen schools where the survey was conducted. Figures on the total

enrollments in the schools was derived from the-Maine Educational

'Directory. 1975-76. Since this project was designed to eurvey

only students in the upper three grades, Where school enrollments

were reported in the Directory for grades nine-through tWelve,

figures used in the study were adjusted accordingly to include

only that population in three grades. ,The ten percent data is

thus a projected enrollment.. Due to a certain amount of attri-

tion which may occur between the tenth and tWelfthgrades, div

iding the population into aPproximately three equal segments may

give More weight to the twelfth grade than would actually be the

case. This possible limitation is not considered herious enough

to ,interfere'With Ap. purpose of the study, however.,

The ten percent'of the population surveyed in this study

inclUded almost an equal nutber of males and"females. In grade

ten nearly the entire group of students were less thp eighteen

years old, while in the eleventh grade About ten percent df the

students were eighteen or older and in the twelfth grade about

sixty-five percent were eighteen or.older.

The various terms sometimes used to identify courses of

study in high school were net inclUded in this study after con-

sulting with individuale prior to administeringlthe survey.
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ThiS was partly due-to the fact'that a number of sChools are mov-

ing away from identifying courses of study by such terms as "gen-

eral",'"vocational", "business", "college preparatory", etc. with

the resulting categorization which occurs when, these labels are

used. In an effort to meet the need of students schools are per-

mitting slUdents to select courses from a variety of subjects.

The project director is appreciative of this movement towards

greater flexibility of course offerings. On the survey form stu-

dents were requested to indicate the subjects they were taking

in high school instead of their course, of studies. A problem
*

which was faced when attempting to-use this information was the

difficulty of determining the comparability of subject patter of-

ferings because of the variety of terminol6gy a'ssigned to them.

Therefore, information on the subjects taken in high school was

not included in the study. It is felt that for the purposes-of

this study that'sufficient data is available from othe informa-;

(
-

tion which was collected to provide an overview of th 4 orienta-

tion procedures without attemOting to utilize the information

concerning subjects taken in high school.

The high school students were requested to identify-,ao many

of the six As as they could, either by the name of the Insti-

tute or its location. It was originally planned to list the

six VTIs and permit the students to check the ones with which

they were.familiar, but upon consultation with others it was

determined that such a procedure would not demonstrate knowledge

of VTIs. Therefore the 'students Were asked to list the ones with

which they were familiar. The only major problem encountered in

5 6.
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Vie effort was some confusion because of the-similar terminology

in names between the VTIs and the RTVCs. The VTIs are post high

School institutions while the RTVCs are Regional Technical Voca-

tional Centers offering a high school vocational education. It

is not the purpose of this study to make suggestions, other than

in reference to educational orientation, butthere seems to be ,

some confusion regarding the terminology and perhaps at some

time*consideration might be given to clarifying the terms.

Over seventy-eight percent of the high school students par-
A

ticipatingin this study were able to identify 1 or more of the

six Ms by name or. location. Listed below are theoluMber and per-

centage of VTIs so identified:

One VTI identified
Two VTIs identified
Three VTIs ildentified
Four VTIs identified
Five or Six VTIs identified
'None identified (or space .

not marked)

26.8%
19.8%
14.3%
11.2%
6.

21.

N gme 1178

316 students
233 students
169 students
132 students
71 students

257 students

The data above thus indicates that over forty-siX percent

of the high school students were

six VTIs while slightly over thi

three or more Of them. A few more
0

le to name .one or two of the

y-one percent could Identify

twenty-one percent of

the students either could not identify a yTI by name

or did not mark he space provided.

On the follo ng p

identified by the a ents by grade in high school.

or location,

akdown on the number of VTIs
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Table 2

Identification of VTIs by High School.Students
4

Accordina to Their Grade in School

Number of VTIs Identified Grade in SchoOl

100 Grade 1 0 Grade 120 Grade

% N
474

N % N

One or two,VTIs identified 49.7 177 46.4 191 43.6 171

Three or more VTIs
identified 21.8 82 30.5 125 42.4 165

None identified or V
space not marked 28.5 107 23.1 95 14.1 55

N = 376 N = 411 N = 391

The above percentages would suggest that an appreciably

larger nuMber of studen4 become aware of the name and cation

of a VTI as they progress through schookand approach the end'of

their high dchool education. While about the same percentage Of

students tn each class were aware of one or two VTIs, the percen-
----....

tage of seniors awAre of three or more VTIs was nearly twice that

of tenth graders. It must be recognized that 21.8 percent of the

high school students did not respond by marking anything on this
6

category,

Another part of the survey requested students to J.hdicate

if they were acquainted with some of the program offerings at

the VTIs, and if so to list one or more of the programs. Slight-

ly over forty percent of the 376 tenth grade students, and slight-
.

ly less than forty percent o the 411 eleventh,grade students

demonstrated.knowledge of th' e programs offered at the VTId, while

over fifty-seven percent of the 391 twelfth graders were,able to

identify programs offered at the VTIs.

5 8.
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The high school students were also requested to indicate how

well-acquainted they were with

"
e requirements to be admitted in- '

'44to a course of study at the Is. Since such a small percentage

of the student population responded to this question, this item is

not used in the study. A discussion pn the problem associated

with this item is included in the t'Summary."

Finally, in an effort to determtne the awareness that high
.,

school students had of VTIs, they were asked to indicate the length

of time it takes to domplete VTI programs. Thirty...seven percent

of the 376 tenth graders, over thirty-four percent of the 411

'eleventh graders, and over fifty percent of the 391 twAkfth graders

were able to identify the length of VTI programs.
` \

On the last page of the questionnaire the high school ktudents

were requested to indicate the sources related to their.. learhing
-

4
4

About the VTI programs. There,were a large number of studentS who
c -

did not complete this page for one reason or another,.t Pexhape the
. . io

twol directions were not clear,at the bottom of the first.psge, or ros-r
sibly the students did notOlave sufficient time to cbmget6'0t.

In any event, over one-third of the students did not rp,A017e1 the
,

second page relative, tb sources used to learn atiout the VTIi; ind
4

therefore, any diéCussion,of the findings must be treaied vaih

Considerable caution.
.-

The most frequent source identified by igh Schobt stu.6

4

dents as related to.their learning about th-V4s was the. factor,
. , ,Ti.J, ,7- ,.

"Information About VTIs from former high,s odi stOents or
.,

, . . 4..... ,40'

friends.now attending ra VTI." The next fiVe;sourOmi, in order4of
;.

t

priority were the VTINcatalogues and brochuips"4 "Information
,F

5 9
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about Ale VTIs in the school library, or guidance office," "Information

about the VTIs from parents 9r guardians", "Told about the VTIs by a

high school teacher", and "Individual discussions with the high school

counselor about the VTI programs."

In Table 3 on the following page is a comparisbn of the rank order

of the frequency of theAuirces of information used in learning about

the VTIs as reported by high school and VTI students. ("Sources Used"

includes the three ratings of "very helpful", "Some help", andl "little

help." It was assumed that.if a student marked one of these three

cetegOrieb In. relaeion to.the source, then that source was used.) Tt

will benCted in the'Tfble the close relationship which exists between
, 4 .ii. 141

, ,

-the frequency,of Up respCnsefof high- school and VTI students. The

sfirit seven sourdee usedIAvere common to both groups, although the order
P4 V

veried,sodewhat.

Readers'Of this report AT find it.interesting
14-,! r I ' ,

...

indings. in Table-3,,c.ouplecWithlthe recomMendations of the high school
4 - ,e- .

