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Introduction

- L

This study'was conducted in a effort to try and identify
the Crientntion procedures perceived to be effective in helping
students become acquainted with the educational opportunities at

' the Vocational-%echnical Institutes (VTIs) of Maine. A previous

\ studv of students attending ‘the VTIs (1975) included personal in-

\ terviews with approximately five percent of the student popul a-
tion and it was found that most students learned about the VTIs
through their high school counselor and through their friends.
While this -is an important observation, the present study was
developed to iaenﬁ‘fy more specific detail orr the prientation.

i process from’ a larger portion of the VDI po lation as well as

from high schgol students, school counselors -an VTI persqnnel.

. .
[ . o

e . * ‘e
. »

-*// - - ThewProbled-and the Need for.the\Studx B

J
If high schogl students are to take full advantage of the

. ., ducational programs offered by the Vocational-Technical Insti-
. /  tutes (VTIs) in Maine, it_is essential they-be provided adequate '
orientation to the programs. This study was designed to deter-.

mine the present status of orientation proqedures and to pro-
,

.vide suggestions’ﬂﬁich sahooks "and VTIs m_ght consider for in-'

) creasing the effectiteness of orientation.procedures.
\;, Theabove statement was providqd in "the project proposal in
| establishing ar;ationale for this study. To be informed is}part

" of the process involved in decision-making. Jnless one is suf- .

ficiently—ayare of self aRd the various available alternatives

BERN ,/*7'. ‘-
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and options, the decision-making Process can .be thwarted or at
least not fully realized.
It must be pointed out that orientation is not conceived of

in this study as merely providing information, per se, ., While in-

formation is a vital aspect of the orientation process,'career and

‘and educational orientation.i§~a dynamic and developmental process
. CeVEIOPTeR '

which utilizes an*action-oriented, multi-faceted approacH. and in-

volves many indiViduals in-the implemention of it. It is a "per-

-

son-oriented" experience.

Pl . ‘

With the development of career education in America there has
been an . increased awareness of the need to provide a11 students
with an opportunity .to become aware of the world-of work and the

opportunities for them in that world. Demand;\are being placed up-

" A

. on educators at all leVels to help stufents through career aware-

ness career exploration a:§ career preparation to learn about

themselves and the world of work.

J l & .
Many people are ‘pointing out the need for ‘heiping students

_gain increased career awareness and h#ve identified the respon-

sibilities of educators to help in this process, part of which

involves«helping to provide increased orientation experiences for

‘students. In the Chapter on Related Literature a number of these

‘citations of need are pointed out.

\f * I?'the Sixth Annual Report of the Haine Advisory Council on

-

Vocational Educagion are several recommendations which directly ‘

relate to the study- under cOnsideration. ‘A summary of those

recommendationa is found in the '75 MAg!E Diges and’ include.

"5, The State Board. of Educatio hould adopt a policy
?ich supports the develqpm?nz and implementation

v“' ;\ ' ,‘A“ A Tt v' .
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of a statewide effort aimed at effective career
_awareness for all levels of public education, and

6. Hand in hand with the above recommendation MACVE
further calls for the-State Board to undertake a
similar effort to reorient guidance counseling  and
teaching toward the'career information needs of stu=
dents and toward a greater awareness of the world
of work itself. Such an effort should pay par-
ticular attention to those revisions of guidance
counselor and teaching certification standards and
training programs which may be necessary to effect
this reorientation o 1

c The two recommendations above are excerpts'from the state-

ments. A complete statement of all the recommendations found in

the Sixth Annual Report may be obtained from the Maine advisory
Council on Vocational Education. | -

Ray Humphrey, President of the Maine Personnel and Guidance '
Ass?ciatioh,’had an opportunity during 1975-76 to meet withythe
Maine Advisory Council as a representative of the counselors in

the state. His comments on the recommendations may be found in

the Maine Personne{ and Guidance Association News_aﬁd Views for

\

March, 1976, .
A review of the present literature relative to research con-
'qerned with the effectivenessvof v?rioub orientation procedures
is sparse. In preparing to éonducf and report on this study many
. sources were utilized in an effort to ascertain the present status
of research concerned with this issue. Th;'written material fre-
quently provides stateﬁénts about various approacheé, o; research
related to the degree of cognitive knowledgé léarned about vari-
_ous concepfé, rather than an evaluation of various delivery sys-~

tems from the' standpoint of the recipient‘o'f‘ the ihﬁipation (stu~
1pful in

dents). However, numerous sources were found to be

9
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and aided 1n deVel\ping and implementing the project.

sifting out applicable studies. Some of the materials surveyed

in preparxing this report included:

Publjications of the Center for Vocational Education,
January, 1976 The Center for Vocational Education,
The Ohio State University

Catalag af( Publications’, 1975, Sue J. King, Editor, Center
for Occupational Education North Carolina State Uni- -
versity at) Raleigh : 4

Applied Research Projects Sgpported in FY 1974 Under

Part C of the Vocational Education Amendments of 1968,
U.S. Department of Health, Education and Welfare

Abstracts of Instructional and Research Materials in

" Vocatlghal and Technlcal Education, Annual Index, 1974

" The Center for Vocational Education The Ohio State

\ Universjity
ﬂAbstracts of .Instructional and Research Materials in"
Vocational and Technical Education, 1975. Volume 8. No. 1,
The Center for Vocational Education The Ohio State :
U&iversity . '

This la&t P blication was particularly useful in thag.dt pr vided
C Q

i
number in }hls issue which had a diréct bearing on this study

short abdtracts of ther;arious resea;ch studies. ‘There were a
One dqu not need to seek far tqQ realifp that there'is con-
cern relaﬁivé to the role of education in America today and the

responsibilitxes it has to both students and society. In a recent .

" issue of The thool Adminlstrator (February, 1976) is an artlcle P

entitled, ”Sch?g}s.Failing to Prepare Youngstprs ‘for Adult Roles,
yational Study ihows.” This article reports the comments of ten
ekperts in the/field of education after they conducted interviews
with 1,000 (100 sdujects each) individuals who had participated'k
in Project TALENTx‘ The interviews determined a number Of'pOSi‘

tive responses relhtive to education and life since~tﬁe sample

(from the origina1\400 000) were first tested in 1960 as 15 year

olds., On the other hand there are some critical comments which

\x - 10
d

-~



the interviewers report which need 20 be given serious considera-
tion. The experts idanfifiod fivo problem arcas.® The first of
these five pgbb}em areas was “"Vocational information and guidasce.”
According to the interviewers, vocational 1nforma£ion ané guid- .
nce, the most prevalent limitation, was ju od/ﬁ& be seriously

inadequate for 88 pegcent of the boys and 75 percent of the '
giéls.“ “...Each of‘the reviewers reported instances where
students felt the lack of kéowlédge of their aniinterests and

[ abilitiés, and how these might relate to various educational
programs or careers, rqulted in much wasfed time and personal
frustration.” ? ~ o " : \\\

v Samuel Osipow.wrote an article entitled “What Do We Really

Know about Career‘-f'elopment“ in which he points out.the need

{ which exists for &z@tudy of the orientation deiivery system to

determine what is most effective. An excerpt from his article

states: .

.s.What we know.about the career development of young
people -illustrates clearly that more is needed in the
school program than an _occupatdonal library and a dis-
penser of career information. In fact, most of the
time honored vocational guidance practices may be called -
into question. The value of occupational information .
pamphlets, career days, and nominal test interpreta-
tion interviews has never been proven., Questioning the
usefulness of these practices does not necessarily g
mean the practices should be discarded. What it means
. is that they should be assessed, and perhaps the use of
) counselor time reapportioned accordingly. Maybe coun-
selors should spend more time in counseling, in creating
. K work-study possibilities, or in having a voice in cur-
ricular planning than in running a library or arrang-
" ing a career day. . Possib counselors should try to

-

teach younsters about way ey may promote their own'
distinctive career patterns which recognize the individ- l
ual's distinctive nature... . . ‘e

An ab}empt has been made in this section to develop a

‘).\ ' . | 11 ,)' . ) .

-




rationale for the study of orientation procedurds. In the re-
mainder of this chapter aro discupiod the Objectives of the

Study and the Organization of the Report.

e

J |
In the process of determining the present status of orien-

' . Objectives of the Study

tation procedures a number of ipecific objoctivol.for the study
were o-tibli-h,dw These includead: ’

1. A determination of the orientation procedures used
to acquaint high school students with Vocational- ,
Technical Institute programs, as indicatod by the re-
sults of a student survey. .

~ -2+ An idontification of those procedures high achooi
students feel are most effectiye in helping them be-
come acquainted with the !pglt§hn‘§-Tochnic¢1 Insti-

' . Lt N o B
3. A determination from a survey of students presently
enrolled in Vocational-Technical Institutes the.

orientation procedures they felt high school cou
selors used which were most effective when thoy ere

. in school.

tute proqran-.

>

4. An identification of the orientation procedures re-
“commended by the students presently onrollod in Voca-
tional-T ical Instditutes in naino._

—_ .
S. An identification of the orientation procedures the
- school counselors indicate they use in their guid-
ance program and the tilte dovotod to this activity.

- 6. An identification of recomended orientation procedurea
as ‘im@icated by Vocational-Technical Institute Directors.

7. The sharinq of the resulta of the study with school
counselors and the Vocational-Technical Institute '
Administrative staff at a one-day ‘workshop.
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The ne*t section of the report is devoted to A\review of
literature relative to career and educational orientation as

well .as.. the roles educators may perform in helping to provide
‘1;.‘» S A

'effective orientation procedures. The methodology of the étuay

-

-

will then be explained including thm procedures utilized in
order to achieve tlie objectives of the study.. - * g
The results of-the study report on the survey with students

at the high school and the Vocational-Technical Institutes as

. well as the interviews conducted with the school counselors and

the VTI personnel. Growing out of the surveys with the four
populations noted above, the following section of the report

will provide a series of suggestions which,school counselors

Y

P

and thosé at ‘the post-high school level may wish to con/ider in ¢

"relation to orientation procedures as they work cooperatively

together.

/

Finally, aﬂ.rmmary statenént with some conclusions is pro- -

vided which attempts to pull together the key’ aspects of- the :
study. 'There is also ‘a Bibliography included with the report

_which others may find as valuable as the project director did.

Appendices include the survey forms as well as other items

which may be of interest t the reader

13



Rel ated Literature

-

! In this section of the report an attempt has been made to re-
view literature related to. orientation procedures and the role and
__responsibilities of various indiViduals and institutions for pro-

o

viding it. The first section is concerned with career and educa— -

Y

' tional orientation and xhe second part ith the role of the schooL'
ounselor and other educators in the orientation process. -
| Providing information to students is one aspect of career
education and certainly a part of helping to provide an orienta-
tion relative to_post'highlsc%oo} educational opportuheties.
There have heen numerous articles and books presenting different
ways . tofprovide information but little in the way of research to |
support one approach over another. |
' In the process of evaluating two career education projects
in Southern Arizona (Pima and Cochise Countiea l974) researchers
conducted a study to determine the "Relative Effectiveness of
Career Education Activities for Delivering.Knowledge of the World
of Work" to two different student populations. One of the pula-
tions consisted of students in the elémentary and intermediate
levels while the othag consisted of students at the high school
level. The study demonstrated that 88.2% of the activities
planned to deliver knowledge of the world of work to students ‘
at the elementary and intermediate levels had a positive influ-,f

£
ence while there was an 87.5% positive influence on students at

the high school level resting aspect of this study con-
cerned the degrees of influence which different activities had on

e different grade levels. According to

14

the various students in
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the researchers: - ‘ ' ..

...the activities were nat equally ‘effective at each
3tade level.; Generally intermediate grade students
ere influenced positively by activities in which
they are ‘given maximum Qpportunity for physical par-
- ticipation, such as career education games ang oc-
/f cupational tours. At this level the overall effect
// of reSqurce speakers is negative. Conversely, the
\ / _career education actiéity with the most positive in-
‘ _fluence among secondary grade students is exposure
. .- to community resource speakers...
- ~

o ' On the following two pages are the charts from Eéizonavshow-
\ff'ing the ‘G‘Ftive influence of tuk€ aifferent activities in terms

e ‘of delivering knowledge of the world of work. There were a num-

Fu

=~ ',her of interesting findings in this research study among which

“...student goals in the area of education-

\

was this observation:
al and.occupational achievement are most influenced by parental
expectations.” This may well be a factor which needs to be ex-
'plored and capitalized on in developing.orientationyprograms.

R Support for orientating students to educational opportunities

comes from a number of sources. The Oklahoma State Department of'
Education developed goals of vocational awareness in grades 10
to 12 (1968). While not all of. these refer directly to orienta- ,
tion, they have a bearing on the career development of students

and are listed helow. The goals of v0cationa1 development are:
1. To prepare youth to cope with the continued change in
the world of work
2. To acquaint students with major occupgtional fields
.. 3./To develop understanding of the need for continuing
* ' education or training .in the various career areas .
4. To acquaint students with information concerning schools,
colleges and other training programs
5. To develop a real}stic attitude toward the dignity of’
all work and workers -
6. To develop attitudes and respect for cooperation with
employers and fellow workers
7. To develop a realistic understanding ¢ one's self re-
- garding decision-making relative to career choice
A
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8. To point out the relationship between specific high
school courses and the Jobs for which they prepare
'the student

|} Further si pport for a strong orientation Lﬂogram ‘has beep

pointed out in/the publication Career Education and Maine. Gen-

. ® |
© eral Information. (1973). 1In this br ?u.p, the goals of

A
“Career Awarejess" and “"Career Explordtion® aie outlined ‘and

build a case¢ for a total career education gram thaﬁ includes
\

a "Cgreer(;feparation“ phase fon;hiz:';;’pol students. " The

i
t

g 'Carewr Preparatiqp“ phase |

I
.+ sprovides an opportunity for all -high’ séhool students
to continue career awareness and car#er exploration
efperiences and to: ;

"~ a) . continue in-depth exploration of one or two
’ -careér clusters . - "
) identify abilities, aptitudes, and interests’
. &’ needed for ‘success in specific careers
- ébﬂ participate in simulated or real work experiences
tailor his/her course work to career opportunities
. and interest
EA e) visit. a variety of schools, olleges and other
' institutions offering post high schoodl train-
ing opportunities
£f) receive specific preparation for a career in
~* the world of work 'upon leaving school or after
further education .

w - N g) develop a transition plan to facilitate the
LIS move from high school to advanced education-
or work

h) obtain a placement after leaving gchool or help
in entering a post-high school educational in-

stitution - o

One‘of tiie most comprehensive discussions on the presenta-
ion of occupational and educational information may be found in
~ a book by Perrone, Ryan and Zeran (1970). They point out that
-, :}roviding the student with educational and vocational informa~
| on is one of the primary-responeibilities of the counselor, ©
(p. 193) They.also state: |
| 20
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The emerging adolescent should become knowledgeable
about all types of post-high school preparation.:
information about preapprenticeship and apprenticé-

"ship; technical trade; community and junior colleges,

four-year colleges and universities and otherginsti-

tations of a vocational nature. The 8 ific kinds

of training available in each instance shquld be high-
lighted as well as any information relative to

achievement by former students from their school. ' .4
Information relative to scholarships, loans, grants-

in-aid, work-study programs and other financial as- - o
sistance should also be common knowledge available to 8
all emerging adolescents. Frequently the issue is. ..

less one of altering aspirations and more’'one of

namihg opportunities available and of making knowledge
available. about the opportunities and how to take ad-

vantage of them. (p. 99)
s . . L]

In their béokvthéy'repott on a study conducted by Perrone

(1968) ih Whichfhé;surveyed-c6unse16rs,‘vocational teachers, and

librari

Following are some.

ans from over 4,400 public schools.
! -

% : .
brief excerpts from the findings and ‘some of his observations .

as a }esu1t of the study: ~ .

a)
b)
c)
\oood)

\eﬁ

\
¥ £)

~

g)

h)

i)

Twelfth grade boys made the greatest use of informa-

tion material S 3

Ninth and tenth grade boys make the least use‘of these .
materials o N v :
44 percent of the boys and 30 percent of the girls in
high school never /seek infong::i:: ‘ :
Five areas of. descriptive 'in ion (from materials)
were absent for those entering work directly or going

to vocational schodls but only one area was cited in-
adequate for those entering college .