.ie
' 1Wir'' and VTI ift ents, have been Integrated:Tinto. the "Suggestions for Increas--,

,

lng the Orient,tttion process"on pages,66-72. .In addition, pertinent
-, :A , ..

. , '

.1complents are indjuded;in the'"iimpary'amd Conclusions" section of this

N ! t ' <

.. t4i6rtrelative t d the utilizatiori of (Orailety of orientation' procedures

to note how-the

0..

j

,

in an:?efior'Oto meett the.unique ipeds of students.
: n
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Table 3 e

A Comparison of the Rank Order of the Frequency of the Sources of

Information Used in Learning about the VTI Programs as Reported by

High School and VTI Students

Sources Used

m) Infoimation from friends
attending a VTI

j) VTI catalogues & brochures

g) Information, high school
library or guidance office

k) Information from parents or
/- guardians about the VTIs

4c) High School teacher

b)-Individual disCussions with
high school counselor

a) Group or clasecareer meetings

i) Posters aboUt the VTIS

1) Information from brother or
sister about the'VTIs

o) Newspaper

f) Visit/field trip to a VTI

n) radiO or T.V.

e) Visit by.VTI representa.t&

p) VTI Open House

d) Career Day/College Night

h) VTI films AOT filmstrips

q) Veterans Affairs OffiCer

Rank Order of Frequency of Rank Order of Frequency
Use by High School Students* of Use by VTI Students

1 2

2 1

3 4

4 6

7

.

6 3

7 5

8. 13

9 12

10 10

11 8

12 14

13 11 )1

14 9

15 15

16. 17

- (not on H.S. list) 16

* over one-third of the high school population did not respond to page two of the
questionnaire relative to sources although,over 78 percent were able ;4, identify one
or more VTIs. .For this reason caution needs to be exercised,in interpreting this Table.

61
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51.

When the information on the previous page is analyzed accord-

ing to the value students assigned to the sources, it helps to

clarify the term "Sources Used." The source identified as most

frequently used to learn about the VTIs, "Information about the

VTIs from former high school students and friends attending a

VTI", is indicated below with the yalues assigned to it by the

students.

'Very Helpful Some Help Little Help Not Used Item Not Marked

% N % N

16.8 198 17.1 201 11.7 138 19.9 235 34.5 406

Five hundred and thirty-seven students indicated theymused this g

source" (the combination of the first three categories) and near-

ly thirty-four,percent of them identified it as "very helpful" or

of "sope help" to them in learning About the VTIs.

When this data is further analyzed by the year in school of

the student it is possible to note the impact of this factor. The

same source, "Information about the.VTIs from former high school

students and friends attending a VTI" is presented below with the

values assigned it by students in each of the three grades.

Grade. Very Helpful Some.Help Little Help Not Used Item Not Marke4.

% N % N % N % N % N

10 15.4 58. ,
ei

15.4 58 10.6 23.1 87 35.4 133

11 14.1 58 16.1 66 11.2 46 19.7 81 38.9 160
4

12 21.0 82 19.5 76 13.3 52 17.2 67 29.0 113

The figures above seem to indicate that over thirty percent of

'the tenth grade students find this source of information about

.
VTIs to be "very helpful" or of "some help." While a similar

percentage of'eleventh grade students respond to the source in a

like manper, over forty percent of the twelfth grade students iden-
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tify this source as "very helpful" or of "some help." It will

also be noted the larger percentage of students in the twelfth

grade who use this source in contrast,to tenth graders. Over

fifty- three percent of the twelfth grade studrts indicate they

use this source for information in contrast with about forty-one

percent of the tenth graders.

Grade in school appears to h'ave a r9lationship between the

value placed on the source as a way of learning ibout the VTIs.

In addition to the source previously described, the relationship

withage appears to be more apparent in terms of the two sources,,

"VTI catalogues and brochures" and.,"Individual discussions with
0

the high school counselor", with both given a higher value by

the twelfth grade students than'those younger, in terms of. how

41P
.

helpful these sources were in acquain4ng them with VTI. programs.

I.
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SuMmarv of the Results of the High School Survey

The survey of the high school students was designed to gather

information relative to their awarenas of the VTIs in Maine and

the sources of information they identified as contributing to their

learning about the VTIs. The population surveyed represenf6d ap-

proximately ten percent of the tenth, eleventh and twelfth grade

students in nineteen high pchools with about an equal- nuMber of-
.

males anctfemales.. Most of the students below the twelfth grade

mere under eighteen yearsof age as were thirty-five percent of

the twelfth graders.

The majority of the students who responded to the survey were

Able to identify one or more of the six VTIs either by name or

location. As the students progressed through high school their

awareness of VTIs increased so that by their final year over for-

ty percent of the seniors were able to identify three or more of .

the six VTIs. About forty percent of the tenth and eleventh grade

students WOre acquainted with programs at the VTIs, with over

fiftyseven percent of ti4 seniors identifying programs.

For
.;
some reason only a small group of students esponded to

the question on admission requirements to the VTIs. Since the,

response on the other items on the first page of the survey were

answered by a relatively large group of students, it-can only be

64
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assumed the qUestion was-vague and the students were not sure of

what waaexpected in terms of a response. The information on this

item is not deemed valid because of the small number who responded

to it.

The grade of a itudent in school appeared to be a factor in

the awareness of the students in terve of knowing about the length

of the pro)grams offered at the VTIs. While less than forty percent

of the students in grade ten and thirty-five percent of the'stu-
*

dents in grade eleven were Able to ideRtify the length of YTI pro-

gramover fifty percent of the seniors were able to do so.

From the data collected on the first page of the questionnaire

it appears that quite a few students do have an awareness of the

VTIs and to a certain extent this knowledge has a relationship to

the grade the students are enrolled in at school, with the older

population more aware of the educational opportunitiles than is

true" of the younger group,

The data collected on the final page of the questionnaire

relating to the sources which contributed to the student's learn-

ing about the VTIs must be interpreted with caution because of the

large percentage who did not complete this page. When the question-

naire was first tried out with students %a a pilot study in a high

school the project diTector did not run into this problem and did

not anticipate its arising. In this study it was necessary,,how-

ever, to include the forms which did not have the second page com-

pleted, because to do otherwise would bias the sample towards

thoseho were acquainted with the Ms.

Recognizing the limitations sof the data collected with the

6 5
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high school population, it may be assumed that high school students,

just as the VTI students, utilize a variety of means to gain their

educational information and orientation to educational opportunities.

From 'a break-down of.the reported data 4 may be further assumed

that those students who do utilize various orientation procedures

generally find them to be of help. An interesting point of com-

parison between the responses of the VTI and high school studerits

on the sources identified as having been utilized, is the fact that

of the first six Aources indicated, both groups identified five of

the same six sources.

.

Suggestions of High.School Students for Helniing

High 1 Students Become Acquainted with the VTIs

*
The high school students who completed the questionnaire were

ivited to respond voluntarily to this questil, "How do you

think high school students could become acquaiAted with the VTIs?"

No specific count was made of the number of students responding to

this opportunity to ptovide ideas, but a rough estimate based on
;

the sample would be that less than twenty-five percent of the stu-

dents supplied a response to the question. The phrasing of the

question was slightly different from that posed to the VTI stu-

dents ("What recommendations or suggestions do you have for help-

ing high school students become acquainted with the opportunities

at the VTI?"), which might have accounted for the fewer responses.