‘College bound students seek more information than other
students . . '
Two-thirds of students sought information .through
counseling activities and reading . T
Counselors recommended 1) more frequent publication,

2) more inférmation,” and 3) bétter writing for improving
the content of occupational materials ’
Approaches reported by counselors that students used

to obtain information included 1)‘assigned and self-
referred reading - 50 percent, 2) through counseling -
20 percent, 3) group guidance approaches - 6 percent,

4) bulletin boards - 6 percent, 5) career day - 1 per-
cent, and 6) miscellaneous approaches - 10 to 20 percent
Information was presented largely through prinfe .
material with little use made of resource people ut-

21
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side the school or modes of presentation other than
' ;ﬁted material
p activities were ones which met irregularly with
little in the way of follow~-up
k) Information must be made available.in a* form -that will
attract as /well as inform students
1) New modes of collating and disseminating information
must‘be developed, and more accurate and inclusive in-
. formation must be made available

: -, R ' .
In the remainder of the chapter devojtd;;e\igggrmation ‘ .

\ the authors discuss various innovative approaches utilized to’

organize -and Jﬁsseminate inform 1. Among those cited were

Préject VOGUE, Project VIEW, Projgct VISION, ISVD, Project PLAN,

and ers. It has been six years since tjis book was first pub-

. lished and many other approaches are now’ vailable particularly*

those using the advances technology has

~

ade in. computer retrie-.
val sys}ems.: ) ’ |
Tﬁe enrollment growth in vocational educatign in Maine has
" “been dr&ﬁatic in recent years and predictions for continued
- grewth would appear to be accurate. In planning qomprehensive
,_orientation programs for prospective students it might appeaaﬁ
desirable to determine the perceptions of students to such pre-

[

paration .and the factors which are important in tjpeir selection

of a post high school education.. Parg th’é) pugse of educa-.
tional orientation is to help studentg as well as the public be-
come aware of the goals and purposes of the various institutions
providing post high school educational opportunities. As they/

' beécame aware 6f the goals and purposes they may,begin to appre-»
‘ciate the unique contributions each has‘to make. u

The image of various post-secondary educational settipgs

has come under discussion with the vast increase in community

1 ! } /y\ . ) \




r'd ’ ' 5 AN ) , . ) )
7 colleges, technical schools and other institutions designed to B

serve the student who may not pian to enroll in a four year

§
4/J coliege.,vxiefer (1972) conducted a study of The Perceptions of

Selected Male Public High School Seniors Coneerning Specialized:

and ComgrehensiverPost-Secondary School iﬁ*Minnesota. ‘A study

'simiI:; to this might be desirable in other states as post- ‘\
secondary programs expand and procedufes are developed to, orient
students and’ the public to the roles of these institutions.
Dugger et.al. (1975) discusses tpe implications of the
 passage of the legislation by the Virginia General Assembly per-
taining to the devélopment of an across the board vocational
- orientation program. The(exciting aspect of this program is that

it addfesses itself to’ofientation as an experience which begins

eariy in school. ﬁ Qari ty of experienees are provided the stu-

“lent including an.empha®is on the “who, what, where and how" dur-
< _in;) the programl . : ‘ : /

o
g - .
EJﬁcational assessment is becoming more prevalent on the - !

educational scene at every level. In addition to the assessment

-o} cognitive skills,_such as mathematics, reading, etc., there is

-

¢ now concern for an assessment of the career development of the
student. Career and Oc%ypational Development Objectives have
been established by the National Assessment of Educational f o~
nat! - {-/\
gress. These ‘materials present majdr objectives, plus sub-ob-
jectives which are related to this study on orientation. Par-

’ ticularly approbriate is Objective 1: Prepare for making Career
’ »;
)

. , Decisions. The sub-objectiVes for this one are: A) Know own\\\;f:;ﬁ_—/
characteristics relevant to career decisions, B) Know the char-~ f&
acteristics and requirements of different careers and occupa- k C

- ’ ‘ 23 /\
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tions, @h Relate own peqs n characzeristics to occupationai re-

|
quirements "and D) Plan £or areer development or change. Each Of‘

the sub-obJectives has br .ass;gned levels of attainment baaed

on ages 9, 13, or 17. (ﬁ s\pmary. of the Career and Occupational

Development Objectives 1“ listed in. Apperdix HJ)

-

’

The "Mission and Go‘ s of the Buzeau of Vocational Education®

N

have been spelled out in!the publication The Maine State P%gé

for Vocatienal Education 1976 Part II. Among the missions which

. have been identified in the Plan which relate directly to this

/
study are the follow*pg.

. Maine is committéd to providing vocational and tech-
nical education opportunities for:

1. high school youth who are available for full-

time study
2, high school gradua;pé/and school dropouts who
are available for full-time study
3. employed adults who need and are interested
in upgrading themselves vocationally in their
present jobs or retraining for a: different
job, and
4. persons who need remedial or special education
as a prerequisiﬁe to the pursuit of régular .
., vocational training
‘ ° v \.
Among the specific activities planned by the various VTISs

e

are the following which relate to this project:

1, Develop attractive and meaningful descriptive
literature
2. Conduct a well-organizéd plan for school Visita-
tions T
3. Provide for }n—house information programs for viait-
ing high school students
4, Develop testing provedures to permit advanced place-
ment of students where feasible 7 .
et 5. Assist students in applying for BEOG grant
6. Provide State Scholarship Funds to needy s ents
7. Assist students in seeking other forms of ancial
aiad
' 8. Improve techniques of admissions recruitment and o
- community service
9. Conduct orientation p%ogram for students

" /6
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-

’ 10.4{* it disadvantaged persons. Provide a testing pro-
- . gram for May and June for incoming freshmen 5, r
o] 11. Continue to facilitate student entry at times other =~
than September
. ' i v

-The'above P blication is a fine resource and would be a

4

s 51 ,
Valuab e addifion to a school counselor s iiﬁrar!ﬁ\_ﬂﬁ
(fn/théﬁnext section of t?is chapter, the role of the coun- ,.
)
selof and other edq\ators‘in providing opportunities for career

) awareness and career and educational orientatipn is exploread.
3

The Role of the Counselor and Other Educators in Career and -

Educational Orientation ‘

Y L .
\ *

‘The development of school counseling is relaxively recent on

the American educational scene qyen though early career orien-
t:}ion efforts may be traced back to,the early part of this cen-
tury and e,work of Parsons. The major impact of counseling in

4 American schools has occurred since the enactment of NDEA'in
> b

L]

1958. Since that time thege has ngn continual growth°in the
number of\ school counselor!ilcross the country., Because school~
counseling is such a relatgaely new profession it has gone
T through an extensive period of "role defining". Recently efforts
have been made to define the role more explicitly and one such |

position has been reported in an. article entitled "The Role of
the SeZanary School Counselor” from. the May, 1974 issue of | T

the School Counselor. Incjuded among the recommendatiops in ’ .

this article are the following which relate diréctly tof
study on orientation procedures:

-

The Counselor's Relationship with the Student
' Through the counseling relationship, the counselor

25
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seeks to help'each student ‘to understand himself

in relation to the world in which he lives. He
~ helps the’ student to know himself and to recog- .
' . ~ nize*his strengths and weaknesses. The counselor
helps the student to establish values and to know:
how to make realistic and positive decisions. To
! accomplish these goals in the high achool environ-

ment the secondary counselor:

~“a) Sees sthe student as an: individualtand acknow-
. . : ledges his right to acceptance- a% ‘a person
' { .7 j, b) Recognizes that each student's behavior is mean-
i). ingful and represents his attempt to develop
within his environment as he perceives it
, c) Is available to all students and works with
voY them in relation to their educational, voca-
~ tional and perspnal needs
d) Creates an atmosphere in which mutual confidence,
: . understanding, and respe result in ‘a helping
’ ) ~ ' relationship -

>

-y

" The Counselor's Relationship with' the Pasgnt or Guard-.
ian (excerpt) . ,
The school counselor serves as cons t to parents
or guardians régarding the growth, ational and
career planning, and development o counselee.
To accomplish.this the secondary 8 ,pounselor.

oa) Respects ‘the basic rights and responsibility
of parents to assist their children in

decision-making

<

The Counselor's Relationship with the; féachq_ (excerpts)

The counselor assists the teachers to better under-
. stand the plan for the educational, career, and per-
: ' sonal-social development of the students. ’To. accom-
plish this goal, the school counselor: . .

a) Views the teacher as a member of the guidance

. team
b) Assists in the(planningpzzlﬁlassroom guidance

activities and, acts as a r&source person for
v obtaining appropriate upsto-date materials

and information
c) Makes current information available to the’

it
teacher about the myriad of careers and job £
opportunities during and beyond high school .

There are two additional relationships discussed in, this7
article, one of which is to the administration and the other is
with significant others. In terms of the latter, the article

indicates the counselor “Maintains a close and cooperative

26
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‘ relationship with admission counselors of post-high school in-

™

stitutions."”

The Association for Counselor Education-and Supervision has
been working on role statements_regarding the preparation of
school counselors. - In 1973 the ACES Commission on utandards and
Accreditation submitted a document to ACES members on the adop-
“tion of "Standards for the Preparation of Counselors and Other
Personnel Service Specialists.” Among the recommended program

o of studies are some areas directly appliﬁ"le to this study.

Included with the commun core of "General area considered tp be

~

necessary for the preparation of all couns#lors and other per-
sonnel service specialists“ is the following.

e) Life style and Career Development: Includes such
areas as vocational choice theory, relationship
X between career choice and life style, sources of
’ occupational and educational informsition, ap-
proaches to career decision-making processes
and career development exploration techniques

&

, In Maine the"preparation of school counselors has' also been
~ . . .
-under consideration for some time and in 1975 Counselor Education

Program Approval"Standards were'recommended_to the Department'of.
‘Educational and éﬁltural Services. Standard v::i‘re1atéh.d1re¢t-
ly to thie study in terms of the background and experiences of

prospective achool counselora and is stated as follows.
]

Standard VIII: ' : .

The counselor trainee shall provide evidence of at'
least one calendar year of wage-earning experience,
other than teaching or comns#ling, which may be cumula-
tive. In addition, the Counselor Education program
shall provide supervised experience 4in business/in-~
dustrial settings as a portion of the training program.
Such experience should aim at strengthening the coun- -
selor's ability to interpret the world of work to stu-
dents, interpret manpower trends, provide information
about apprenticesbip or on-the-job training opportun-

L | 2'7A ..




- - ities, provide -.information about changing values or life
" styles in the world of work, and interpret the needs of
the business/industrial community to school personnel
as these needs relate to curriculum development

At the state ievel a recent document has had considerabf!
impact on the role of counselors in Maine. In 1974, through the

‘,efforts of a Task Force on Guidance énd Counseling, created by N}/

the Maine State Department of Educational and Cultural Services,

¢ .
a publication was @sveloped entitled Guidelines for Maine Schog; ,

~ Counselors. It has just been revised and released as the Guide-

lines for Maine Counselors (1976). The new Guidelines include:

goals, performance objectives and self-evaluation procedures.
Many oé t?e goals'have a direét;bearing on this study and the en-
tire procesafof working with young people as they éxperience the
progess of career development in their li;es.' ™
Maine is not the only State in the process of idenfifying
= counselor roles and responsibilities. Jackson was éirector of
an exténsivetproject in Texas entitled, The Identification anaA

o _ Y
!alidation of Competencies Requisite to Effective Functioning

of Secondary Counselors “Yocational Counselors, Elementary Cqun-

e e e i ettt —————————————

selors, Sgggial Education Counselors and Other Guidance Person-
nel. The study was conducted with the cooperation of over 50 .
percent qf all coqnselors in Texas, as weli as some postlhigh
schoél counselors and counselor .educators. The "list.of 157

‘cofifon counselor competencies"” wéfe then grouped according to

the following.categories:

Staff Consulting

Pupil Appraisal

Public Relations :

‘Educational and Occupational Planning

Planning and Development of the Guidance Program

]
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Placement : o »
Counseling ‘ , .
. Local Research ’ .
Referral Work * '
- =mThe ‘Counselor as a Person

v

Many of the categories 1dent1ficd above 1ncyude refefence to
oervices related to the Orientation Project here in Maine.

Among the 19 "competencies® listed under "Educational and Oc-

W cupational Planning", the followind relate directly to this pro-
ject: s |
The cqunselor .will: : ‘
the vocational programgfavailable to students L
Know the "world of work" concept and be able to - ‘uﬁ
- . ‘ _ describe it to students - T it

Be able to help parents and students make wise
B . decisions regarding the student's future
T Be able to assist students in evaluating their own
- . needs and abilities as: they relate to vocation-;
al choice -
. ' Be able to apply his knowledge of human developnent L
REC e and career development in ways which will consider
War ‘theliwhole person in educational and occupational
A planning e
J Be able to assist students 1n renaininq flexible in %
their vocational planning : . S
Have a thorough understanding hetwcen ca:eer plan- )
L : ' 'ning and curriculum glanning . S
A o . ‘Be able to: develop prograna for exyosina tudents ‘
pTART : “ to the world of work x LN e
Have a good knouiedge of financ;al aidf

)

qran in the school.e Sone of these hawe been taken out of ‘con=
L : S - .
text and are 1iated be}owz ‘ o T <f.j

"_ S l. Hore group work L .- 5 L g
: 24 More. parent involvenment: -

3, Use peer groups more ( yonngatere guide each other“)

-4, Use. ‘teachers  more effectively 4

.5, Use the community more . (“quidance Specialists can-

- ‘not do the whole jqb" LR -

'“naterial in. the quidance, 1eld leaves a; lew,‘




to_be desired.” @

> (For a complete discussion of all his recommendations see

the February, 1973 issue of the Phi Delta Kappan, PpPp. -381- 384

in the article, "The Interface Between Education and Guidance."l

N ¢

Odbert and Tr tter‘(l974) conducted an extensive study to
identify the con:e}encies needed by teachers cdunselors and -ad-
ministrators who participate in the planning and implementation
of career education programs. They utilized four hundred and
thirty-six educational personnel from seven Michigan towns and\
cities in the final validatiomof the competencies. (It is high-
ly recommended that counselors obtain a copy 5& this model.7 Each
-of the fortybcompetency statements provided by Odbert and Trotter
is accompanied by a series of performance criteria;)

This study considered the procedures for providing high -
school students with an orientation to opportunities at Vocationa?-
Technical Institutes. The responsibility for this orientation is
not centered in any one office, or:institntion, but involves many
people in a variet; of settings and programs. |

~ Support for the post-secondary counselors to ge an integral
part of the orientation procedure‘comes from a.position paper -,
_adopted by American School Counselors Association in 1973. - hef
paper is entitled, "Role and Function statement - Post Secondary .
Counseling.” While this paper is addressed to counselors in a,
variety of post-secondary settings, there are a number of recom-
mendations which:are’directly related to.this project. Anmong

those recommendations are the following:

II Post secondary counselors woxrk with atudents in educa-
tional, career and personal~-social counseling. They

-
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also play a role in brientation to post secondary edu-
cation and in providing testing services...

(Functions, sic) " '
A. Orientation is that process which assists both
. - _ new and potential students to experience a suc-
' C cessful entrance into post secondary education.
: " The counseling staff should play a leadership
role in the planning anad implementation of this
program. .
} B. Individual Student Counseling
L ' C. Group Procedures

D. Testing
E. Articulation with other institutions agencies, \\
businesses, industries, labor and government -

I1II Post secondary-counselors serve .as consultants to members
of the faculty and administration :

v

IV Post sgcondary counselors become involved in institu- ;
tional and professional research in order tp.make cer-
tain that valid information is provided tp‘%he insti-
tution gx‘_ﬁ'

V Post secondary counselors should strive to: btow person—
ally angnprofessionally through ectivitieqv

VI Post secondary counselors should. provide an effective

S ~communication program regarding the nature of counsel-
ing and’guidance services for students, faculty, admin-
istrators and other interested individuals '

The section on Related Literature‘has attempted,to,look at

various aspects and roles related to the orientation process. .