The ideas, however, of those high school students who did

6 6
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respond to the question.were similar to the suggestidhs *provided

by the VTI students. The largest number of high school students

pointed out the value associated with a vibit, or field trip, in

helping students become acquainted with the VTIs.' A summary of

some of the other ideas for helping high school students learn

about the VTIs included:

a) meet with the counselor and talk about VTIs
b) talk with students attending a VTI
c) talk with graduates of a VTI
d) talk with students in the process of applying to a VTI
e) talk with a VTI representative at the school
f) theough group meetings in school
g) by reading printed material'about the Institutes
h) by having 'meetings.for parents and students about tkie VT141
i) listening to speakers from the VTIs
j) attending a VTI class
k) visiting a VTI on a Saturday

4
1) hearing about them early in high schoel
m) providing booklets to everyone about the VTIs
n) publicity about them in school
o) reading about the VTIs in the guidance office

6 7
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t 0Summary of the Meetings with the School Counselor and theo

VTI Personnel Regarding._ Orientation Proceft es

In the process of developing and conducting this orients-

tion study the project director met with nineteen school count.:
;

selors and with the six VTI directors and/or their Itaff members.

(An additional four counselors participated in various discus-

sions of the project but ptudents in their schools were not in4.

volved in the final survey.) Full cooperation was afforded the

project director by all.of these professionals, and for.thishe

is most apprediative.. It was an outstanding opportunity to meet

with these educators at their schools and Institutes and helped

in the professional growth of the project director. For this,

as well as for both the cooperation of the educators inAiscus-:

sing orientation procedures, and their help in adminiseering the

surveys, he J.S. most appreciative. Without their complete sup.

port it could not have been accomplished. The guestionS:posed

to both groups were not designed to gather data, per se, but

rather to act as a catalyst in the discussion of orient4ion

procedures. The purpose of the project director's visits'to the

schools and VTIs was to learn what procedures the professionals

felt worked best. His purpose was not to conduct an evaluation

of the programs. Therefore, the comments below concentrate on

those procedures which appear to contribute to providing an ef-
,

fective orientation to the VTIs.

Both groups of Oiotessionals are Cognizant 'of the fact that

A IL.14
the4ey factor in the effective otientatfUn of secondary school

6 8
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students to the VTIs is the personal relationship which exists be-
_ '14

tween.school and VTI personnel. One purpose of this stUdy was to

enhance this relationship so that the primary beneficiaries of

any orientation procedures which may develop as a result of this

study will be the students themselves. One of 'the major con-

tributions educators can make to the lives of young women and'

young men is to be able to provide them extensive opportunities

to grow and develop so they may be Able to make decisions regard-

"ing their lives. The orientation procedures which are utilized
4

may contribute to this. process.

Both groups of individuals the project director met with are:t

aware of the value associated with providing students with as

many aation-oriented experienceS as possible, such as field trips,

open house opportunities, tours, meeting veriowl, reSouree people,

etc. One of the areas discussed during the interviews was ways

in which these experiences might be increased. Both groups are

also aware that publication materials Are a necessary'component

of the 'orientation process if students are to be factually in-

formed About the variods educational opportunities they might

consider in their career planning. The development of the VTI

catalogue is a resdlt of the ounselors and VTI personnel meet-

ing together seyjial years

There-are Borne problems sillOh interfere with meeting some of

the Above goals. The three problemS which, seem most prevalent are

time, travel distance, anefinances; perhaps not'in that lArti

-4

lar order, but certainlyAhese4eem to be fairly common. Time

seems tO be the biggest problem of the three factors for both

6 9 of
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groups. School counselors typically have a heavy, student load

and find it difficult to locate time in their schedule to visit

all.the VTIs they would like to, although most report getting to

at least those closest-to their school each year. VTI represen-

tatives have the same problem since their load is also heavy.
air

Probably the travel distance in the state is one of the reasons

that time becomes a factor. _The project director is more cog-

nizant of this factor since he visited in many parts of the state

in the process of conducting this study. In the Suggestions

section of the orientation report are some ideas which might be

considered that could possible alleviate some of the problems

associated with the large amount of travel involved.

If orientation is seen as one aspedt of the'process of pro-

viding career awareness, career exploration, andNcareer prepara-

tion for students ashey grow and develop within the educational

setting, then efforts might be assessed which would contribute to

providing increased Orientation in an effort

students' career develoPment. -

One purpose of the meetings

was to ascertain the orientation

ed, while the other purpose was

with school

to contribute to the

and VTI personnel

procedures already being utiliz-

to.gather some ideas on addition-

al orientation Procedures which might be considered. Attempting

to summarize so many comments proved to be the most difficult task

in writing the final, report fof to do justice to the many ex-
,

cellent ideas and suggesti uld mean'aisting all of them in-
.

dividually. Programs andA*qcedures reflect the4ecal school and

Institutes and to summarize7hem tends.to take aWay,the unique.
,

,i

contributions each one haSgto offer. howevi..efew general pro-
;
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cedures will be pointed out.

School counselors use a variety of.approaches to help

Piovide students an educational orientation experience. One of'
0

the most fAquently mentioned procedures is that of workinggin-

dividually with the students. Other methods include group work',

with an increasing number of classroom teachers taking a part as

they become engaged in career education activities. Materials

are available in the guidande library whj.ch relate to.varioils

'educational opportunities. Parents are involved., but the pro-

cedures for implementing this contact depehd upon the school.

Some appraisal procedures are offered students, frequently on a

voluntary basis. Visitors are invited to-he school and.inter-

act with the students about either career or educational oppor-

tunities. Activities autside.the school offer such experiences

as field trips, tours, career-orcollege days, etc. The aboVe

are only A few of the many different approaches utilized.. Even
1

attempting to list these invitesthe danger of omitting key fac-

tors.

Trying to summarize the orientation procedures the VTIs of-

fer is just as difficult as it was with the school counselors.

Probably one of the major contributions i he meeting in the

schools by a representative of the VTIs. Anotner which appears

tO be well received iS the open house at the VTI. The tours.and

field trips schools take io the VTI campus-provide the students

an awareness of the env±ilment and the programs. Materials

which are provided to the schools, and to students, help in the

process. Some periodic print-outs or ne s letters are made
a

Evailable to the schools and these are Well received. A chance

71
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to interact with counselors at guidance meetings provides an

4,
portunity to keep them updated on various program changes which

,

are occurring. Telephone calls and drop-ins also provide an op.

portunity to broaden the education of those.contacted. Again,

' trying to summarize the comments re'ally doesn't do ju tice to the

many individual approaches which are utilized.

- The suggestions which the schoo* counselors and the VTI per-

liLe
-sonnel made for increasing the orOmtation process were varied and

represented their Own experiences in working with students. There

does not seem to be any particular value in categorizing these by°

s ttings because the goal of the project.was to identify ideas

jwhich might increase the orientation process and the suggestions

become a personal contribution to that effort.

Many of the suggestions by both groups centered around efforts

to increase the contacts between two institutions, and how this

might most effectively be accomplished. As was pointed out earlier,

the relationship between the admission counselors and the school

counselors plays a key role in helping develop orientation ex-

periences which contribute to a student's awareness of education-

al.avenues she/he might pursue. Some of the problems (time, fin-

ances, and distance) which interfere were discussed. Other areas

discussed covered ways in whiCh studentS might have on-site op-
./iv

portunities to visit the VTIs, -with some of the discussion cen-

tering around the desirability of making these experiences avail-

able to the younger student, perhaps junior high ,age students.