In the chapter which follows is noted the Methodology which ;

provided the basis for conductinq this study.

PO ‘ r
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Methodology o N

v

v
The ourpose of this stud&'waa to conduct a ﬁReview of ef-
fective counseling proccdures utilized to orient secondary
school students with the Vocational-Technical Institute proqrams
in Maine." As pointed out in the proposal, the study was to be
largely descriptive in nature, although some percentage-type
analysis of the data would be progided. it wae also notéd.that
the study'wae not designed to evaluate school counseling programs,
but rather to identify procedures which appear. to be effective in
providing students an orientation to the VIIs. The study was a

'one-shqﬁ“ urvey without additional research plans proposed by

‘the project director. It was suggested in the proposal however,

.that future studies should be considered which would be on-going

and test out the findings of the study. In the remainder of this
section of the report are discussed the procedures utilized in

conducting the study, the population sample the,questionnaire,

and the treatment qf the surVey data.

Proceduresf

The procedures followed in conducting this study included,

1) A survey of the literature on the topic of orientations

2) The identification of a 'selected sample . of secondary
school guidance programs

3) Gaining the cooperation of the Vocational-Technical In-
stitute Directors 'in supporting the program

4) The development of a survey instrument.to be used with
a random sample of tenth, eleventh and twelfth grade
students in the participating schools

5) The development of a survey instrument to ‘be used with
students enrolled in the VTIs .

6) The development of a structured survey instrument to be
used during the interview with school counselors

7) The development of a structured survey instrument to be :

. used during the interview with VTI personnel - .

', .
N +



8) A survey of a random sample of the tenth, eleventh and .
twelfth grade students in each of the participating
schools

9) A survey of the VTI students at the six VTIs °

10) A compilation of the data from high school and VTI stu-.
dents

11) A compilation of the data from interviews with the school

; counselors and the VTI personnel

12) Inviting school and VTI personnel who participated in the
study to a one-day orientatiofi workshop

13) A qompilation of a report of the study for the "State De-
partment of Vocational Education o

14) Prov ng an abstract of the results of the project to
higi school counselors in Maine (still to be accomplish-
ed at s time)

In addition’ to the procedures noted above, the following

[ Y

ones were establishedlfor purposes of conducting an evaluation of

the'proposal and . the report:

1) Professional colleagues were requested to review the pro~
posal and survey forms

2) A reading professor reviewed the survey instruments to
determine reading level ’

3) Two school counselors read and critiqued the proposal
and the survey forms

~4) A vocational educator from out of state has been asked

- to review the study and file a report

5) One staff member from the advisory committee will be re-
quested to evaluate the report when completed '

6) The R.C.U. Director on March 18 suggested it would not
be necessary -to submit the final report to the school
and VTI personnel for evaluation as proposed in the
grant application.

Population Sample:

The popul%tion included in this study consisted of four
. groups. Two of the groups wene}professional personnel at the
schtol (1) and Vocational-Technical Institutes (2), while the
other Swo groups were the students at the schools (3) and at
the VTIs (4). The school counselors in nineteen high schools
participeted'in the study. Most of them were interviewed

separately but in a few casee, because of the distance involvid,

33
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‘1 . - , ' . N
two or three counselors met with the_projéct director at tqe“same'
time. Personnel in all of the six VTIs were interviewed.‘\Iﬂ*mostr

H

cases this meeting included the director and members of his staff.
sgchools

Originally it was intended to sample three small high
(less than four hundred students in grades nine through tweﬁve)
three medium sized high schools (enrollmené% between 400 and 800)
and three large high schools (with’ enrollmegts oVer eight hundred).
In conducting the study it became possible %? meet with a larger
. number of schools and eventually ninE:en were included in the sam
ple. ‘The number of students actuallyifurveghd in each school de-

s

" pended upon the counselor. Counselors were requested to make an
®

effort to provide a representative saﬁble o the student popula-
» ' "‘
{ tion., Where ninth graders were included as{part of the high
| school population, this sub—group was also ’%ur§eyed but for the

purpose of this study their responses’are not included. Engpll-

ment figures were derived from the Maine Educational Director

(1975-76) for each school and as the surve ;fékms arrived a’ sam-

ple equal to ten percent of the popﬂlation was selected ‘for the
{ o
study. ' _ fﬁ i
The VTI student population consist'a of all those students
who were contacted and voluntarily complteted the questionnaire.
Since some of the VTI programs are of varying lengths, students

- in a few programs were not in session at the time and could not

be contacted.

[N
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Questionnaire:

Questionnaires were developed for this study in order to bet-

ter understand the status of orientation procedures presently used>
Y
to help acquaint students with the educational opportunities‘at

. v
the VTIs. Using the VTI students in the sanple, as well as high

school students, provided an opportunity to get an appraisal of
the effect of orientition as viewed by the products of the

schools. Hansen and Herr in Research Guidelines for School .

Counselors (1967) support the use of the follow-up procedure as a

valuable aid to betterpunderstanding educational practices. " The
‘gqsl with both school and VTI students was to get their percep-
tion of the orientation procedures they have experienced. The
questionnaire to both groups of studenfs provided on it an op~
portunity for the participants to make suggestions regarding pro-
cedures for increasing the effectiveness of orientation practﬁ;::t P
The questionnaires used in the orientation studxzare actually
the produt of many sources. Initially the survéy cuestionnaire
represented the'thinking and ideas of the researcher’emanating
- from his experiences as a teacher and qpunséior at both the school

and university levels. In preparing the jnstruments a search of

the 1iterature Was’conducted in an attemﬂz\to identify instruments
already published which could be adopted for the study, avoiding

" the necessity to build one. When it became obvious there were
no readily available materials, the initial questionnaire was
modified to reflect aspects of the professional literature. One

of the sources used_as an aid in developing the questionnaire was

" the publication, The Minnesota Vocational Follow-Up System:
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Rationale and Methods (1973). - [
Another source which proved helpful in designing the imnstru-

ments, particularly the personal intervi:?é, was the study, éﬁ

Exploratory Study of Programming for Occupational Education in the

(1973). The personal interview was one

Pamlico Education System.

of the major procedures utilized in this study and the authors
: provide.a rationale for using such é procedure as well as provid-
ing §hcqpy of their interview inskrument in the document.

'Thé State .of Maryland conducted an extensive stﬁdy of 1970
graduates of that state. In the "Preface" to the report this
caution is given in terms of reading the report "....it is ‘neces-

sary that the reader exercise caution in interpretation, prudence

in the formulation of hypotheses, but above all temperance in the

~ formulation of judgement.® The same caufion is registefed in L;

terms of reading the data provided in this orientation study.

Among~importantvparameters'of the Méryland study?hhich were adopt-

ed for the present study are the followinq:

6. Construction and administration of the questionnaire \
should occur with the highest possible degree of coop-
eration g the various local agencies concerned

8. Anonymity of all students, schools, and local agencies
should be preserved

9. No attempt should be made at "among schools" or "between

' agencies” comparisons .

‘The questionnaires‘developed for school and VTI personnel

were not designed to gather data, per se, in the same manner as

was the case with the students. Instead, they were developed to 5§§;;
. <
No

use as a basis for a discussion on orientation procedures. R

attempt was made to take the information from the interviews with _ﬁﬁﬁf

36,
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<
school and VTI personngl and treatu§t in any manner other than a

summary of the suﬁgéstions from the school and VT1 professionals
for increasing orientatiOanrocesaes. N
The school surveys were aubmitted to variéus groups foé their
appraisal prior.to administration. Two school counselors review-
ed them and provided valuable feed-back. Akprofessor of research‘
at UMO invited the project director to visit his class several
times as the graduaie students in it were studying survey method-
ology. The students provided many good suggestions after review;
ing the proposgd questionnaire. While this was going on, the pro-
jeét director formed an advisory board and this group provided
further feed-back in terms of the survey forms, as well as the
précedures to use in the study. Finally, before administering

the questionnaires, a profeésor of reading at UMO was contacted

who reviewed the instruments for reading level.

~ Treatment of the Survey Data:

 The study, as has previously been pointed out, was not in-
tended as a statisticaiqgtudy but rather was dé?eloped to gather
descriptive information on orientation ptocgdures which could - |
later be used as base line data if someone wished to conduct ;n
expefimental studyi Therefafe, while computer equipment‘was util-
ized, because of the large number of forms included in the study,

most of the information was treated as descriptive information

with percentages applied to-thoselaqpééﬁs of the study where it

o better understanding

appeared this approach would contribu

the impact of ‘various orientation prog hrigﬁ

{ - . x
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Survey of the VTI Population Papticipatipg in the Study

The VTI population participating in the orientation'study in-
cluded 1449 studenfs attending the six VTIs. Approximately seven-
ty-eight perceﬁt of t?oee who'erticieated in’the study were males

and twenty-two percent were females. A little over sixty-six per-
cent of the males were between eighteen and twenty-two years of
age, while about sixty-four percent of the female population were
in this age qreup. Slightly over nineteen percent of the males
were between tﬁenty-two and twenty-six years old, while ten and a
half percent of the female population were in this age groua;
~Males twenty-six years old and older;accounted for fourteen per-
cent of the male population. Slightly over twenty-four percent of
the’ femalhtpopulation were twenty-six years of age or older.

In the questionnaire, information was requested to determine .
when the present VTI students first learned about the VTIs, and
when during their life they decided they wanted the-education a-
vailable at a VTI. The responses to this question varied by the
age group of the students. Over ninety percent of the students
between eighteen and twenty-two indicated ihey first learned

 about the VTIs while in school, with the largest percentage learn-
ing ageut them in the eleventh grade. FPifty-five percent of those
students between twenty-two anrl nty-six also reported learning
about the VTIs while in high echool, while the majority of the
students twenty-six years of age or older reported learning about
theAVTIe after high school. avY

In reference to the time they decided they wanted the educa-

‘ tion available at a VTI, approximately fifty-five percent of all
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the males decided udon it while in high school. Slightly less
than half of the females indicated asa;milar response. Again age
becomes a factor when this aspect is studied further. Nearly
seventy-nine percent of the VTI male students between the ages of
eighteen and twenty-two made the decision they wanted the educa-
tion available from a VTI while in school, with the largest per-
centagn\gf/this group making the decision in the twelfth grade,.
Among females in the same age group, about seventy—four percent
made their decision while in school, again with the largest per-
cent making the decision at t‘e twelfth grade. With those stu-
dents twenty-two years of-age or older, apout ninety percent of
both males and femglea reported making their decision ébéut a VII
education‘after ieaving high school.

The study attempted to degermine what brograms the s;udents
took while in high school. About fifty percent of the students be-
wéen eighteen and twenty-two, and fifty-nind percent of th;ae be~
tween twenty-two and twenty-six indicated they took the.college pre-
pafatory course while in high school. About a third of the students
twenty-six years of age and;older repoft taking a similar courée of
study while in high school. The second most frequently taken
course reported by the students between eighteen and'twenty-two.was
the vocational course for males and the business course for females.
For malé studen;s twenty-two ygars of age and older fhe second most
frequently taken course in high school was the general course,
while again for females it was the business education/éburse.

The largest percentage of males enrolled in the’ 'vris graduat-

ed from high school since 1973, about sixty~seven percent, with
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nearly foﬁrteen percent griduatinq between 1970 aRd 1972 andyfha
remainder graduating fﬁ?‘ high ;chool pribr to that time. About
the aamo:Percontnge of females as males graduated from high school
since 1973. Thé next largest qroup‘ofhfemalea, however, graduated
between fSéO and 1969. A small perée;tage of atudenté did not
respond to the quoatio; regarding year of graduation.

Over fifty percent of both males and females b;tween eighteen
and twenty-two reported having visited their high school since
qraduation. Fewer in the twenty-two and older age ¢roup reported
such visits. VTI students were asked, "If‘the"opportunity were
provided would you be willing to talk with atudeﬁts at your for-

mer high achool about your VTI program?* Over fifty-aevén per-

cent of the total male population and nearly sixty-one percent of

the females reported a willingness to talk with students at their

forme; high school about their VTI program of atudieig The high-
est percentan was among f;-ales between eightéen and twenty-two
with over sixtyAsix”pércent of them indicating such a willingness.
Sixty-one percent of the males in the same age group Also indicated
a wil%ingness. This faéfo; on the questionnaire was not affected
to a great extent by'the age géoupa sinée a poaitive response to
this item was expressed by a large number of students. - S

on thorlast part of the questionnaire the VTI students were
requested to indicate the sources related to their learning about

the VTI programs. The'most frequently identified source by VTI

,Qtudents as related to their learning about the VTIs was the fac-

tor of "VTI catalogues and brochures.” The next five sources in

oraer of priority of the source which contributed to their becom-
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ing acquainted with the VTIs were: "Information from friends'at-
tending a’VTI", "Individual discussions with the high school guid-
ance counselor about the VTIs", "Information about the VTis in the
high school_library or guidance office” "Group or class career
meetings with the high school guidance counselor to discuss VTIs"
and *"Information about VTIs from parents or guardians." ' ,} -
Most. of the VTI student population responded to items asking

them to ind}cate sources which were used in learningrapout %he

VTIs., While this is not a statistical studly, it is felt thaﬁ'with'

such a large percentage reabonding to the items, it may be assumed ?Qha

the responses are fairly repaksentative of the population. There-

~fore listed in Table 1 is\Fn indication of the use, tha VTI stu-

dents reportedly made of the various sources. Caution 1s urged
in draw;ng conclusions from this data;because the "sources used"
category represents a summary of the ratings of "very<helpful"

*some help”, and "little help. It was asaumed in this study that

,’i

g

if a student mérked one of these three categories in- relation toAy_:

the source, then that source was used to the degree*indicabegt' If"

the source was "Not Used", or no response was madE‘to the itenm,

that 1nformation is 80 indicated on the Table.¢ Following Table l
w.

some of the sources are discussed in terms of the value the stu-
4

dents assigned to thenm concerning how they felt they- contributed |

“to gheir 1earn1ng about . the VTIs.
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Table 1

~ . Sources of Information Used in Learning about the VTI Pfograms
As Reported by the VTI Students -

Source of Information Sources Used Sources Not Sourées Not
about VTIs* : Used Marked
% N % N % N

a) Group or class career ' ’

meetings o 37.6 545 59.1 856 3.3 48
b) Individual discussions : : ' :

with H.S. counselor. ' 58.6 848 38.4 557 3.0 44
¢) High school teacher 33.4 484 62.5 906 4.1 59
d) Career Day-College Night - 15.6 226 80.3 1163 4.1 60
e) Visit, VTI representative 23,0 333  72.8 1055 4.2 6l
£) Visit/Field Trip to VTI 32.8 477  63.3 917 3.8 55
g) Ihformation, H.S. library ol ‘ » :

or guidance office 47.1 683 ¥ 8.8 707 4.1 59
h) VI films or filmstrips 6.4 92  88.4 1281 5.2 76
i) Posters about VTI ~19.3 279 75.4 1092 5.4 78
j) VII catalogues & brochures  65.0 94l 29.7 430 _ 5.4 78
k) Information from parents 2 = | S

or guardians ,about VTIs 35.7 517 = 59.6 863 .. 4.8 69 -
1) Information from brother oy

-or sister about VTIs 22.0 318 73.6 1066 = 4.9 65
m) Information from' friends - o ' ‘; ;

attending a VTI : 63.7 923 32.9 476 3.5 ' 50
n) Radio or T.V. ' 18.0 262 77.6 1125 . 4.3 62
o) Newspaper 26.3 381 . 69.2 1002 - 4.6 66
p) VI1 Open House 29.9 432 66.1 958 - 4.1 59
/q) Veterans Affairs Off}Cer 12,2 177 83.4 1209 . 4,3 . 63

*A complete description of the categories is noted in the Questionnaires
found in the Appendix.
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When the information on the previous“page'is analyzed accord-
ing to the value students assign to.the sources then it clarifies
the 'SourcesAUsed" terminology. For'example, note below- the
source, “VTI cataiogues and brochures", and the values as iden-

tified by the students.

Very Helpful Some"Helg Little Help Not Used Item Not Marked
% 'N % N- % N % N ' % . N

22,5 326 29.0 420 13.5 195 ' 29,7 430 5.4 «8

Nine hundred and forty-one students indicated they "used
“this source® (the combinations of the first three categories) and
over twenty-two percent of the population found it "very helpful®,
twenty-nine percent found it to be of "some. help and thirteen and
. ,one half percent found it to be: "little help. 'Combining the first -
/ two categories it’ will be noted that over fifty percent of the stu- -
dents found the VTI catalogues and brochures to be "very helpful" »
or of "sone'help" in,becoming acquainted with VT programs. When i
this‘same data is analyzed by values accordingAto the year of
graduation'from high school there is only a slight difference,
suggesting the source was apparently valuable for those who used
it without age becoming a maJor factor.
" A similar situation exists for the source, “Information from
friends attending.a VTI," Note the summary of the responses ac-
tcording to the values assigned to the source. 5:5?

Very Helpful .. Some Help Little Help Not Used Item Not Marked
% N * N % N % N % N
26.7 - 387 25.5 370 11.5 166 32.9 476 3.5 50

Over fifty percent of the total group reportedly using this

source indicated it was "very helpful® or of "some help."” There
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was a strong positive :espdnsé to this’éoﬁrce and ‘it was apparent-
ly no€ heavily inf;uencég’by an'age factor.
When the remiin&er of the six sources, in order of priority;.
are treated in the same manner there appears to be a fiationéahip'
between the yéar of graduation and the amount of value assighéd_
. to ‘the sburce. The third most freguéntly idgntifiedvsource was
*Individual discussions with thehhigh‘school guidahcé counselor
about the VIIs." Noted below is an analysis of the Jalues as-

signed to it by year of graduation from high school.

. Graduation Very  Some . Little - Nbt Item
" Date Helpful Help ~ Help Used Not Marked
7 / £ " N % N $ N % N % N
1975 - 36.7 175 32.1 153 15.9 76 '13.0 62 2.3 11
11973-74 24.0 116 26.9 130 15,7 76 31.4 152 2.1 10
1970-72 10.9 20 13.7_ 25 9.8 18 63.4 116 2.2 . 4
. 1960-69 6,1 12 4.5 9. 8.1 16 77.3 153 4.0 8
1959 and o = :
earlier 3.3 2 -—= == 1.7 1 86.7 52 8.3 5

N = 1402 (47 4id not indicate year of graduation and are not included)

The information above indicates that over thirty-six percent
of the recent graduates found this source to be "very helpful® and
another thirty-two percent found it to be "some help.” Therefore
over sixty-eight percent of ngcent graduates found it to be “very
helpful".ofﬁof "Some help.” Only thirteen percent of recent
gxaduates:indicate the source was "not used." Likéwise, over
fif%y percent of the 1973-74 high school graduates found this
Source to be ﬁvery helpful" or of "somé help."” The percentage

of the étddents assigning it this value decreases each graduation

year thereafter,
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'guidance counselor to discuss VTIs" "as "very helpful® or of "some'

&
A similar pattern is in evidence in relation to the fourth

most frequently| mentioned source used, "Information abdut'the VTIs
in the school library and guidance office." Almost fifty percent
of the rec;nt graduates identify this source as "very helpful® or

of "some help”, and over thirty-eight percent of those who gradu-

rated in 1973 or 1974 identified the source as "very helpful* or
X

of "some help." The percentage identifying it in this manner de-

creasés for those graduating from high school prior to 1973.
Slightly: less than twenty—five percent of the total students

group identified “Group or class meetings with the high school

1

help." However, when this source is analyzed by year of graduation-\

as will be noted below ne’r

y#thirty-seven percent of the recent

graduates identified this source ‘as "very, helpful” oF; vf "some . -..x

© o
Ed

help"”, while\nearly thirty percent of those graduating in 1973 or

1974 indicated it in a-similar(manner.'

Graduation Very - Some Little Not Item
Date Helpful Help “Help y.gg_q. Not Marked
% N * N % N % N % N©
1975 12.6 60 24.1 115 17.2 82 43,6 208 2.5 12
1973-74 11.4 55 18.2 88 14.3 69 53.7 260 2.5 12

A smaller percentage of graduates from 1972 and earlier identified

_it in thie_manner.

The sixth category in order of priority by VTI students was

~"Information about VTIs from parents or guardians.” Similar to the

preceding source, this oné is also related to the year of gradua-
tion with considerably more of the graduates since 1973 marking it

as "very helpful"” or~of “some help"”, than students graduating

" prior to that time. 4 5 ' .

%
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The year of graduation from h}gh school as a source, for age
data works in reverse order on some sources. For example whiie'fh
the percentage of the total student population was small which iden-
tified Through a Veterans Officer" as a source they used in
learning about the VTIs, it waS'most frequently mentibned as
“very helpful" or of “aome help" by those students whio-had grad;‘
uated from high school prior to 1970.

It needa to be pointed out that in looking at these figures
in térms of year of graduation, that one factor was operating tnat .
may have influenced the peroentages Somewnat, Forty-seven of‘the :
1449 students did not indicate a year of graduation and yet for
purposes of total percentages their responses are included.

"While this is-only three percent of the total population, it ﬂay
have influenced some of the responses slightly. There were also
a*;ew older-students who indicated a recent year of graduation
andS&t is possible this number might have had an influence, but.

7

the number of this group was quite small.,
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Summary of~§he Results of the VTI Survey

The survey of the VII students was designed'to gather infor-
mation reletive to when they first learned about the VTIs‘;nd when
they decided they wented the education available at'a VTi, as weli
~as information onrnhether they-had visited their high school since

graduation and whether they woulad be willing to talk with students
at their former high school about their VTI programs. Finally, ing :
formation was gathered on which sources they identified as related
to having learned about the VTIIérograms, and an estimate of the
values of these sources in becoming acquainted'with‘the“VTI pro-
granms. ‘ / |

The p7pu1ation from which this information was requested in-

cluded 14%9 students approximately seventy-eight percent of which %p;ﬁ

. r were males and the rest females. Sixty-six percent of the male
'populatién and sixty;four percent of the female'populatien were ;
between eighteen and twenty-two years of age. Most of the stu- ;
dents between eighteen and twenty—two report having learned about
- the yTIs while in high school withethe largest percentage in the

'. eleﬁenth grade. While over fifty percent of those betweern twenty-
tgg and twenty-six also report they learned about'the VTrIs in high
' school, the majqrity of the students twenty-six years of age and
/élder learned about_the VTIs after high dchool. Over fifty per-
. * //cent of the males decided they wanted the education offered by a
; _

// VTI while in;high school, while slightly less than fifty percent
/ \

/ . o
/ ~of the females indicdted this responge. ‘Age was a factor in this

‘/ decision, however, nith_nearly seventy-nine'percent of the male
//' students between eigﬁteen and tWenty-tﬁo making the decision while
3 » 47 : A
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in high school as did seventy-four percent of the female popula-
tion responding: to this quégtion. dver ninety percent of those
students twenty-two years of age and older made the decision
about a Vrli education after 1eaving high school. : *
While in high school a large percentage of the students took
the college preparatory course. This was true of about fifty per-é
+ Ccent of the students between eighteen and twenty-two and fiftys ?.
nine percent of those’twenty-two to twenty-six. The second most ﬁ f
frequently taken course in high school of those between eighteen
' ' 'and twenty-two was the vocational course, - while the general courseg ; /
| was . identified as the secgnd most frequently selected course after

f
the college preparatory course by students twenty-two years of age

and older. The largest pe;;§2kage of both males and females grad- =
uated from high school sincedl1973. ; gy f
Most of the students who reported visiting their high schoql

‘ since graduation were in the eighteen to twenty-~two age categoryf
:'v

with fewer of the older students reporting a similar experienc %

\

Over fifty-seven percent of the total population expressed a wigld

ingnegs to talk with students at their former h1gh school if the'

opportunity were provided. This factor was not appreoiably in-

fluenced by age as a large number of students expressed a similar

willingness,
On the final part of the questionnaire the students identi-

fied the sources which weré related to their learning about the’

VTIs and the help they found these sources. 1In order of priority

‘1
!

the first six were:

g , : &
l. VTI catalogues and brochures

2. Information from friends attending a VTI

Q , . ' 7




3. Indivxdual discussions with the high school counselor

. about the VTIs
4. Information about the VTIs in th?chigh school library

or guidance office
5. Group or class career meetings with the high school

. guidance counselor. to discuss VTIs
6. Information about VTIs from parents or guardian . .

v . When the information in Table 1 was' analyzed according to the
value associated with the sources there waé somi relation between
year of‘graduation among a'few of the items. This was not the case
in the first source noted above, however, as a large number in

| each graduating age group found this source to be”either “very
helpful” or of "some help; (VPI catalogues ahd brochqres).

oF Basically this same response was noted in terhs of those who iden-
tified the second source above (Information from friends attend—
ing a VTI). The third source (school coxéoelor) and the fourth
(information in school library or guidance office) were of more
help to those who graduated‘since 1973 than prior to that time.
The relationship between year of graduation and both the fifth
énd sixth sourcés was aloo evident in terms of how helpful the .
VTI étudents ihdicated these sources were in’helpiné them to -

~ becowme acquainted with the VTI programs.
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* the study may well be one of the most important contributions of

s o

ggestions of Vocational-Technical ‘Institute Students for /
He;ping HiggﬁSchool Students Become Acquainted
with VTI Opp_ortunities .

> —

-

The Vocational-Technica; Institute students who completed

vu

the Orientation Questionnaire were- also invited to respond to

this question.D“What recommendations or suggestions do you have
for helping highf school students.become acquainted:with the oppor-
tunities at the VTIs?"  Over forty-eight percent of the 144§'stu-
dents.responded to this.invitation and provided a variety of sug-
gestions and recommendations. This researcher was amazed with the

large response,since he did not ant&cipate it because of the Open-

ended nature of the questidn. It is felt that this aspect of

- ¢
KO C r

the report.

The responses have been summarired andlgrouped to provide an
idea of the genEral theme expressed by the vTI students. The
ngr;s inc1ude references to 1) high school visits to the VTIs,

2) VTI visits to the high school, 3) role of the.high school
counselor and other school personnel, and 4) a category of other

comments relative to VTI orientation.

High School Visits to the VTIs %@ﬁ

Many of the comments by the Vocational-Technical Institute
students referred to the benefits which high school students could
expect from visiting one or more of the VIIs. Some of the most.

frequent which related to this theme are listed below (these are

not in any order of priority).

a) high school students shou1d plan to visit the VTI during
the Open House 50

S
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b) high school students should plan to visit the VTIs during
regular-days when classes are 'in session
c) high schod students should be provided more field tri
to VT1s
d) when high school students visit the VTIs they shou :
a VTI student explain courses and responsibilitieé”
. accompany the tours S gl
e) special tours of the VTI should be provided
high school students ' ;T
f) while visiting a VTI the.high school studen s should
have an opportunity to- talk with the instructors (also
added here were words -such as "deans”, "heads of depart-
ments", "students"”, “representatives" of the VTI, etc.)
g) when visits are arranged thg students should have an op-
portunity for a question and answer session with "Staff",
- “students", etc.
h) high school students should have an opportunity to spend
.a day at a VTI _
i) high school students should feel free to visit anytime
not just on field trips or at Open House times
j) high school students should have the opportunity to at-
tend classes with VTI students while on taour
k) more than one visit should be made by high-school students
) to a VTI ’
1) high school students should be . nv1ted to attend VTI ac-
tivities '
m) visits - should be arranged for< ) s earlier~than the
junior or senior year in high school
n).more Open House opportunities should be provided
. 0) more publicity about Open House
p) "colleqe prep" students should have an opportunity to
tour the VTIs :
;o

VTI Vigits to High School

@

Another_group of respdises which were frequently expressed
by the VPI students related to the relationship of the VTI to the
high school and the value of regular contacts between the VTIsu, . R
and the high schools.to better acquaint high school students '~”d$
with tne opportunities. The.following‘conhgnts are not in any
order of priority but are‘representative of the general comnents
around this theme. | ‘

a) VTI representatives should talk individually with

gtudents when they vi the high schools

b) VTI representatives should have a chance to meet with

all students when they wisit the high school
' s
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c) VTI students should have an opportunity to-talk with
high school students about the programs

d) there should be more visits to high schools by VTI
representatives

e) VII representatives should talk with students in junior

high school,. freshmen and sophomores -as well as juniors

@ seniors.

Y1 instructors should visit the high schools to talk

about their courses ’

nvolve VTI graduates who are working in their field

of preparation to.talk with school students

[ 4

The Role of the Counselor and Other High School Personnel in
"Relation to VTI Orientation

The QTI students expressed a number of suggestions and re-
commendations éelative to the part the school counselor and othefs
in the high school have to play in helping stugents become ac- ‘

\  quainted with the educational opportunities at the VTIs. Some of

these tend to duplicate comments in the previous two categories.

-

They are not arranged in any order of priority.

a) more brochures, pamphlets and catalogues about the
VTIs should be available in the high school .

b) high school students should talk to their counselors .
about the VTIs ' : ‘ ,

c) the high school should announce widely when the VTI
Open Houses are to be held ) .

d) more career days should be held which the VTIs should

. attend CoR _ .

e) more brochures, pamphlets, etc..should be distributed
to high school students

f} the counselors should have more opportunities to visit
the various VTIs .

g) the VTIs should keep the counselors informed about 3§
developments at the VTIs

h) the high schools should have displays in school about

¢ the VTIs . '

i) all students should be informed about the VTIs _

i) more field trips to the VTIs should be arranged for
high. school students

k) VrI students and VTI graduates should be invited to
talk with high school students ' .

1) an assembly about the VTIs should be held in high school

m) summer meetings should be held for counselors with: :
vigits. to the VTIs _ '

o2
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n) high school teachers should talk about the VTIs

o) bulletin boards could be used to publicize the VTIs

p) two or three career days could be held instead of just
one

q) information about all the VTIs should be available in
the high school

r) when talking about VTIs, school personnel should point
out job opportunities, pay upon graduation, short term
of preparatien, small classes, personal contact with

students, low tuition etc. ,

Other Comments Relative to VTI Orientation

The comments which follow were less‘frequently'mentioned
than those in the previous three catagories, and occasionally
tend to dpplicaté some of the earlier coﬁhénts. However; they
are reporfed here, if for nf¢ other reason, to note the wide
variety of responses of VTI students to providing h!%h school stu-
dents with an orientation to the VrIs. They are not listed in any

order of priority.

a) more pPublicity should be afforded the VTIs. These com-
ments were directed toward both the in-school and out-
of-school papulation. Suggestions included T.V., news-
paper, films, etc.

b) students should start to hear about the VTIs earlier

- than junior or senior year in high school

c) brochures and other forms of information should pro-
vide more details about the VTIs, programs, etc.

d) career planning should start earlier

e) others in the community need to hear about the VTIs
as well as school students

£f) high school students and the general population need to
know about ‘the students who attend the VT1Is as well as
the programs’ offered at the institutions

g) more opportunities should be provided for the public
to visit the VTIs

h) more time should be spent on the tours

i) involve employers. of VTI graduates to talk about the
VT1s :

j) place brochures, pamphlets, etc. about the VTIs in
various public places for people to take, i.e., library,
etc.
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Other Sources Identified by VTI_Students o

Ai Related to ‘Learning About_the VTIs P

The Orientation Questionnaire listed many possible sourceg
which might be ﬁ.xsed by students to become acquainted with thé‘%
VTIs. Provision was also made on the questionnaire for VTI J§¥~-
dents to list "Other factors® (item r) as sources which helped‘
them to become acq;ainted with tne VTfs; There were a number of’

reeponses listed under this source but the most common respodses

\

included: .
* &
a friend (but not necessarily a VTI student)
another institution or school C

various government agencies, MESC, CETA, etc. ~ S
military and/or ' , . I,
employer _ » i
VTI graduate ' L
through night courses and adult education
newspaper accounts _
business person
T.V. ad
library
relative (other than those listed in “k*" and "1™ on-
- Questionnaire)
comments related to personal search for program
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-sixty-five percent were eighteen or .older.