Other discussions centered around application procedures and those

steps which contribute to making this a smooth transition for

7 26
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L

students. The aspect of the develqping career 64460.itiOneifoAs .

was discussed and its contribution to the overall educational

orieni'ation of students. A
j.

Probably less important than making a.list of ideas Mach

might contribute to effeCtve orientation for students'indtlien

serving up the list as if it were a menu from, which'to select,

would be personal contact where the ideas might be shared'among.,

professionals from both institutioni. An orientation workshOp:

was provided to those Who participated in this study. During

that one day meeting together in addition to hearing about the

developments occurring in vocational education, a preliminary

report on the study, and the status of career education in Maine,

,

the mekbers attending the workshop had an opportunity to interact

with each other. The feedbaCk'from this experience has been.posi-

tive and perhaps the if the project director were to make any one

single suggestion, it would be that increased opportunities be

explored where similar sessions might be provided for admission

counselors and school counselors to meet, because the understand-

ing which results from such sessions contributes to the effective

development of orientation.procedures for students.

73
'A

7



www.manaraa.com

ThpoOrteht4tion Stildy provided the project director an oppor-
:)) T

N..eunity.Axo
meet withrepresentatives at all six of the Vocational-

tr.

,_./I'TechnAcal'InstitOte4, and counselors from twenty-three schools,
\

r
Sugvelstions, for, Iincteasinq the Orientation Process

r I ,t

gRIZ:10.

as vellis receiving survey feed-back from 1449 VTI students and

teuth; eleventh, and twelfth grade high school students.

(A larger number of survey forms were received from the high

schools, including those from ninth graders, but only a ten

percent sample of the student population in each school was used

in this study.) It is felt the population which was contacted re-

presents a sufficiently large sample from-which to base some sug-

gestions for increasinglvientation procedures. There are some.

limitations whicI must be noted relative to the high school sam-
.

ple, however. Wtile the nineteen high schools which were survey-
*

ed represented nearly twice as many schools as

planned for in the proposal, there may beqrais

as originally

A question as to

whether the student responses are representative of students in

the rest of the state. Also, thervis no assurance that the stu-
.

dents who were surveyed represen:NO cross-section of the student

body in each school since no controls were placed on this aspect

of the study. In only a few cas were all of)he students in a

high school surveyed.

Educational orientation, as ha been stated previously in

this report, is considered by the pr ject director a responsibil-

ity of educators to be provided to all students regardless of their

7reer goals or plans. It is within tliis framework that the,sug-

11
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gestions are made. It is not expected a school or institution

would utilize all of the orientation procedures listed on the sur-

vey forms. Educational orientation to be effective, however, would

seem tp imply that a variety of methods are utilized, and that in-
.

novative and creative procedures might be explored which would

meet the unique needs of as large a student population as possible.-
>

Ln other words, a multi-faceted, action-oriented approach to pro-

viding educational orientation might be given erious considera-

tion. Different approaches may seem indicate ecauie of the dif-

ferent career maturity level of students, available financial sup-

port, educational opportunities in the local community, etc.

PeoOle now live inan age where they are exposed to a variety

of media presentations. Edilcators might take a lead from those in,

business and industry who utilize the resources of technology in

informipg the public. Some of theseimethods might be adopted in

iiplementing educational orientation procedures. While available
4

technololgy may be a limitation there still remain many local re-

sources in the community which the schPol and VIZe might tap.

The suggestions which f011ow are presented to further en-

hance the orientation process. They are not provided in any or-

der of.,pridrity. Individuals who read this report may find that

some of the suggestions are more feasible to adopt an implement

than others.

1. The Development of an Educational Resource Center in the School,
Staffed by Student VolUhteers

High School students can provide a valuable seryice in helping
to increase the availability of orientation Services if they
are involved in providing the.service. In addition they have
an opportunity to gain leadership skills and exercise respon-
sibility. A training program for the students would be desir-
able. Facilities are limited in many schools but if the Cen-

*

47
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'sir.,

ter could be located in an area near the flow of student traf-
fic this might centribut additionally to the utilization of
the available information.. In addition to learning about the
educational materials available to other students the guidance
assistants could take responsibility for the bulletin board,
posters, greeting visiting representatives, etc. Ray Humphrey
presents an excellentsplan for involving students in a recent
editiOn of the Maine Personnel and Guidance Association News'
and Views.

2. Arransin. for a VTI e.resentatives Visit

Perhaps one suggestion might be for cou selors to make a
quest for a visit in the spring prior the*fall visitation.
This would permit schools to be in a be ter position to select
a'preferred time for a visit. The VTI personnel might follow
the same plan in establishing their fall agenda of visits by
contacting the sdhools in the spring with some possible dates
when they plan to be in the local vicinity.

3. Populations to be contacted during the VTI visit to the schools

In addition to the student population contacted in the school,
VTI personnel might theet.with classroom teachers as well aspwith
the counselor. Time permitting, a meeting with one or more
civic and business and industry groups will broaden the aware-
ness of members.of the community to VTIs. An evening meeting
(or late afternoon) With parents would also be most helpful.
At this meeting studerits and parents (or guardians) could be
appraised of aspects such as financial arrangements, applica-
tion procedures, etc. If a film or slide presentation, were
available the students and their parents could become more a-
ware of the programs../ If a VTI faculty member could accompany
the representative this would fur.ther enhance the visit.

4. Classroom Teaching Staff Visits to the VTIs

Since the students attending VTIs represent the broad scope of
the high school student population it would seem advantageous
to,provide high school teachers with the opportunity to visit
the facilities at the VTIs. ,If possible this visit should co-

') incide with a regular classroom daY at the VTI,.so they might
have a chance to learn about the programs in action. /he visit
of classroom teachers might Occur at the same time students
take a field trip to the'VTIs but arrangements should be pro-

Nvided to asure teachers an opportunity to interact.with a
group of VTI faculty members as well as tour the facilities.

5. Group Meetings in High Schoo

In addition to the educatiOnal orientation which ccurs in,
many schools prior to the time a student entershiighschool '

it seems a continuation of the procedure each year would be
desirable. This does-not in any way lessen the role of the
counselor in meeting individuals throughout the year'on the
same topic but assures that all students are at least intro-

7 6
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duced each yearrto the variety of post high school educational
opportunities available. Even for students who do not plan on
further education or.already have developed career plans this
experience provides eaCh student an Appreciation of the many
avenues one might consider, as well as an awareness of the con-
tributions of each of the institutions to students and to so-
ciety. These group meetings might be conducted by the coun-
selor or by a classroom teacher, or by both cooperating to-
gether.

6. Counselor Visits to VTIs

Time is a real factor in the life of the school counselor, even
if his/her student ratio does not exceed that recommended by
the State Department. To help keep the counselor abreast of
the program developments at each of the six VTIs a variety of
procedures might be considered. UMPG presented a program,
"Workshop on Wheels", several years ago which might serve as
a model for a program. Through a grant (perhaps EPDA, Part F)
it mi4ht be possible to have a one week tour in the summer for
counselors during which time they would have a chance to visit
each of the six VTIs. Also, school counselors might seek re-
leased time each year to visit one or more of thelITIs in ad-
dition to the ones most frequently contacted. Over a period
of two or three years it might be possible to visit each VTI.
When counselors do visit the various VTIs, perhaps arrange-
ments could be made to permit the counselor the opportunity
to meet with their former high school students attending the
VTI.