- Survey of the High School éopulatiOn Participating in the

Orientation Stud&l

The high school population participating in the orientation
study included 1178 students representing approximately ten per-
cen%hof the tenth, eleventh, and twelfth grade students in nine-
teen schools where the survey was conducted. Figures on the total

enrollments in the schools was derived from the Maine Educational

‘Directory, 1975-76. Since this project was designed to survey

only students in the upper three grades, where school enrollments
were reported in the Directory for gradee nine-through~tWelve,
figures used in the study were adjustedvaocordingly to’includev
only that population in three grades. . The ten percent data is
thus a projected enrollment. Due to a certain amount of attri-
tion which may occur between_thertenth and twelfthfgradea, div-

iding the population into approximately three equal segments‘may

Lo -
N L

give nore weight to the twelfth grede than would actually be the

case., This possible limitation'is7not%considered serious enough

to'interfere“withﬁtQQ‘purpose of the study; however.

-

The ten Pércent of the population surveyed in this study
included alnost an equal number of males and’females. In grade -
ten nearly the’entire‘group-of students were less thin eighteen
years old while in the eleventh grade about ten percent Jf the

students were eighteen or older and in the twelfth grade about

The various terms sometimes used to identify courses of
study in high 3<§h°°1 were not included in this study after con-

sulting with individuals prior to administering:the survey. °

/
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" This was partly due to the fact that a number of schools are mov-

ing away from identifying courses 6f study by such terms as “gen-
eral“,'“vocational", "business", "college preparatory", etc. with

the resulting catggorization which occurs when these labels are

.ﬁsed. - In an effort to meet the need of students schools are per-

mitting s!hdehts £o select courses fro; a variety of subjects.
Thé project director is apprecigiive of this movement towards
greater flexibility of course offerings. On the survey form stu-
dents were requested to indicate the éubjects they were taki;g,
in high school instead of their course of studies. A problem
which*ias faced‘when attempting to use this information was thg'
difficulty of determining the comparability of subject matter of-
ferings because of the variety of’terminolggy assigned to them. ]
Therefore, information on the subjects taken in high school was
not included in the study. It is felt that for the purposes:of.
this study thé%'sufficient data is available from othey informa-

tion which was collected to provide an overview of the{orienta-

. tion procedures without attempting to utilize the information

concerning subjects taken in high school.
The high school students were requested to.idgqfifyﬁaéfmahy
of the six V#&s as they could, either by the name of the Insti-

tute or its location. It was origimnally planned to list the

six VTIs and permit the students to check the ones with which

they were,familiar; but upon consultation with others it was

determined that such a procedure would not geﬁonstrate knowledge

of vfIs. Thafgfofe'the htudents.wereqésked fé list the ones with

which they were familiar. The only major probiemrencountered in
-’ 56
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~ three or more of them.k A few more

LI O Y "'l'
Wy
W

'~qpis effort was some confusion because of the similar terminology

in names between the VTIs and the RTVCs. The VTIs are'post high
school institutions while the RTVCs are Regional Technical Voca-
tional Centers offering a high school vocetionai education. It
is not the purpose of this study to make suggestions other than
in reference to educational orientation, but.: there seems to be .
some confusion regarding the terminology and perhaps at some
timeﬁconsideration might be given to clarifying'the terns.

Over seventy-eight percent of the high school students par-

ticipating in this study were able to identify o or more of the

-8ix VIIs by name or location. Listed below are the\number and per-

- centage 6f VTIs so identified: s
One VTI identified : 26.8% 316 students
Two VTIs identified 19.8% 233 students
Three VTIs identifiled 14.3% 169 students
Four VTIs identified 11.2% 132 students
Five or Six VTIs identified 6. 1 71 students
“None identified (or space - 2.9 257 students

“ not marked) :
N=1178 . g

Y : '
: ' ) L 3

The data above thus !indicates that over forty-six percent

le to name one'or two of the

of the high school students were
six VTIs while slightly over thirjty-one percent could 1dentify

_twenty-one percent of ‘
the students either could not identify e YTI by name orvlocation;

or did not mark the space provided.

on the following page reakdown on the number of VTIs

identified by the s ents by grade in high school.
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Iable 2
Identification of VTIs by High School. Students
. e

According to Their Grade in School

Number of VTIs Identified - » . Grade in School
- 10t Grade 11l Grade 12th Grade
One or two,VTIs identified 49.7 177 46.4 191 43.6 171
Three or more VTIs ) : ,
identified 21.8 82? 30.5 125 42.4 165
None identified or ‘ " . ‘“ g '
space not marked 28,5 107 23.1 95 14.1 55

N = 376 N = 411 N = 391

- The above percentagés would suggest that an appreciably
larger number of studentg become aware of the name and Igcation
of a VI'I as they progress through‘ schoo¥, and approach t:l end- of
their high school education. While about the same percentage of

N

students in each class were aware of one or two VTIs, the perqgg:\ |
tage of seniors aware of three or more VTIs was nearly twice that )
of tenth graders. It must be recognizeg that 21.8 percent of the .
high school students did Pot respond by marking anything on this
category. . .
Another part of the survey requested students to. ihdicate

if they were acquainted with some of the Qrééram offerings at
the VTIs, and if so to list one or more of the programs. Slight-
ly over fo?ty percent of the 376 tenth grade students, and slight-
ly less than fortg percent of the 411 eleventh grade students
demonstrated, knowledge of thz programs offered at the VTIs, while

) éver fifty-seven percent of the 391 twelfth gradafs wereiable to
identify programs offered a; the VTIs, ‘ '

5. .
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The high school students were also requested to indicate how
well-acquainted7they were with e requirements to be admitted in-
to a course of study at the’V;;:T Since such a small percentage
of the student population responded to this question, this item is
not used in the study. A discussioni?n the problem associated
with this item'is included in the *Summary.”

Finally, in an effort to determine the awareness that high

school students had of VTIs, they were asked to indicate the length .

of time it takes to complete VTI programs. Thirty-seven percent

» .
of the 376 tenth graders, over thirty-four percent of the 4l1

were able to identify the length of VTI programs.

‘eleventh graders, and over fifty percent of the 391 twe{fth graders

Oon the last page of the questionnaire the high school \tudents

were requested to indicate the sources related to their Learhing

about the VTI programs. There were a large number of students who

did not complete this page for one reason or another., Perhaps ﬁhe

'>.' f\»
.

directions were not clear .at the bottom of the first page or gos-

B3

8ibly the students did not,have sufficient time to comb;ete\it. g
In any event, over one-third of the students dtd not mg}é@% the
second page relative tb sources used to ;earn ahout the VTIs and

therefore, any discussion of the findings must be treated #!fh

éonsiderable caution. ' ' ; ‘ gf‘
. . ‘ X a

The most frequent source identified by tHe high schooL stu—

dents as related to their learning about the/V}Is w%s the factor

*Information about VTIs from former high scéoql students or

friends now attending a VII.". The next five sources.tn °rer;of ”}"

priority were the "VTI\catalogues and brochunes%,l"lnformation
T&
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about éhe VIIs in the school library or guidance office,” ?Information
about the VTIs from parents qr'guardians" "Tr'old about the VI1s by a
high school teacher', and "Individual discussions with the high school
counselor about tha VTI programs."

In Table 3 on the following psge is a comparison of the rank order_:
of tne frequency of the,sOErces of information used in learning about
the VI1s as reported by high scnooi and VII students. . (''Sources Used"
includes the three ratings of "very helpful" "Some help", and)"little

help." it was assumed that if a student marked one of these three . .

o 'cgtegorie% ia relaﬂion to the source, then that source was used.) It
' o Ca

will be: noted 1n the prle the close relationship which exists between

‘ j -the frequeney of t@e responses of high school and VTI students. ' The
. ': . ‘;irsgxseven sOurces usedqyere comnon to both groups, although the order
" v;ried someyhat. ' L 5 ' N

o Readers.of this report nﬁy find it interesting to note how "the

' a&indings.in Table "3, vcoupled*with the fecommendations of the high school
B .
f‘}, ‘hi_ and VTI J{udents,,have been integrdted into the 'Suggestions for Increas-
‘ f’ " lng the Orientgtion process" on pages 66~ =72, 1In addition pertinent
-/))/" ompents “are included .In the "Squary and Conclusions' section of this
K bi. - . R
:\ ré%br{}relative to the utilization of 3 variety of orientation procedures
Wl " v e & .
Lo in an:effogg to meet the uniﬁue Qeeds of students.
o et 14
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Table 3

A Comparison of the Rank Order of the Frequency of the Sources of

Information Used in Learning about the VII Programs as Reported by

) . High School and VII Students

Sources Used : . Rank Order of Frequency of Rank Order of Frequency
’ Use by High School Students* of Use by VTI Students
N Lo

m) Information from friends s .
attending a VT1 ' 1 2
(.j) VTI catalogues & brochures ~ l 2 1
g) Information, high school . »J ;
library or guidance office 3 4
k) Informat':ion ‘from pafents or _ .
Ve guardians about the VIls . 4 ' - 6
3¢c) High School tea‘cher . -5 - .’ 7
_ b) Individual diséussi:ons with- | , .
high school counselor 6 3
a) Group or ;:lasf career meetings‘ 7 _ 5
- 1) Posters about the VTIs | 8. | | 13
1) Information from brother or
sister about the VIIs ° 9 12
0) Newspaper ' 10 . | - - 10
_ £) Visit/field trip to a VII | 1 - 8
) n) radi:c> or TV, ) - o 12 o 14
e) Visit by.VTI represenc;cfi}e 13 [ — 11
p) VTI Open House _ : ‘ 14 . ‘ _ . 9
d) Career Day/College Night I 15 . 15
h) VII films or f1lmstrips ’ 16. | 17 :
Q) ‘Veterans Affairs Officer | - - (not on H.S. list) 16

«

* over one-third of the high school ‘population did not respo.nd to page two of the
questionnaire relative to sources although.over 78 percent were able tq identify one
or more VIIs,. . For this reason caution needs to be exercised in interpreting this Table.
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When the information on the previous page is analyzed accord-
ing tb the value students assigned to the sources, it helps to
clarify the term "Sources Used." The source identified as most
frqq&ently used to learn about the VTIs, "Information about th? ;.
VTIs from former high school students and friends attending al |

’ - VTI", is indicated below with the values assigned to it by the

.étudents.

'Very Helpful Somé Help Little Help Not Used Item Not Marked

¥ N . N % N % N % "N ,
'16.8 198 17.1 201 - 11.7 138 19.9 235 34.5 406 !

Five hundred’and thirfy-geven students indicated theyg“used tﬁis é
source® (the combination of.the first three c#tegories) and ne::u:'--.:r
ly £hirty—four,percent of éhem identifled‘it as "very helpful® or .
of "some help” to them in learning about the VTIs.

. When this data is further analyzed by the year in scﬁool of
the student it is posgible:to note ihe impact of this factor. *The
same source, "Information about the VTIs from former.high schoo}
stﬁdents and friénds’attenaing«a VTI" is présentgd below with the
values assigned it by students in each of the three grades.
Grade Very Helpfuli Some Help Little Help RNot Used Item Not Mggheg,

: % N % N % N % N % N
. 16 15.4 58 . 15.4 58 10.6 40 23,1 87 35.4 133
<11 ‘14,1 58 16.1 66 11.2 46 19.7 81 38.9 160
12 21,0 82 19.5 76 13.3 52 17.2 67 29.0 113

The figures above seem to indicate that over thirty percent of

‘the tenth grade students find this source of information about

-

VTIs to be "very helpful” or of “some help.” While a similar

AT

percentage of eleventh grade students respond to the source in a '//j

™~ like manner, over forty percent of the twelfth grade students iden-

t -~
»
»

| - 62 S .
. | . '5’/. ‘ﬁ; N - »




tify this source as "very helpful® or of "some help.” It will
also be noted the larger percent;ge of students in the twelfth
grade who use this source in contras;_to tenth graders. Over
fifty- three. percent of the twelfth grade students indicate they
use this source for information in contrast with about forty-one
" percent of the tenth graders. : .

) Grade in schqol appears to h;ve a rglati;nship'betweqn the
value placed on the source as a way of learning about the VTIs.

In addition to the source previbugly descriBed, the relationship
with age appears to be more apparént in terms of the two sources,,
"VTI catalogueé and brochures® and-"Individual discussions with
the high school counselor“; with‘bqth given a higher value by

the twelfth grade students thaﬂ'éhdse younger, 1in terms of how

L 4 : - .
hélpful these sources were in acquainting them with VTI programs.

/
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Summary of the Results of the High School Survey

The survey of the high school students was designed to gather
information relative to their awarendss of the VTIs in Maine and

the sources of information they identified as contributing to their

- learning about the VTIs. The population surveyed represenf%d ap-

proximately ten percent of the tenth, eleventh and twelfth érade
students in nineteen high schools with;abode an equal number of -

males end-females.. Most of the students below fhe twelfth grade

~ were under eighteen years'of age as were thirty-five percent of

the twelfth graders.

The majority of the students who responded to the survey were
: “ _

able to identify one or more of the sixiVTIs either by name or

location. As the students progressed through high school their
awareness of VTIs increased 80 that by their final yearlover for-
ty percent of the seniors were'able to identify three or more‘of.'
the six VTIs. About forty percent of the tenth and eleventh grade
students wire acquainted with programs at the VTis, with over
fifty-seven percent of th} seniors identifying programs.

Forusome reason only a small group of studentsjgosponded‘to
qge question on admission reqpiremente to the VIIs. Since the.

reaponse on the other items on the first page of the survey were

‘éoswered by a relatively large group of students, it-can only be
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assumed the question was vague and the students were not sure of

what wa-‘pxpected in terms of a response. The information on this

item is not deemed valid because of the small number who responded

o
o

to it.

The grade cf a student in school appeared to be a fac;or in
the aﬁarenesa of the students ih,terﬁf of knowing about the lehgth
of the pngrams offefed at the VTIs. While less than forty percent
of the students in grade ten and thirty-five percent of the stu-
dents in grade eleven were able to idertify the length of VTI pro-
gramq&:over fifty percent of the seniors were able to do so.

) From the data collected on the first page of the questionnaire
it appears that quite a few students do have an awareness of the.
VTIs and to a certain extent thie knowledge has a relationship to
the grade the students are enrolled in at school, with the older

population more aware of the educational opportunitJes than is

true of the younger group.

The data collected on the final page of the questionnaire

" relating to the sources which contributed to the student's learn-

ing about the VTIs must be interpreted with caution because of the
large percentage who did not complete this page. When ;he question-
naire was first tried out with students s a pilot study in a high
schoel the project director did not run into this problem and did
nof-anticipate its arising. Intthis study it was necessary,'how-
ever, to include the forms which did not have the second page com-
pleted, because to do otherwise would bias the sample towards
thog&ywho were acquainted with the VtiIs.

Recognizing the limitations of the data collected with the
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high school population, it may be assumed that high school students, .

just as the VTI students, utilize a variety of means to gain their

educational information and orientation to educational opportunities.

From a break-down of the reported data {; may be further assumed
that those students who do uti{ize various orientation procedures
generally find them to be of help. An interesting point of com-
parison between the responses of the VTI and high school studeﬁts_
on the eources identified as having been utilized, is the fact that

of the first six sources indicated, both groups identified five of

the same six sources. ' >

. Suggestions of High School Students for Helping

Jool Students Become Acquainted with the VTIs

The hién echool students who completed the questionnaire wefe
inyited to respond voluntarily to this question "How do you
think high school students could become acquairited with the VTIsS?”
No specific count was'made of the number of students responding to
this opportunity to provide ideas,.but a rough estimate based_on

3
the sample would be that less than twenty-five percent of the stu-

‘dents supplied a response to the question. The phrasing of the

question was slightly different from that posed to the VTI stu-

dents ("What reeommendationa or suggestions do you have for help-
ing high school students becpme acquainted“with the obportunities
at the Vri?"), which might have accounted for the fewer responses.

The ideas, however, of those high school students who did

66
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respond to the question were similar to the squestidha'provided
by the VTI students. The largest number of high achbol students

pointed out the value associated with a visit, or field trip; in

v

helping students become acquainted with the VTIs,“ A summary of
some of the other ideas for helping high school students leérn

about the VTIs included: ) . ¢

a) meet with the counselor and talk about VTIs

b) talk with students attending a VTI

c) talk with graduates of a VTI '

d) talk with students in the process of applying to a VTI
e) talk with a VTI representative at the school ,
f) thirough group meetings in school

g) by reading printed material' about the Institutes

by having meetings for parents and students about the VTIB
listening to speakers from the VTIs

attending a VTI class

visiting a VII on a Saturday ,

hearing about them early in high schosl

providing booklets to everyone about the VTIs

publicity about them in school :

reading about the VTIs in the guidance office

O3 I UKD
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‘i-‘n .
Summary of the Moatingn with the School Counselo gl and tho
4
VTI Personpel Rggarding 0£ientgtion P;ocedu%as

..

In the process of developing and conducting this orienta-
tion study the project director met with nineteen scnool coun;1
, selors and with the six VTI directors and/or thoirigtarf members.
(An additional four counselors participated in variouo discus-
sions of the project but students in their schools were not iné_
volved in the final survey.) Full cooperation was afforded tno
project director by all of these professionals, and for, thia‘ne \
is most appreciative.. It was an outstanding opportunity to noet '
with these educators at their schools and Institutes and helped
in the professional growth of the project director. for thil,g%'
as well as for both the cooperation of the educatora in- diacus-l
sing orientation procedures, and their help in administering the
surveys, he ig most appreciativq. Without their compléte sup~-
port it could not have been accomplighed. The quoationé?bosod
to both groups were not designed to gather data, per se, but
rather to act as a cétalyat in the oiscussion of orientation
proeedur;s. The purpose of the project director's visits to the
schools and VTIs was to learn what procedures the profoaaionqla
felt worked best. His purpose was not to conduct an evalnation
of the orograma. Therefore, the comments below concentrate on;
those procedures which appear to oontribute to providing an ef-
fective orientation to the VTIs. p Q |
Both groups of profesaionala are éogﬁizant’of the fact that

%
the}}ey factor in the effective orientat}ﬁh of secondary school

2
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students to the VTIs }s the personal relationship which exie:;“Be; .
tweenischool and VTI'gLrsonnel. vOne purpose of this study was.tog
enhance this relationship so that_the primary'beneficiariee of
any orientation procedures which may develop as a result of this
study will be‘the students themselves. One. of the mejor con-
tributiorns educators can make to the lives ok young women and

| yoong men is to be abie to provide them extensive opportunities
to grow and develop so they may be able to make dee;sions regard=~

N

"ing their lives. \The orientation procedures which are utilized N
ma&_cohtribute to this process. ' o - ;5,ﬁ’
Both groups of individuals the project director met with are{v¢$
aware of the value associated with providing students with as
~ many action-oriented experiencee as possible, such as field trips,
L '1_open house opportunities, tours, meeting various resource people,
’etc. One of the areas discussed during the interviews was ways
in which these experiences might be increased. Both groups are
elso aware that publieation materials are a necessary’ component )
of the orientation process if students are to be factually in-~
formed about the various educationél-opportunities,xhey might
- consider in their career planning. The development of the VTI

cetaloguevis'a result of theuwounselorq and VTI personnel meet-

ing together Sevééal years{"517
There*are some problemsi;hlch interfere with meetlng some of '

the aboge goals, The three problems which seem most prevalent are 4

_time. travel distanée andﬂfinances; perhaps not in that ﬁhrtiﬁ' ’
égglar order, but certainly these//eem to be fairly common.. TimeA
seems to be the biggest problem of the three factors for both -

' "f,'. ' 69 "
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groups. School counselors typically have a heavy student load
and ‘find it difficult to locate time in their schedule to visit
all the VTIs they would like to, although most report getting to
at least those closest to tneir school each year. VTI represen-~

- .

tatives have the same problenlsince,their load is also heavy.
Probably the’travel distance in the state is one of the reasons
tnat time becomes a factor. The project director is more cog-
nizant of this factor since he visited in many parts of the state
in the process of conducting this study. In the Suggestions
section of the orientation report are some ideas which might be

. considered thai}couid possible alleviate some of the problems
associated with the large amount of travel involved.

If orientation is seen as on; aspect of the process of pro-
viding career awareness 2career exploration, and\career prepara—
tion for students as@;hey grow and develop within the educational

- setting, then efforts might be assessed which would contribute to
providing increased orientation in an effort to contribute to the
students' career development.

One purpose of the meetings with school and VTI personnel
‘was to ascertain tne orientation‘procedures already being utiliz-
ed, while the other purpose was to_gather some ideasvon addition-
al orientation procedures which might be considered. Attempting

to summarize so many comments proved to ‘be the most difficult task

] in writing the final reportyfﬁfbto do jugtice to the many ex-

Would hbaﬂ“listing all of them in-

' dividually. Programs and prqcedures reflect the ;gcal school and

v

Institutes and to: summarize*%hem tends to take away the unique

contributions each one hasyto offer. However, a few general pro-
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cedures will be pointed out.
School counselors use a variety of -approaches to help
ﬁiovide students an educational orientation experience. One of”’

the most‘ff%gnently mentioned procedures is that of working: in-

~dividually with the students. Other methods inciude group work
with an increasing number of classroom teachers taking a part as

‘they become engaged in career education activities. Materials

are available in the guidance library which relate to various

'educational opportunities.‘ Parents are involved, but tne pro-

X

cedures for implementing this contact depehd upon the schooi.

Some appraisal procedures are offered students, frequently on a
voiuntary basis. Visitors are invited to’ghe school and inter-
act with the students about either career or educational oppor-
tunities. Activities autside: the school offer such exéeriences

as field trips, tours, career -or, college days, etc. The above

are only a few of the many different approaches utilized. Even

vattempting to list these invite%ithe danger of omitting key fac-

tors.

Trying to summarize the orientation procedures the VTIs of-
fer is just as difficult as it was with the school counselors.
Probably one of the major contributions is/tﬁe meeting in the
schools byra representative of the VTIs. Anctﬁbr which appears
to be well,received is the open house at the VTIt The tours. and
field trips schools take to the VTI campus provide the students
an awareness of the env ment and the prodrams. Materials
which are provided to the schools, and to students, help in the
process. Some periodic print-oqts or neys letters are made

'y ,
available to the schools and these are well received. A chance

71 N
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to interact with counselors at guidance meetings provides an op-,,/”
portunity to keep thpm 1pdated on various program changes which
are occurring. Telephone calls and drop-lns also provide an op-
portunity to broaden thq education of those_contacted. Again,

' trying to summarize the cbmments really doesn't do jugtice to the
many individual approaches which .are utilized. /j

The suggestions which the schoo# counselors and the VTI per-
. sonnel made for increasing the ofﬁ%ﬁtation process were varied and

represented their own experiences in working with students. There
does not seem to be any particular value 1n'categorizing these by *
P ttings because the goal of the project was to identify ideas

//CZich might increase the orientation process and the suggestions
become a personal contribution to that effort. —

- Many of the suggestionq_by both groups,centered around efforté
to increase.the contacts between two institutions, and how tnis
might most effectively be aécnmplished. ‘A8 was pointed out earlier,
the re;ationship between the admission counselors and the school
counselors plays a key roiesin helping develop orientation ex-
periences which contribute to a student's awareness of education-
al'évenuéé she/he might pursue. Some of the problems (time, fin-

s ances, and distance) which interfere were discussed. Other areas
disgussed covered wayé in whiéh-students might have on-site op-
portunities tn visit the VTis, with some oéﬂthe discussion cen-
tering around the desirability of making these exptriences avail-
able to the younger student, perhaps junior high -age students. '
Other discussionsncentered around applicatio; procedureé and those
steps which contribute to making this a smooth transition for
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~students. The aspect of the develqping career eduédtion s!forts

was discussed and its contribution to the overall epucational '-{-:}

orientation of students. ' o 3; N ’b_ .,'? ‘1%'7
'-""‘.-"_

r

Probably less important than making a list of ideas uhich

might contribute to effeé.ive orientation for students and then .
# A
serving up the list as if it were a menu from which" to seleqt§ Lo

- 7 . . - " . r.:.“

would be personal contact where the ideas might be shared“smong_,'*l
professionals‘from both institutions. An orientation workséop-5'~ -
was provided to those who participated in this study. During }
that one day meeting together in addition to hearing about the
deuelopments odourring in vocational eduoation, a preliminary
report on the study, and the status of career education in Maine,
the members attending the workshop had an opportunity to-interact
with each other. The feedback from this eiperience has been. posi-,
tive and perhaps the if the project director were to make any one
_single suggestion, it would be that increased opportunities be
explored where similar sessions might be provided for admission )
counselors and school counselors to meet, because the understand-
ing which results from such sessions contributes to the effective

. -
development of orientation.procedures for students.
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A ; TheAOI entation Stﬁdy provided the project director an oppor-
f; R mk tugity tp meet.t:tharepresentatives at all six of the Vocational-
_5/\ Techn;cal Institutes and counselors from twenty-three schools,
?las wel; as rece1v1ng survey feed-back from 1449 VTI students and
ii52 teath eleventh and twelfth grade high school students.
~ (A larger number of survey forms were received from the high
schools, including those from ninth graders, but only a ten
percent sample of the student population in each school was used
in this study.) It is felt the population which was contacted re-
presents a sufficiently large sample from- which to base some sug-
gestions for increasingadrientation procedures. There are some,
limitations which must be noted relative to the high school sam-
ple, however, While the nineteen high schools|which were survey-
ed represented nearly twice as many schools as was originally
planned for in the proposal, there may be&raised a question as to
whether the student responses are representative of students in
the rest'of the state., Also, ther ;&3*30 assurance that the stu—A
dents who were surveyed represent&a.cross-section of the. student
body in each school since no controls were placed on this aspect
of the study. In.only a few ca were all ofgzhe students in a.
high school surveyed, |
Educational orientation, as hag been stated previously in
this report, is considered by the prqject director a responsibil-
ity of educators to be provided to all students regardless of their

cCreer goals or plans. It is within this‘framework that the sug-

cé
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. ¢
gestions are made. It is not expected a school or institution
would utilize all of the orientation procedures listed on the sur-
vey forms. Educational orientation to be effective, however, would
seem to imply that a variety of methods are utilized, and that in-
novative and creative procedures might be explored wnich would
meet the unique needs of as large a student population as possible;

] > ,
In other words, a multi-faceted, action-oriented approach to pro-

viding educational orientation might be given£erious considera-

ecause of the dif-

tion. Different approaches may seem indicate
: : .

.

 ferent career maturity level of students, available financial sup-

port, educational opportunities in the locallcommunity, etc.

Peogﬂe now live inran age where they are exposed'to‘a variety'
of media presentations. ‘Educators might takeé a lead from those inﬁ
business and 1ndustry who utilize the resources of technology in
informing the public. Some - of these,me%hods might be adopted in
implementing educational orientation procedures. While available’
technoloby may be g'limitation there still renain many}local re-
sources in the community which the_scﬁool and s might tap.

The suggestionsvwhich follow are presented to further en-
hance the orientation process. .They are not provided‘in any or-

der of:.priority. Individuals who read this report may find that

some of the suggestions are more feasible to adopt a:? inplement

than others.

1 The Development of an Educational Resource Center in the School,
Staffed by Student Volunteers

ngh School students can prov1de a valuable service in helping
to increase the availability of orientation services if they
are involved in providing the. service. In addition they have
an opportunity to gain leadership skills and exercise respon-
"~ sibility. A training program for the students would be desir-
able. Facilities are limited in many schools but if the Cen-
‘ .

¢
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ter could be located in an area near the flow of student traf-
fic this might centributé additionally to the utilization of
the available information.. In addition to learning about the
educational materials available to other students the guidance
assistants could take responsibility for the bulletin board,
posters, greeting visiting representatives, etc. Ray Humphrey
presents an excellent plan for involving students in a recent
editidbn of the Maine Personnel and Guidance Association News
and Views. . .

2. Arranging for a VTI\hepresentative's Visit
Perhaps one suggestion might be for cou!selors to make a reqh\\

quest for a visit in the spring prior therfall visitation
This would permit schools to be in a better position to select
a preferred time for a visit. The VTI personnel might follow
the same plan in establishing their fall agenda of visits by
contacting the schools in the spring with some possible dates
when they plan to be in the local vicinity.

3. Populations tQ_be contacted during tl the VTI visit to the schools

In addition to the student population contacted in the school,
VTI personnel might meet . with classroom teachers as well as, with
the counselor. Time permitting, a meeting with one or more’
_ civic and business and industry groups will broaden the aware-
‘ ness of members of the community to VTIs. An evening meeting
(or late afternoon) with parents would also be most helpful.
At this meeting studerits and parents (or guardians) could be
appraised of aspects such as f1nancia1 arrangements, applica-
tion procedures, etc. If a film or slide presentation were
1 available the students and their parents could become more a-
ware of the programs., If a VTI faculty member could accompany
the representative th{s would further enhance the visit.

4. Classroom Teaching Staff Visits to the VTIs -

\ ) Since the students attending VTIs represent the broad scope of
the high school student population it would seem advantageous
A to provide high school teachers with the. opportunity to visit
, the facilities at the VTIs. If possible this visit should co-
4 incide with a regular classroom day at the VTI,. so they might
. have a chance to learn about the programs in action. ‘The visit
7. of classroom teachers might occur &t the same time students
. take a field trip to the VTIs but arrangements should be pro-
“vided to assure teachers an opportunity to interact with a
group of VTI faculty members as well as tour the facilities.
i BN .

5. Group Meetings in High Schoq"

In addition to the educationral orientation which qccurs in:
many schools prior to the time a student enters hilgh. school
it seems a continuation of the procedure each year would be -
desirable. This does not in any way lessen the role of the '
counselor in meeting individuals throughout the year’ on the
same topic but assures that all students are at least intro-

.- . - e5 7 .
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duced each yéarewto the variety of post high school educational
opportunities available. Even for students who do not plan on
further education or, ajready have developed career plans this
experience provides each student an appreciation of the many
avenues one might consider, as well as an awareness of the con-
tributions of each of the 1nst1tutions to students and to so-.

. e ciety. These group meetings might be conducted by the coun-
' selor or by a classroom teacher, or by both. cooperating to-
gether.

6. Counselor Visits to VTIs

Time is a real factor in the life of the school counselor, even
if his/her student ratio does not exceed that recommended by

N the State Department. To help keep the counselor abreast of
the program developments at each of the six VTIs a variety of
procedures might be considered. UMPG presented a program,
“Workshop on Vheels", several years ago which might serve as
a model for a program. Through a grant (perhaps EPDA, Part F)
it midht be possible to have a one week tour in the summer for
counselors during which time they would have a chance to visit
each of the six VTIs. Also, sthool counselors might seek re-
leased time each year to visit one or more of the ¥TIs in ad-
dition to the ones most frequently contacted. Over a period
of two or three years it might be possible to visit each VTI.
When counselors do visit the various VTIs, perhaps arrange-
ments could be made to permit the counselor the opportunity
to meet w1th their former high school students attending the
VTI.