7.-Clarification Between VTI and RTVC Terminology

Perhaps this is a minor point but some of the public as well
as the students tend to be confused by these two terms since
they are so nearly the same. There is no particular sugges-
tion on how this might be accomplished. It is possible that
time will solve the confusion as more people become acquaint-
ed with the purposes of the two programs, but for the present
there is some confusion.

8. Utilization of Former Students in the Educational Orientation
Process

Students attending the VTIs are willing to participate in the
orientation process at their former high scilool as was dram-
atically demonstrated by the large percentage who responded
in the affirmative on this item in the questionnaire. The
specifics on how this might be accomplished are up to the
local school or VTI. However, schools may wish to contact
the VTI students with a similar question to that used in this
survey when they make their yearly follow-up. The VTI per-
sonnel may wish to consider an in-service program for VTI stu-
dents who volunteer their services. Vacation time at the VTIs
might be an appropriate time4to utilize the services of former
students in visiting the schools from which they, graduated.

7 7
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9. VTI Counselors and the Maine Personnel and Guidance Association

Efforts should be considered that will continue to involve VTI
counselors in the activities of the Maine Personnel and Guid-
ance Association. Many now attend meetings and present pro-
grams but their role could be expanded in the organization.
The MePGA officers may wish to discuss ways that VTI person-
nel can take an even more active role in the on-going Associa-
tion.

10. Utilization of Information Available Through the State Depart-
,

ment vtr,

The State Department of Vocational Educatt gathers a variety
of information which could be of value to e school counselor
as she/he works with secondary students.through 'the process of
career decision-making. While every effort needs to be assured
that provisions of the privacy act are observed there is a
great knount of summary information which4would serve the coun-
selor. While it may not be feasible to provide all counselors
with a copy of The Maine Annual Report for Vocational Educa-
tion 1975, perhaps a summary of the pertinent data might be
provided. A workshop meeting for counselors on the collected
data might be presented at one of the State meetings of the
Guidance Association.

CA

11. VTI Mobile Van

With .the limited number of VTI admission personnel and the
great demands on their time it might be desirable to consider
planning for a mobile van that would tour the state with an in-
formational display of the programs and opportunities avail-
able at all six of the VTIs. Tf housing were available in the
van it would not be necessary to return to a central location
at regular.intervals. In no way would this lessen the need
for VTI admission counselors. In fact, in all probability,
if this approach were-taken there would even be an increased
call on their services. This type of equipment could make a
tour of a variety of buildings in a school system in addition
to the high school. If one agrees that career awareness be-
gins in the elementary school, such a procedure would cone,

_tribute to that awareness.

12. In-Service Workshops

The State Department has provided in-service workshops for
vocational educators (The Maine Annual Report for Vocational
Education, 1975). If funds could be located (perhaps EPDA,
Part F)nXt would seem that workshops might .be provided to ad-
ministrators, academic teachei.s and counselors relative to
the educational opportunities at the VTIs.

13. Publications

The various publications about the educational opportunities
at the VTIs appear to have a strong bearing on students'
knowledge of the VTI programs. PrOcedures may need to be

.0
4

?C.
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assessed to determine the most feasible way of providing each
school with all of the publications of the six VTIs and refur-
bishing the supply when it gets low in the local school.
There appears a need, especially for the non-school population,
to also have this information. Ways might be explored to in-
crease the number of places where such information might be
available to thib public at large.

14. Films and Slide Presentations

A variety of multi-media approaches might be considered to
provide increased orientation to the VTIs, both for the'stu-
dent population and the public at lakge. Most schools have
tape recorders and slide projectors and a short presentation
on a particular course might be a good follow-up to a film
presentation on the general purpose of the VTIs. The slide
presentations might be placed in a central location and avail-
able on a loan basis. The slide presentations do not need to
be produced professionally to be effective. VTI students could
make a series on each of the programs at a relatively low cost
per presentation.

15. Utilization of Public Media

It is hard to assess the impact of Radio, T.V., Newspapers,
etc. in terms of providing orientation information. rle sur-
vey seems to suggest that this may be an appropriate source
to consider further, especially in terms of the out-of-school

Ilki
po ulation. There is another valge associated with such pre-
sen ations which is also hard to Assess. This is the value to
the public of becoming aware of the educational opportunities
throughout the state.

16. VTI Student Profiles

In order to help high school students make realistic decisions
regarding specific VTI programs it might be valuable if the
counselors had a general profile of students enrolled in each
of the programs, i.e. courses taken in high school, general
level of grades, etc. to share with high school students.
This is somewhat different from a description of the require-
ments to enter a program. Such a profile might be helpful
not only for those ready to make an application but also to
younger students who are planning their high school programs.

17. Visits and Field Trips to VTIs

The actual experience of having contact with the VTIs was cited
by both high school students and VTI students as well as by
the counsellors 'and VTI personnel as very valuable. There are

numerous Approaches which might be considered but they' will
not be explored here. Rather, awareness of the impact of this
experience should be explored by both the schools and the VTIs
and ideas generated for providing the opportunities for stu-
dents to have personal contact with VTIs.

7/
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18. Further Expansion of this Study

A committee of VTI personnel and school counselors, as well as
other interested parties, might consider further the implica-
tions of this study and consider procedures for implementation
of some of the suggestions. One purpose of such a committee
would be to further the working relationship of these two
groups thus helping to insure that all students are the re-
cipients of a concerted orientation effort.

tt;
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Summary and Conclusions

This study has attempted to identify the orientation pro-

cedures which contribute to helping high school students become

acquainted With the Vocational-Technical Institutes in Maine. In

an effort to accomplish this objective a number of school coun-

selors were interviewed as were the VTI personnel at the six

Vocational-Technical Institutes in Maine. A sample of tea per-

cent of te tenth, eleventh and twelfth grade students in nine-

teen high schools were surveyed, as were o4r 1400 VTI students.

Enrollment in the Vocational-Technical Institutes of Maine

has been dramatic over a. relapvely short period of time (1976),

and it is anticipatea that the dem for the education provided

by them will continue. One major

dents to receive an orientation

working relationship petween school

component in helping stu-

the VTIs is

unselors

the VTIs. This relationship is very important

pactm it can have on the lives of young men and

the close personal

and personnel at

because of the im-

young women.

These professionals can aid in the complex process of the career

development of students, which is both a challenge and an oppor-

tunity.

Educational orientation, so far as this study is concerned,

is not synonymous with "giving out information." Certainly the

act of making information available to students is a key com-

ponemt in the process of oreiptation, but orientation is much

more thantilformation. It is an involved on-going process that
4

requires the efforts and contr butions of many individuals and

their many talents. It is "student-oriented", and.therefore the

81
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student is an active participant in the total process. If nothing

else has come out of.this study, it is the fact thal no single

procedure constiptes orientation. If individuals are to learn

to make plans and develop decision-making skills they need an ap-

proach which is tailored to meet their needs and patterned after

their style of response. Education can no longer be centered on

segments of the student but must be an integrated effort and pro-

cess where the entire cognitive, affective and psychomotor as..

pects of life are interrelated - a place where thinking, feeling,

and doing, really do occur. Orientation procedures can help to

facilitate this integration.