7.:Clarification Between VTI and RTVC Terminology

Perhaps this is a minor point but some of the public as well

as the students tend to be confused by these two terms since

they are so nearly the same. There is no particular sugges-

tion on how this might be accomplished. It is possible that

time will solve the confusion as more people become acquaint—
ed with the purposes of the two programs, but for the present
there is some confusion.~

. 8. Utilization of Former Students in the Educational Orientation

Process
' Students attending the VTIs are willing to participate in the
& : orientation process at their former high sc#ool as was dram-

atically demonstrated by the large percentage who responded

* in the affirmative on this item in the questionnaire. The

' ' specifics on how this might be accomplished are up to the -

local school or VTI. However, schools may wish to contact
the VTI students with a similar question to that used in this

survey when they make their yearly follow-up. The VTI per-
sonnel may wish to consider an in-service program for VTI stu-
dents who volunteer their services. Vacation time at the VTIs
might be an appropriate time _to utilize the services of former

students in visiting the schools from which they; graduated.

7 .
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9.

10.

11.

12,

13.

VTI Counselors and the Maine Personnel and Guidance Association

Efforts should be considered that will continue to involve VTI
counselors in the activities of the Maine Personnel and Guid-
ance Association. Many now attend meetings and present pro-
grams but their role could be expanded in the organization.
The MePGA officers may wish to discuss ways that VTI person-
nel can take an even more active role in the on-going Associa-
tion. :

Utilization of Information Available'Th:ough the State Débart-
ment £ .

The State Department of Vocational Educatfipn gathers a variety
of information which could be of value to the school counselor
as she/he works with secondary students.through 'the process of
career decision-making. While every effort needs to be assured
that provisions of the privacy act are observed there is a
great &4mount of summary information which#would serve the coun-
selor. While it may not be feasible to provide all counselors
with a copy of The Maine annual Report for Vocational Educa-
tion, 1975, perhaps a summary of the pertinent data might be
provided. A workshop meeting for counselors on the collected
data might be presented at one of the State meetings of the
Guidance Association. '

. o

VTI Mobile Van

With the limited humber of VTI admission personnel and the
great demands on their time it might be desirable to consider
planning for a mobile van that would tour the state with an in-
formational display of the programs and opportunities avail-.
able at all six of the VTIs. If housing were available in the
van it would not be necessary to return to a central location
at regular,intervals. In no way would this lessen the need
for VTI admission counselors. In fact, in all probability,

if this approach were taken there would even be an increased
call on their services. This type of equipment could make a
tour of a variety of buildings in a school system in addition
to the high scheol. If one agrees that career awareness be-
gins in the elementary school, such a procedure would cons
tribute to that awareness.

In-Service Workshops

" The State Department has provided in-service worksﬁops for

vocational educators (The Maine Annual Report for Vocational
Education, 1975). If funds could be located (perhaps EPDA,
Part Flmit would seem that workshops might be provided to ad-
ministrators, academic teachers and counselors relative to
the educational opportunities at the VTIs. :

Publications

The various publications about the educational opportunities
at the VTIs appear to have a strong bearing on students'
knowledge of the VTI programs. Procedures may need to be

. L]
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assessed to determine the most feasible way of providing each
school with all of the publications of the six VTIs and refur-
bishing the supply when it gets low in the local school.

There appears a need, especially for the non-school population,
to also have this information. Ways might be explored to in-
crease the number of places where such information might be
available to the public at large.

14, Films and Slide Presentations "

A variety of multi-media approaches might be considered to
provide increased orientation to the VTIs, both for the stu-
dent population and the public at large. Most schools have
tape recorders and slide projectors and a short presentation

on a particular course might be a good follow-up to a film
presentation on the general purpose of the VIIs. The slide
presentations might be placed in a central location and avail~
able on a loan basis. The slide presentations do not need to
be produced professionally to be effective. VTI students could
make a series on each of the programs at a relatively low cost

per presentation.

15. Utilization of Public Media

It is hard to assess the impact of Radio, T.V., Newspapers,

etc. in terms of providing orientation information. The sur- .
vey seems to suggest that this may be an appropriate source nF
to consider further, especially in terms of the out-of-school
population. There is another valge associated with-such pre-
sentations which is also hard to assess. This is the value to
the {public of becoming aware of the educational opportunities
throughout the state. '

16, VTI Student Profiles

In order to help high school students make realistic decisions
regarding specific VTI programs it might be valuable if the
counselors had a general profile of students enrolled in each
of the programs, i.e. courses taken in high school, general
level of grades, etc. to share with high school students.
This is somewhat different from a description of the require-
ments to enter a program. Such a profile might be helpful
not only for those ready to make an application but also to

} . younger students who are planning their high school programs.

» .

17. Visits and Field Trips to VTIs

The actual experience of having contact with the VTIs was cited
by both high school students and VTI students as well as by

the counsqlors ‘and VTI personnel as very valuable., There are
numerous‘;;proaches which might be considered but they will

not be explored here. Rather, awareness of the impact of this
experience should be explored by both the schools and the VTIs
and ideas generated for providing the opportunities for stu-
dents to have personal contact with VTIs. (f
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18. Further Expansion of this Study

A committee of VTI personnel and school counselors, as well as
other interested parties, might consider further the implica-
tions of this study and consider procedures for implementation
of some of the suggestions. One purpose of such a committee
would be to further the working relationship of these two
groups thus helping to insure that all students are the re-
cipients of a concerted orientation effort.

\

Y
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Summary and Conclusions

j This study has attempted to identify the orientation pro-
cedures which contribute to hglping high schObl students become
acquaintéd with the Vocational-Technical Institutes in Maine. 1In
an gffort to accomplish this&objective a number of school coun-
selors were interviewed as were the VTI personnel at fhe six

Vocatienal-Technical Institutes in Maine. A sample of ten per-

he tenth, eleventh and twelfth grade students in nine-

cent of'

teen high schools were surveyed, as were 04;r 1400 VTI students.
‘Enrollment in the Vocational-Technical Institutes of Maine

has been dramatic over & rglqﬁively short period of time (1976),
for the education provided

and it is anticipated that the de
by them will continue. One major  i %component in helping stu-
dents to receive an orientation the VTis is the close personal
working relationship petween sch::;\¥qgnselors.and personnel at/
the VTrIs. This relationship is véry igportanfubecauae of the im-
pact it can have on the lives of young men and young women.
These professionals can aid in the complex process of the career
development of étudents, which is'both a challenge and an oppor-
tunity.
Educational or%entation, so far as this study is concernedqd,
4 is not synénymous wifh *"giving out information." Certainly the
aét of making information a;ailable to students is a key com-
ponent in the pfoceaé of orfq.tation, but o;ientation.is‘much ’
more thanzibformation. It is an involved on-going process that
requires the efforts and cont;%gutions of many individuals and

P

their many talents. It is “student-oriented*, and:therefore the
o R

-




student is an active participant in the total process. If néihing
else has come out of'this study, it is the fact that no single
procedure constitutes orientation. If individuale are to learn
to make plans and develop decision-making ekifls‘they need an ap-
proach which is tailored to meet their needs and patterned after
their style of response. Education can no longer7be centered on
segments of the student but must be an integrated effort and pro-
cess where the entire cognitive, affective and pa&chomotor.asé
peCts of life are interrelated - a place where thinking, feeling,
and doing, really do occur. Orientation procedures can help to
facilitate this integration.
No attempt will be nade in this Summary to actually summarize
‘the findings. These are well documented throughout t%f study as J
reported by VTI students school students, counselors and VTI per-
vsonnel. In addition, the suggestions near the end of the report
are addressed to iome oquhe key points in the study. Certainly
there vere sources which were identified in the study as having
been utilized more frequently by both high school and VTI stu-
dents. . In addition. some of the sources were identified as having
been perceived as contributing more to the learning prooess than
others. " If one were to stop at that point, however;:aﬁd assune
tha}zthe sources'most frequently used, and those whiéh were per-~
ceived as most valuable, were the ones to use, a major‘uistake
might be made. Orientation is a very personal experiehce and rather
than attenpt to limit the number of orientation experiences to.
those most frequently used, or perceived as most helpful, we

: . ¢
should be exploring other avenues as well, which might meet the
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needs of an even larger segment of the pt}plation. True studies
'should continue to be 'conducted to determine what is working, just
’
|
as this one‘attempted to do. Likewise, efforts need to be. ex-

pended to capitalize on those- procedures and processes which seem B
‘most effective. For: instance, in this study it was very obvious ‘
that many of the students as well as” those out-of-schodl are

learning in part about the VTIs from those who have experienced ?
the education at a VTI, Everythnnb that we knOw about ‘the ‘power f?;'

of the peer group shouldeindicatevto us that .this is an important IQ@@

factor, and yet not oftﬁ in the educational experience provided

.‘

students are provie%?' made to capitalize ori the power which is

n-available. For tha

-reason it is important to know what works E; 0
<and then use it. But it is also important to identiﬁ% those

-sources few select and. perhaps try a different approach to see f

“C

es”‘ ,;: : ‘.éi'f'

f‘ .

the available orientation opportun
There are some limitations in this study. Theseifmefnoted rw

- in the report. On the other hand if a futthé&.dggree of aware

- 'ness of the need to provide’ orientation has ﬁeen.imparted thron
_&.v.., i

the stimulation of this study, theh it has made a°worfhwhile con-{v
4‘) .

tribution. If the report is filed and nothing happens as a result

to broaden the awareness of students to«themselves and ,to the
Yo

world around them this is’ unfortunate.' Thz;e is limited merit

,/.
3

in studies g’rveys research, etc.; unless as a result some-
thing happens which ultinately provides students an opportunity

. - to be better prepared to 1ive in a highly technologically sophis-

L

ticated ﬁociety where the decision-making rocess is not ‘a one
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o tilqe t?x ,
'r o ‘ .&ﬁ, :
S thrd%%h ¥ the rest: of the1r<£;ves. The challenge to?educators

G
‘wa part of another's life, and one way this can be accom-

4

plished is through varied orientation procedures which attempt toLﬂ’

meet the needsq?fnthe student. Perhaps through this process we

H
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APPENDIX A

e} '!;\" ) ) » .
To: Students Enrolled in VocatiOnal-Technical Institutes in Maine
From: fdward Johnaon UMO, Project Director of the Orientation Study

I would appreciate your help,

I am conducting a survey of Vocational-Technical Institute stu-
‘dents to learn what they feel are the most helpful wyays to acquaint ‘
high school students with the ‘educational opportunfties at the VTIs,
Since you are enrolled in a VTI I am interested inh the factors which
influenced your decision. Your help in completing tSe following

o

questionnaire will make it possible to develop guideliines for working

with high school students as they develop their care ans.

The information from the questiOnndlre will be summarized and no
q'piduals or institutions will be identified. Please do not place
ou¥ name, on the questionnaire, (The information is gathered on a

voluntar sis and if you prefer not to completg,the questionnaire
just turn it in blafik when thé others are collected.)

Thank you foriyour help. It will be valuable in helping others, "

1. What program are.you presently enrolled in?

' 2. When did you first learn about the VPIs? Elementary Scﬁool

Junior H.S. Grade 9 11 12 ___ After high
school (Check one) ' :

3. When did you decide you wanted the education available
Grade 9 10 ____ 11 12 After high school
. (Check onef

4. What course of study did-you take in high school?
5. What year did you graduate from high sc}, .22

‘6. Have you visited your former high sq '_
/" 'the VTI? VI '

a2
74 If the opportunity were provided woh'; PO
studemts at your former high school abgy)

8. Wha§~is your~age? 18- 21 s 22-25 __, ' 2 ’
9. Sex: Male t\,}l’enale — SR ﬁ .

10. Which of the sources on the following page playedi.a part in help-
ing you to learn abgut the educational  oppor ti: ;_tﬁ at the VTI?x,
Please indicate how helpfyl eacH of- them wer&;}af'du. : ol

]

. ?'l‘;\ i . P %‘ ' ‘ . ) X \ Aw‘ . ,.
v (Please continue on the ne@ﬁ page) °
- ; :
S ‘ 88 , %
‘ i ‘ ' ‘ . TJ ' *
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. . .
o’ . -

Sources Related to my ' How. Helpful Were These Sources in Ac- )
% Learning -about the uai nting you with the VTI Programs?
VT1I Programs eck appropriate category. If any of

the sources were not used, mark the
"Not Used" box.) "

a K Very “ some  Little Not
: _Helpful " Help Help Used
S, N cee? SRR

? a) Group or class career meet-
ings with the H.S. guidance S
counseypr to discuss VTIs - B

b} Individual discussions with , . 1’i
H.S. guidance counselor
about the VTI e e e

c) Told about the VTI by a . L
high school teacher

d) Career gay or College Night
at the high school where a
VTI representative was
present

e) Visit by VTI representatives : ‘ 1%% d
" to speak to high school @
students : {

f) A visit or fisld trip to ,
the VTI while in high school ’

g) Information about the VTIs
in the H.S. library or ~

uidance office . o

h) gflms or\fIIﬁstripa “about & " —+ -
‘the ‘WRI ; I

i), 208 ver&%in H.S. “about v*f - L o 4

'j: " catalogues and hroc 8 i , £ & T

k Inforpation about VTIs from . '
parents or guardian . .

1) Information about VTIs from
‘a brother siater

m) Informatio friends 1,

= E;tendin a VT S
n) Radlo:or news ér an- . -
nouncements about the VTIs . ' : e ® L

-% o) Newspaper art;cles or an- ,
'_nouncements ahout thgﬂg? ’ o
p) Open House prggram at:'the .; o hR
VTl i s -
q) Through a Veterans Affairs e ~ %
Officer . :
r) Other factors (Please Indi="

*!‘ ~ cate) o | _
‘ ) .. Y ] . " nt ‘ . v

o

~r:

£

. YF o * [

[

1&{ What reconnsndations or' suggestions do you hawe for helpingiligg .
. school. studenta become ‘gcquainted with the ogortunities at the” ¥
VTIa? (mlgfse use the back of this. paﬁeﬁifor your answer.)

’Thank you for your help. W ' N
G e . 89- 7

R _-,' R . - t i . 3 %
' Lot v‘l_’ e ’ > .

l
1
‘o -




) APPENDIX B

~y

To: High School Students -

-

From: Edward Johnson, UMO, Project Director of the Orientation Study

s

I would appreciate your help.

. I am conducting a survey of highk school students to find out
what they feel are the most helpful ways of learning about the educa- ‘
tional opportunities at the six Vocational-Technigal Institutes (VTIs) _‘
in Maine. Your answers to the questionnaire will makKe it possible to 7 ™
develop guidelines that schools might find helpful in working with

*'students as they develop their career plans for after high schog}

¢ The information from the questionnaire will be summarized “#nd no
individuals or schools will 'be identified.. Please do not place your

. name on the questionnaire. (The information is ‘gatNered on a volun-
tary basis and if you prefer not to complete the questionnaire, just
turn it in’ blank when the others are collected.)

Thank you for your help. It willi be valuable in-b'e\léfinéf'-others.‘ ,
. L i .o

1. What grade are you in? \ : ‘ -'«_«'"
2. Whgt subjects are you taking this year? * :

3. mt are your plans for a career after high school?

o ' - “” 2 r) '. “ ‘ ~ ' h
. . v : I .
.4, How old are yoa B T . ) 4

5. Sex' ‘Ma Female
6. There ar ix Voc:ﬁional-'rechnical Institutes in Maine which offer
programs. Please answer the questions below: -

a) J..igt as many of the six VTIs you can, either by name, ‘or the
town in- yhich they are locatﬁ

A C— B S— —

“~ ‘b) Ai'e you aequaintecf with some of the programs ava:[lrable at the
VTIs? s No If yes please list one or more of the
prbgramsh , v . .

, ©) Are you. acquainted with the requirements to be admitted into a . &K
" course- Bf study at @’ FUTIz Yes No - If yes please -
RO list q.one of the rqguirementa O

t ‘.i ,~n__"7

—

&) ' %

d), Ind»icaterthe length of time it takes to complete programs at ;
LR i "‘ the\ V'fu i . . i fﬁ %
":“4\ - r L “"l
' ' i Hd . : W
: you were .to- answer any part of Question 6 above, continue

bxf ‘to qthe next ] - Iﬂ not,, leave the next page blank.

'
-
L




7. If you have heard about any of the six VTIs, I am interested in
knowing how you found out about them. How helpful was each of the
fo;lowing sources in acquainting you with the VTIs?

How Helpful Were These Sm:ﬁes in Ac-

'Sourcés Related to my
quainting you with the VTI Programs?

Learning about the

VTI Programs : 22 (Check appropriate category. If any of
. ' the sources were not used, mark the
"Not Used" box.,)
Very Some Little Not
. Helpful Help ‘»_Help Used
a) Group or class career heet-
ings with the H.S. counselor I
b)Y Individual discussions with
the H.S. counselor about. ‘
the ‘VTI programs R R NS |
c) rorq&about the VTIs by a 4
teacher =~ 1 _ -Q - R
d) College Night or Career R
Day meetings at which a
VTI representative was ’
Present . A O ;
) Visits by VTI representa-
tiveg to speak to H.S.
students -~ o .
f) Visit or field trip t#
VTI1 et
g) Information about the VTIs i o -
: -in the schook ljbrary or .
qu *nce office' T ) «
h) Films or i&lmttipa about: W —* _
= the VTIs - e
oy i) mters -in the H.S. about |
, E) VTl t:atangues and broc Fures *
Y nformation about VTIs from o \
parents or guardians . ’ "
T'IT Informatio n%ﬁuf V'I'Is from
1. a brother eor sister . \
m) Infolmation about VTIs from w|.*
former H.S. students or '
L\ friends now attending a VTI } .-
.[ n)"Radio or TV news or announce- 7 -
ments about the VTIs o |
o) Mewspaper articles O, an~  [i..
—___nouncements about the VTIs o -
. Lp) Opef*House at the VTI
q) Other scurces (ploase ﬁ
dicate) .

with the VIIs?
answer,)

91

73

8. How do: you think@igh 8chool students could become acquainted
(Please use the.back of this paper for your
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To: School Counselors b

From: Edward Johnson, Associate Professor University of Maine at Orono

Re: A survey of procedures utilized to orient high school students
with the opportunities at the six Vocational-Technical Institutes

in Maine.

Dear Friends:

In the process of surveying the proced’les utilized to orient high
school students with the opportunities at tH® six VTIs I am seel¥ng in-
formation from these four groups: 1) High School Counselors, 2) High
School students, 3) VTI personnel and 4) VTI students.

From the High School Counselors I am intérested in determining:

1. What they feel are the most effective procedures VTI personnel use
to orient high school students to the VTIs,

2, What procedures.school counselors use to aid in the process of
orienting high school students to the VTIs, and

3, What counselors recommend for increasing the effectiveness of the
orientation process.

I would like to look, ﬁirat at theoorientation services provided
by the VTIs and tHen’" those\provided by the counselors, including the
counselors' recommendations for inqieaeing the effectiveness of the
orientidtion services. ;f S

- 130

Orientation serviges grovided by the VTIs : - - |

yate

f Hhigh of these*bervicdh do the VTIs provide you and your students?';;g'

" a) Are géneral <¢atalogles describing ghe six VTIs made available to

. you yearly?

-b) Do-you request these or, are they provided without a request?

c) Are brochures describing special programs at VTIs sent to. you?

d) Do you request these or are they provided without a request?

e) Do yol receive enough of the catalogues or special brqq?ures to
provide all students who indica}qy an interest?

£) Hpw many of the six VTIs provided you brocbures—ESEht their .various
programs this year?-

g) Were you providéd .the opportunityztdrreceive a film or filmstrip
about a VTI .this {ear?

h) How many.of the six VTIs ffered to send;a representative to your
school this year? ‘Last year?, = . o ’

i) How many ofntbghsix VTIs invited You or your students to visitf "

. their VTI this year?

J) How many. of the six VTIs ave attend&d a College Night (Career ‘Day) -

‘ in which your school “part{cipated-in the last''3 years?

- k) How many 6f' the six VTIs provide you feedback aboht your former,

"~ students ndw attending the VTI? _ °

1) How many of the six s ‘provide you a profile of general charac-

¢ teristics of students, ih the ¥irious programe® _

m) How many of the-VTIs invo e youqin the prog:pm-?election of your.

' I? ‘

n) Are your Srmer. “high sch’ atudents now attending a VTI encqgraged &

. their high schdol to discusls their program?i?

sShnel .attend your disgrict MePGA’ heetings?

:
- .44:»()%4




High School Orientation Services

Indicate the degree of help you feel each of these sources plays
in providing high school students an orientation to the VTIs,

»

Sources related to How helpful do you fe&l these sources
students learping about are in acquainting high school students
the VTIs ' with the VTIs? (If any of the sources
were not used mark the "Not Used" box.)
‘. Very Some ~ Little . Not
) Helpful Help Help Used
a) Group or class career meet- N . =
ings with the H.S. counselor ” oy et
b) Individual discussions be- - B S s :
tween student and the coun-~
.aelor : _ ;
c) Teachers informing students o _ t . ¢}
about the VTI programs N o I Co
d) College Night or Career Day ' ~ pk
, at which a VTI representa-, o r , '
”) tive is present )
e) Visits by VTI representa- "

tives to speak tio high ‘

school students 4

£f) Visit or field trip to a

. VTI | S B

g) Information in the library ‘ :
or guidance offi

h) Films or filmst?’%i about
the VTIs

i) Posters in H.S. about VTIs

3) VTT catalogues and brochures jéﬁ;,“» ”
‘ E) Information from parents. or ‘ '

ardian ‘ e
1) ?nfbrmation from a brother - .

- or sister . y

m) Information from former H.S.
students o riends now at-

tendin

n») Radio or TV news‘ﬁr an-~

] ' nouncements SRS _ .

" | e) Newspaper articles or an- : K

<l 7% > ‘nouficements about the VTIs ' , :

" p) Open Housevat the VTI. K S T
Other factdcs (please indi- PR e ; e
' cate) " ' ‘ v :

L

’

What recommendations or suggestions do you have for increasing
the effectivepess _of the . orientation Process to the VTIsQ (Please
use the backubf tﬂis paper for your answ%§4)

<

bt e .
L Ted ) .
/’ P 4 . 0 ‘ FI ‘
' i~ L

\ T L. » M

Thank you -~ - 93
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APPENDIX D '

To: VTI Administrators and Admission Counselors
From: Edward Johnson, Associate Professor, University of Maine, Orono

Re: A survey of procedures utilized to orient high school students
with the opportunities at the six Vocational-~-Technical Insti-

'tutes in Maine ‘ e
‘A Dear Friends. \. B
R In the process of surveying the procedu es utilized to orient

#

high school students with the opportunities at the six VTIs I am seek-
ing information from four groups: 1) VTI Administrators and Admission
Counselors, ,2) VTI students, 3) High School Coygselors, and 4) High

‘School students. From the VTI Administrators #hd Admission Counselors

I am interested in determining: y

- dash

.1. What they feel are the most effective procedures high schools
use to orient students to the VTIs

2. What procedures VTI pergonnel utilize to aid in the process
of orientating high schEol students to the VTI, and

3. What recommendations VTY personnel have for increasing the
effectiveness of the orientation process -

I would appreciate if we could discuss together each:of the above
aspects. In orde§ to help us get started I have listed some procedures
which may be a part of. the orientation process. They are not exclusive
and during our discussion other procedures may be identified which con-
tribute to helping students become acquainted with the VTIs.

1. visits: Do school counselors vigit your VTI? How often? How many?
From how many schools? How f pway do they come for visits? Do
high school students visit yourficampus? How often? How many schools
do they reprgpent? Do some cC L as result of a field trip organ-
ized for a group?. Who arranges for: these? How often do VTI per-
sonnel visit highschools? How many are typically visited in a
year? How wide a geographical area is covered in your schgﬂi visits?
Who initiates a visit to the school? Who initiatés a visit to the
VTI? Do you sponsor qpen-house opportunities for students and
their parents? What reception do you get?

2. Contacts, with Hi hiyfchool students and their parents. when VTI
personn:‘ go\ to ' ‘schools, what grades do. you try to contact?
n you see students in cjgsses? Other group; ;&3 Individually?

e you invit d to attend College Days (Nigh at the high
schools? At contact do you have with the. parents of high school
students? Contact with other people in the community? Are any ¢
specifjic procedures utilized to see gag; female students fptr the -
VTI program? If so, what are they%®: - ow do.students and eir -
parents learn about "vr1 expenses Wi ﬂﬁy ‘fi¥nancial aid which might

_be available? How are high.schodl’ ntudeﬁt: made aware of,the re-
quirements in each of théﬂbpecific p giama at the VTI? e in-

.. terest or  aptitude measures usediixn; dugction with the gémissions
“process? What part do high school qr,--d‘“aVé to play in the ad-

94
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mission process? How does a high echool student learn about this
information? ST YRS .

Professidnal contacts: Are VTI persoﬁﬁel invited to attend MePGA
local and state meetings? If so, are they represented? Do you
make presenfations at local or state guidance meetings on t JVTIS?
How often? Do you, conduct in-service informational prograns

high school counselors and teachers? At the VTI? At the hi
school? What kinds of requests have come to you from school’ dun—'
selors relative to aid in the orientation process? What kinds of
things do you find interfere with providing for these requests? *

Information sources: Who furnishes the VTI catal gue to the local
schools? How about the separate brochures about pecific programs
in’' the different VTIs? How widely distributed throughout the fptate
are brochures about your offerings? Who initiates the distribu-
tion? Do you have films or filmstrips about your programs which
are available to the local schools? How are these distributed?
What is the geographical area they cover? What feedback do you

get on their use? What grade students get to sSee them? Do you use
oth mass media such as radio, TV or the newspaper to tell the

stol of your VTI? What response from prospective students do you

get from this use? Y

VTI students: Do you provide high school counselors with follow-
up information on their’ former students now attending your VTI?
How is this ‘handled? Who initiates the request? Are VTI students
provided an opportunity to visit their former high school and talk
'the VTI program in which they are enrolled? Do you have a
ing program to help them prepare for this experiende? Has
Sirh a reques§ come from the high school? Are school counselors
provzded a profile of the cdharacteristics of student groups in

_various VTI programs?

What other precedures should be considered in the orientation
process?

Which of the procedures considered above seem to be most effect‘ve?

¥

What'recommendations do ’Qu have that school counselors might
consider as they provide . Kigh school students an orientration to

post high school opporggnities?

/'"-/ : ) L
. . (Y‘A »

add to No. 3 above: HéVé‘any criterion-based appraisal proceduhhs
been developed to aid in the selection process prior to admission? -

¥



APPENDIX E
¢

”*SChool and VTI Orientation Workshop
.. Program
June 9, 1976
. . Holiday Inn, Waterville
- 10:30 a.m.'to 3:30 p.m. S
. : : _;' ' . wf
-i '10:30 to 10:45. Regigtration and Coffee, Holiday Inn, Waterville
N

10:45 .to 11:15  Welcome and Comments: Richar'd:- ighﬁ~ Diroc-
L I o tor, VTIs in Maine Do i}
' Program Notes, Dr, Edward . UMo Project '

. _ Director for the Orientatior St dy

, J

11:15 to 12:15 The Present and Futume of Vocat onal Technical
' Education in Maine. . Mr. Elwpd. Padham,

=, Associate Commissioner of Educatiopal and. 1a
, A Cultural Services, and a panel © Per- ’
- ‘ . sonnel -
1 12:30 to 1:30 Dinner and Report on the Status of Caree( Edhca7)
2 L;~ . tion, Dr. Charles Ryan, UMO and State‘Depazf'
- §~ ment of Education: . . _
1;3Q-to‘2515 . Orientation Study Report, Dr. Bdward Johnson, ‘
= ' ; . ~ Project Director :
2:15 to'3:15 U School and VTI Workshop on Strategies for In-
. o ’“:cr asing Orientation Effectiveness. - Small
" ' O P p discussions on various aspects of the’
: EESRREL RS0 FI orientation»process, R -
,\‘f - E K ) - 3 ‘:; » ‘." ]
3:15 to 3:30 . Report back /to grom& n suggested rategies ° ',
‘ % o for/in;téasing orientation effectiveness
' \xie!

[ hd » -~
) M » a
» . . S w Y]
‘ . »
N N 9 Q ) .. a . T .
e " L
¢ 4 ‘ ; -t -
., . ) . - " L R %
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APPENDIX P - /

">\%\¥”‘ ', HERMON kuiu ScHooOL , . L . /'
GUIDANCE OFFICE ;
T X R.F.D.2 HERMON BOX 342 X '
™ o BANGOR, MAINE 04401 :

i ¢

> ‘ - C April 16, 1976

’ A

Critique of "A review of Effective Procedures Utilized to Oriént
Secondary School Students with the Vocational -~ Technical Institute
_Training Programs in Maine." ‘

The objectlves are well stated, and by approachlng the :
problem from four viewpoints - high school students, VTI students,
school counselor and VII directors - sufficient data should be :
obtainable, plus having the added dimension of being able to .
check on this data from the various viewpoints. The sharing of
the results of the study'ls'npst important and a one-day workéhop -
as opposed to a series of area workshops - may not be sufflclent

. 'The survéy instrument to be used w1th both groups of
students will be quite important, however, the intexvj ews_with
counselors and VTI administrators will be critical to Yhe.
problem @s they will ‘be much more subjective. The expertise of
“the interviewer, especially in interpretation will be-
important. The investigator's background would indicate an
understanding use_of this area.

.
. \

. ThlB is a well laid out program Whlch also empﬁasmses the
nature, and limitations of the program. The time limits may -
prove to be a little restrictive partlcularly’ln the time alloted
to survey the students., / y

In sumary this appears “to be a well thought out proposal \
both in the gathering, and the dispersal, of informatlon. THis. \”
should prove to Dbe a useful tool for all concerned. \ neo

,f.’/ "% /'/.' . . .!,"i\ “‘
?{///fg/,«/ T N
Ralph T, Carr =~ - - . i

Guldance Director _ Ll

- ..RTCI‘B | . | .l o !' ) | ' _ //‘ S
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| : | APPENDIX G . :
& -
) _ SUMMARY OF o : .
P : . ~
CAREER AND OCCUPATIONAL DEVELOPMENT OBJECTIVES - _ .

I, Prepare for making career decisions

. ‘ A. Know own characteristics relevant to career decrslons
. B. Know the characteristics and requirements of different careers - . .

. - andoccupations . :
. C.- Relate own persofal charactenstlcs 10 occupational requirements
D. 'Plan for career development or change o - I
I1. Improve career and occupational capabilities

-1 Possess skills that are generally useful in the'world of work

~ A. Have generally useful numerical skills
B. Have generally useful.communication skills . . ) St
X C. Have generally useful manual-perceptual skllls :
o D. Have generally useful information-processing and decrsion-makmg ~
- skills
', _E. Have generally useful interpersonal skills ’ i
, ' F. Have employment- seeking skills v o
1 ' ' IV. Practice effective work habifs - - T e o
v i o .. ey
-A. Assume responsrbrhty for own behavror } Ct
B. Plan work o RS
. 5 C. Use initiative and ingenuity to fulﬁll responslbrhtles ;
D. Adapt to varied conditions i .. :\-('
E. -Mamiam good health and grooming ) . : L
V. Have positive altrtudu toward work ' " - - - ’ . .
A. Recognize the bases of various attitudes towsrd work SR
B. " Hold competence and excellence in high regard : =~ o
. C. 'Seek personal fulfillment through own achievements _ : o
D. Value work in terms of societal goals W . S _
« N ¢ . . T ’
‘ - e ‘ ! rb . ‘,/
! ~ . . P : . '.’} .
- — . , /
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