No attempt will be made in this Summary to actually suMmarize

the findings. These are well documented throughout tkr study:as

reported by VTI students, school students, counselors and,VTI per-

sonnel. In addition, the suggestions near the end of the report

are addressed to Some oflkhe key.points in the study. Certainly

there 4/ere sources which were identified in the study as having

been utilized more frequently by both high school and VTI stu-

dents. In addition some of the sources were iaentified as having

been perceived as contributing more to the learning process than

others. If one were to stop at that point, however, arid assume

tha,/the sources most frequently used, and those whiCh were per-

ceived as most valuable were the ones to use a majormistake

might be made. Orientation is a very personal experience and rather

than atteMpt to limit the number of orientation experiences to

those most frequently used, or perceived as most helpful, we

should be exploring other avenues as well, which might meet the
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needs of an even larger segment of the po9y1ation. True, studies

should continue to!be!conducted td deterMine what is working, just
!

as this one attempted to do. Likewise, efforts need to be ex-

pended to capitalizeon those-procedures and processes Which seem.

most effective.

that many of the

learning in part

the education at a VTI4

of the peer group

Forinstance, in this study it was,very obvidus

itudents, s well aethose out-of-schodl, a.re

About,tbe VTIafrom those whoJkave experienced
y-

Everytt that we know About:the,power

should&dicate,to us that .this is An important

factor, and yet not oftekin the eduCational experience provided'

staients are provisio

Available. For th sreason, it is,importani to know what:works:

44
made, td capitaliie on the!pOwer which

.and then use it. But.it is also importantto ident those.

sources few 'select and,perhaps try a different approach to Aee

what might make them more effe tivd and in ttie procAls expand.44.:
.p.

available orientation oppartpn ers/:

tho .

There are some limitations' in this study: Tfiese Arm/noted
;

in the report. On the other hand,'-if a fUrthek,.!,d1pree of aware=

ness of the need to provide orientation has ieeh ...imparted ihron

the stimulation,of this study, theh it;has made .a,-woktilwhile can-:
4 4

tribution. tf the report is filed and nothing happeni as a result

to broaden the awareness df students'tothemselves and to the

world around theld, thiS is'unfortunate!. There is limited merit
<-

-1

in studie's, eirveys, research, etc., unless as a result some-

the

7. 0

thing happens whiCh ultimAtely Otovides students an opportunity

.to be better: prePared to live in a highly -techhologically sophis-
s ;

ticated iociety where the decision-making
4t,?

rocesA is floe:A one
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tiet, .but aliprocess today's students will go on making

,fthrough the rest,of their &/es.

,t0

pliihed is through varied orientation procedures which attempt tou,,

meet the needs of_the student. Perhaps through this process we

%74entS-make this a better world than it was when they

The challenge tofieducators
'..

part of another'S 4ife, and one way this can be accom-

can h

arrive

This report, could not rightfully be'Nmpleted without again

thanking all of the dedicated peoge who,contributed their time

and.efforti to cooprate with ihe project director. Their con-
A

tributions to,this project have been most appreciated.gahd through

'their effotts this study has been accomplished.

8 4
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APPENDIX A

To: Students Enr011ed in Vocational-TechniOal Institutes in Maine

From: ,dward Johneqn, UMO, Project Director of the Orientation Study

I would appreciate your help.

I am conducting a survey of Vocational-Technical Institute stu-
dents to learn what they feel are the most helpful yays to acquaint
high school students with the 'educational opportunfties at the VTIs.
Since you are enrolled in a VTI I at,interested ih.the factors which
influenced your decision. Your help in completing t e following
qUestionnaire will make it possible to develop guidel nes for wqrking
with high school students as they develop their car, ans,

.The'information frop the questionnare will be summarized and no
indlkiduals or institutions will ,be identified. Please do not place
you name,On the questionnaire. (The information is gathered on a
voluntar§12psis And if you prefer not to complett4the questionnaire
just turn it in blatik when the others are colleCted.)

Thank you for_four help. It will be valuable in helping other.

1. What program are you presently enrolled in?
A,o(w,

2. When did you first learn abouVhe VTIs? Elementary Seh001.
Junior H.S. Grade 9 11 12 After high-'i,
school (Cheek one)

3. When did you decide you wanted the education available
Grade 9 10 11 12
(Check oira-

.

4. 'What course of study did-you take in high school?

5. What year did you graduate from high so

6. Have you visited your former high

''' vc-

4
:...

1-,' ethe VTI?

7; If the opPortunity were provided, woU 1:::
_

After high scbool,,..
'

,

.:4, . lig to talic with
students at your former high school ab,p .4C11414b4kim?

8. Wha... is yourage? 18-21 , 22-25, , 26.1.2 ve 30 or older

i 9. Sex: Ma1e446-VFemile

10. Which of the sources on the following page playAd part in help-
k.

. , .

e at the VTI?1ing you to learn abgnt the educnittional,oppor
.

,

. Pleake indicate how helpful eactrofthem were> you. ..

enr011ed in

(Please continue on the nlp.paggi)

88
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Sources Related to my
10 Learning-about the

VTI Programs

How.Helpful Were These Sources in Ac-
quainting you with the VTI Programs?
(Check appropriate category. If any of
the sources were-not used, mark the
"Not Used" boi.)

Very Some Little
HelpHel ful Hel

Not
Used

) Group or class career meet-
, ings with the H.S. guidance

counse r to discuss VTIz
, Vb Individual discussions with

H.S. guidance counselor
about the VTI

c Told about the VTI by a
hi.h school teacher

..,

d Careeripay or College Night
at the 'high school where a
VTI representative was
present 46,

,

e) Visit by VTI representatives
to speak to high school .,

students
TE).A visit or field trip to

the VTI while in high school
.

g) Information About the VTIs
in the H.S. library or
guidance office

\
1

.

h) Films or filmstrips'about
thelll ,

k

i),YOSVOrrain H.S..about.Vflp, :4

.

.. .

pAVT1 catalogues and brochlt4s _ 1

k)leformation about VTIs .froM
ParentsOr guardian.. .,

11 InformatiOnabout Vfls from
aCbrotherVar sister .

-

m):Information frwfriends
' 4ttendin9 4 viT1I7_ /-

.r

n)ltadibor tV news dr an-
nounctiMents abootAhe VTIs 6

0) Newspaper articles or an-a
nouncements theAVTIs

Alt Alout
p) Open House pr gram at7the

VTI ,

q) Through a Veterans Affairs
Officer

4

4:'':/.

19 Other factors (Please indi-
cate)

'
.

. .

.

44. What recoMmendations or'suggestions do you liMpe for helpingiLtqj
- schoolHstufents become,pcquainted 4th the oPportuniiies at the.'12

VTIss; (pl'ase uie thelback of this.paiWfor your answer...)

'Thank yoU for your help.

iv 89
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APPENDIX. B

To: High.School Students
4

From: Edward Johnson, UMO, Project Director of the Orientation Study

I would appreciate your help.

I am conducting a survey of tag* school students to find out
what they feel are the most helpful ways of learning about the educa-
tional opportunities at the six Vocational-Technipal Institutes (VTIs)
in Maine. Your answers to the questionnaire 14111 make. it possible to
develop guidelines that schooli might find.helpful in working with

:'students as they develop their career plans for after high school.

The information from the questiOnnaire will be summarizedilhd no
individuals or schools will 'be identified., Please do not place your
name On the questionnaire. (The information is,gatired 'on a volun-
tar*basis and if you prefer not to complete the questionnaire, just
turif it in'blank when the others are collected.)

Thank you for your help. It will be vaivable in.hAkpi*others.
-

1. What grade are you in?
2. Wh4t_subjects are you taking this year?

!Oat are your Vlans- for a career after high school?

4. How old are yo
5. Sex:, 'Mali' Female
6. There ardlibix Vocetiona1-Technical Institutes in Maine which offer

programs. Please answer the questions below: .

a)4;ittas many of the six VTIsLAA,you cap, either by name .or the
town in-rhich-they are locattirr

5;

q
Ake you acquainted,with some of the programs available at the.

No If yes, please list one or more of theIs?
prOgrams, 4

01 Are you,,acquainted witihp requirements to be admitted into a
courser-Of study at:7eirrIllis. No If yes, please
list_4oke of the' ittitiOatitenti, ----' 1

.

4:
2

dk Ind-icateuthe iength of time it takes to complete programs at
.0 the I ral

r

1i\

11-you were
rf--'04the neXt

,

17

-to :antiwar any part of auestion 0 above, continue
l'ave the next page 14, ank .
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7. If you have heard about any of the six VTIs, I am interested in
knowing how you found out about them. How helpful was each of the
following sources in acquainting you with the VTIs?

'Sources Related to my
Learning about the
VTI Programs

How Helpful Were These SOufges in Ac-
quainting you with the WI Programs?
Check appropriate category. If any of
the sources were not used, mark the
"Not Used" box.)

Very
Hel ful

Some
Hel

Little
Hel

Not
Used

a) Group or class career ieet-
ings with the H.S. counselor

_

b) Individual discussions witY
thO' H.S. counselor about-
the'VTI programs

.

4

..,,.

......._ ______
,

c) TOISabout the VTIs by a
H.S. teacher

-a) College Night or Career
Day meetings at which a
VTI represehtative was

'esentlik
e Visiesi by VTI representa-

tive9 to speak to H.S.
students

) Visit or field trip tdat----
yTI ,....

ii) Information about the VTIs 414.

in the school library or
u nce office"'

h) Fil s or 44/trips about=
the VTIs ,-r-

i) iiipters-in the H.S. about
Mins

j) VTI tatalogues and brochures
k) Information about VTIs frOm

parents oriquardians
'1) InformatiOn44bdut VTIs from

a brother sr sister
m) Infoireation*Wbout VTIs from

former H.S. students or
friends now attefiding a VTI

Llir41Radio or TV news or announce-
ments about the VTIs

o) Mewspaper articles or%an-
nouncements about the VTIs

4.,

,u) Ope*-House at the VTI
q) Other sources (please .in

diCate)
-

.

8. How doilyou think igh School atudenta.could become acquainted
with, the VTIa? (Please use.the.back of thii paper for your
answer.) . 91
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ISPENDIX C

#To: School Counselors

From: Edward Johnson, Associate Professor, University of Maine at Orono

Re: A survey of procedures utilized to orient high school students
with the opportunitiesi at the six Vocational-Technical Institutes
in Maine.

Dear Friends:

In the process of surveying the procedlies utilized to orient high
school students with the opportunities at t six VTIs I am seeliWng in-
formation from these four groups: 1) High School Counselors, 2) High
School students, 3) VTI personnel and 4) VTI students.

From the High School Counselors I am intei=ested in determining:
L.

1. What they feel are the most effective proCedures VTI personnel use
to orient high school students to the VTIs.

2. What proceduresschool counselors use to aid in the process of
orienting high school students to the VTIs, and

4 3, What counselors recommend for increasing the effectiveness of the
orientation process.

'

I would like tp, look, first at the Aorientation services provided
by the VTIs and tflithOhose'Vprovided by the counselors, including the
counselors' recommendations for inNeasing the effectiveness of thp
orientation services. I ,

, ,r.--

Orientation serviges provided by the VTIs

, Wkaph of thesellberviceb do the VTIs provide you and your students?
.i.

a) Are aneial,tatalodkes describing the six VTIs made available to

ed
you yearly?r ,

k. b) Do you request these orare they provided withoUt a request?
\ c) Are brochures describin4 special programs at VTIs sent to. you?
' d) Do you request these or are they provided withoiiC a request?

e) Do yob receive enough of the catalogues or special brarlhures to
provide all students who indicAtioan interest?

4% f) lipw many of the six VTIs provided you brochures-ISaut their.various
programs this year? -

g) Were you provided*the opportunitVt(Preceilie a film or filmstrip
about a VTI,this 114ez

* a

h) How many of the siX VTI7U7fered to send Ja iepresentative tc your
school this year? Last year

i) How many ofhth*Six VTIs invited ou or your students to
.

visit.

their VTI thii year? -

j) How many of the six Wrinlave attendd a College Night (Careet Day)
in which your schoolllart(cipated-in the last.3 years?

k) How many Of'the six VTIs provide you feedback abdut your, former.
N students ndw attendi the VTI? .. .
1) How malty of the six s'provi e7,1517 a profile of general charac-
0 teristics of students0. the ious progr,ost
m) How many of the,VTIs invo e you,'in the progyam-Oelection Of your

students a tted to the , I?
n) Are your rmer-high schd itudents now attending a VTI enccvraged

to 440tmr tg,their high sichabl to discus& their program? ,Ii*.t4;.;: ,

00 Do VTI rsahnel attend your diletrict MePdh?Weeti.ngs? -

,

fr
,

1

. -1(; -9 2, r .'
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4p;

High School Orientation Services

Zndicate the degree of help you feel each of these sources plays
in providing high school students an orientation to the VTIs.

Sources r9lated to
students learOnq about
the VTIs

How helpful do you feat1 these sources
are in acquainting high school students
with the VTIs? (If any of the sources
were not used mark the "Not Used" box.)

Very
Helpful

Some Little
HelD Hel

Not
Used'

44

a) Group or class career meet-
ings with the H.S. counselor

. ,

.v,-n v .ua .1iaussionsT6i=
tween student and the coun-
selor
Teachers informing students
about the VTI programs

s

.

. .

d o ege g t or areer bay
at which a VTI representa
tive is present

.

e) Visits by VTI
tives to speak o high
school students

.

f) Visit or field trip to a
VTI _,IA

g) Information in the library
or guidance offisp .

h) Films or filmstrWs abouir
the VTIs

if Posters,in H.S. about VTIs ,

ca a ogues qi. roc urea _

.-',k) Information from parentaor
,

vquardian
.

1 information from a brother
. .

or sister ,

m) Information from former H.S.:
students 14(riends now at-
tending a

11) Radio or TV newslbr an-
nouncements

0) News,paper articles,or an-
, -.-. nothibekenth about the VTIs ,

.

p) Open Housevat the VTI.
q) Other factor.4..(p1ease indi-

cate) ,
4

_

. .

4

What recommendations-or suggestiqn do you have for increasing
the effectivenessuof the:orientation Process to the vTIto (Please
use the backAir

4
Thank you

a paperfor your answei.)

93

-4



www.manaraa.com

APPENDIX D

To: VTI Administrators and Admission Counselors

nom: Edward Johnson, Associate Professor, University of Maine, Orono

Re: A survey of procedures utilized to orient high echool students
with the opportunities at the six Vocational-Technical Insti-
.tutes in Maine-

Dear Friends:
i

In the process of surveying the procedu es utilized to orient
high school students with the opportunities at the six VTIs I am seek-
ing information from four groups: 1) VTI Administrators and Admission
Counselors, 42) VTI students, 3) High School Cogpselors, and 4) High
School students. From,the VTI Administrators Ad Admission Counselors
I am interested in determining:

0
1. What they feel are the most effective procedures high schools

use to orient students to the VTIs
2. What procedures VTI per onnel utilize to aid in the process

of orientating high sch ol students to the VTI, and
3. What recommendations VT personnel have for increasing the

effectiveness of the orientation process

I would appreciate if we could discuss together each,of the above
aspects. In ordeor to help us get started I have listed some procedures
which may be a part of.the orientation process. They are not exclusive
and during our discussion other procedures may be identified which con-
tribute to helping students become acquainted with the VTIs.

1. Visits: Do school counselors vi it your VTI? How often? How many?
From how many schools? How f way do they come for visits? Do
high school students visit you ampps? How often? How many schools
do they represent? Do some c as ti result of a field trip organ-
ised for a group?a Who arrangee for.these? How often do VTI per-
sonnel visit high'schools? How many are typically visited in a
ymar? How wide a geographical area is covered in your schlgol visits?
Whb initiates a visit to the school? Who initiatds a Visie-to the
VTI? Do you sponsor °Oen-house opportunities for studentd and
their parents? What reception do you get?

2. Contactmcwith Mi chool students and their parents: When VTI
personnel g to ..,.schools, what grades do.you try to contact?
AR you see s dente in mampses? ether groupkws? Individually?
!We you invit d to attend-College Days (NightA0 at the high
schools? WJt contact do you have with the-parents of high school
students? Contact with other.people in the community? Are any '

spec$14c procedures utilized to see 194,..female students tpr the L-

VTI program? If so, what are thqy1Höwostudenta and fheir
parents learn about VTI expenses 100,Itnancial aid which might
be available? How are high.schocq stude t made aware of,the re-
quirements in each of thilOspecific p at the VTI? Are in-
terest or.aptitude measure* used tion with the a1missions
'process? What part do high .scliteo g ave to play in he ad-

.

94'
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mission process? How does a Nigh school student learn about this
information?

3. Professicinal contacts: Are.VTI persOMIrel invited to attend mePGA
local and state meetings? If so, are they represented? Do you
make presentbtionS at local or state guidance meetings on tisisl,MTI$?.
How often? Do you,conduct in-service informational prograps
high school counselors and teachers? At the VTI? At the hi 1117

school? What kinds of requests have come tp you from school 0117-
selors relative to aid in the orientation process? What kinds of
things do you find interfere with providing for these requests? *

4. Information sources: Who furnishes theyTI catal gue to the local
sdbools? How about the separate brochures about pecific programs
inthe different VTIs? How widely distributed th oughout the p.tate
are broChdies about your.offerings? Who initiates the distribu-
tion? Do you have films or filmstrips about your programs which
are available to the local schools? How are these distributea?
What is the geographical area they cover? What feedback do you
get on their use? What grade students get to dee them? Do you use
othv mass media such as radio, TV or the newspaper to tell the
stdik of your VTI? What response from prospective students do you
get from this use?

VTI students: Do you provide high school counselors with follow-
up information on theieformer students now attending your VTI?
How is this 'handled? Who initiates the request? Are VTI students
provided an opportunity to visit their former high school and talk
ab ,the VTI program in which they are enrolled? Do you have a
tr ing progKam to help them prepare for this experiende? Has
Afth a request 'come from the high school? Are school counselors
provided a profile of the dharacteristics of student groups in
various VTI programs?

6. What other procedures should be considered in the orientation
process?

7. Which oi the procedures considered Above seem to be most effecilve?

8. What'recommendation$ dO xou have that school counselors might
consider as they provide-Jfigh school students an Orienration to
post-high scheol opportOnities?

* add to No. 3 above: Have any criterion-based appraisal proceduAps
been developed to aid in the selection process prior'to admission?

_

o*,
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APPENDIX E

-School and VTI Orien,tation Workshop
Program

June 9, 1976

Holiday Inn, Waterville

10:30 a.m.:to 3:30 p.m.

10:30 to 10:45 Registration and Coffee, Holiday Inn, Waterville,

10:45.to 11:15 ,WelCome and Comments: Mr Ric dt, ighrVpirec-1

.,
tor, VTIs in Maine

tt Program Notes; Dr. Edward UMO, Project
Director for the Orientatio St dy

,L
.

.

11:15 to 12:15 The Present and futUrb of Vocat onal TechnicAt
Education in.Maine. .Mr. Elw d:Padham, *V

, Associate Commissioner of Educ tiopal and.
Cultural.Services, and a panel o Per
,sonnel .

, "
,

..k.
12:30 to:.130 Dinner and Report on the Status of Caree( E1uca/ 1

L: ,tion, Dr. Charles Ryan, UMU and State ',Depart=
ment of Education, ,.

. .

1:30 t 2:15 Orientation Study RepOrt, Dr. Idward Johnson,
Project Director,

2:15 to 3:15 ,

2
School and VTI Workshop on 4trategies for In-

cr,asing Orien*ation Effectivenese. -Smal/
grid.Op discussiOns On various aSpecta,of ihe'
orientationprocess,

L,

3:15 to 3:30

g,

1*:

Report back to group oh stiggdsted Iraegiea
for in easing ofientation effec eness

N

. .

sag'

4e

4

.;
o
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APPEND/X. F

HERMON HI H SCHOOL
GUIDANC OFFICE

R. F. D. 2 HER ON BOX 342
BANGOR, MAINE 04401

April 16, 1976

Critique of "A 4eview of Effective Procedures Utilized to Orient
Secondary School Students with the Vocational - Technical ±nstitute
Training Programs in Maine."

The objectives are well stated, and by approaching the ,

problem from four viewpoints - high school students, VTI students,
school counselor and VTI directors - sufficient data should be
obtainable plus having the added dimension of being able to
check on this data from the various viewpoints. The sharing of
the _results of the study is most important and a one-day workishop
as opposed to a series of area workshops - may not be sufficient

The survey instrument to be used with both_groups of
students will be quite important, however, the interv'ews,yi.th
counselors and VTI administrators will be critical to he
problemjas they will'be much more subjective. The exp tise of
'the interviewer, especially in interpretation will be mst
important. The investigator's background would indicat an
understanding use,of this area.

This is a well laid out program which also empAabises the
nature, and limitations of the program. The time limits may
prove to te a little restrictive particularly-in the time alloted
to survey the students..

-

In sumary this appears to be a well thought out proposal \

both in the gathering, and the dispersal, of information. This
should prove to be a useful tool for all conceraed.

. ',

RTCrs

4?

Ralph T, Carr
Guidance Director
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APPENDIX G.

SUMMARY OP

,

CAREER ANO OCCUPATIONAL DEVELOPMENT OBJECTIVES

Prepare for making career decisions

A. Know own characteristics relevant to career decisions,
B. Know the characteristics and requirements of different careers,

and occupations .

C.- Relate own persoltal characteristics ..to occupational requirements
D. 'Plan for career development or change

11. Improve career, and occupational capabilities

HI. Possess skills that are generally useful in the world of work

A. Have generally useful numerical skills
B. Have generally useful communication skills
C. Have generally useful manual-perceptual skills
D. Have generally useful information-processilig and decision-making

sk ills
E. Have generally useful interpersonal skills
P. Have employment-seeking skills

IV. Practice effective work habits

A. Assume responsibility for own behiVior
B. Plan work
C. Use initiative and ingenuity to fulfill responsibilities,
D. Adapt to varied conditions
E. Maintain good health and grooming

V. Have positive attitudes toward work

A. Recognize the bases of various attitudes toward work
Hold competence and excellence in high regard

C. 'Seek personal fulfillment through own achievements
D. Value work in terms of societal goals Ysci

9 8
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